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Definition of terms: 

1. Academic Cheating: is academic malpractice or dishonesty in examinations, tests, 

assignments. It is a deliberate wrong doing for unfair advantage in assessments. 

2. 1-5 Grouping:  A system of collaborating 5 students in a classroom in such a way that one 

student takes the lead in coordinating the other 4 members of the group while the group 

members: mentor, coach and support one another in learning. 

3. Input. An input is a contribution to a development intervention (e.g. a project, program or 

policy) which is intended to steer the process of this intervention towards a specified goal. 

Inputs can be material and non-material, including human resources (staffing), physical 

and/or monetary resources ideas, knowledge and information. 

4. Outputs. Outputs are the products or results that are intended to derive from specified inputs. 

For example, a typical output in a capacity building intervention could be a series of training 

workshops. 

5. Outcomes. Outcomes are the consequences that are intended to derive from specified 

outputs. For example, a typical outcome of a series of training workshops (a capacity 

building output) should be that workshop participants are familiar with the set of skills that 

were communicated during these workshops. 

6. Public Schools: In the context of this research, Public schools/Government schools are those 

schools operating and financed by the City Government of Addis Ababa. 

7. Private schools: Are secular schools created by individual investors or Shareholders, 

controlled, operated, and principally financed by private owners in Addis Ababa. 
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                                            CHAPTER ONE 

Introduction 

 Academic cheating (AC) (Examination Malpractice (EM), in tests, and other assessment works) 

is a perennial problem in education institutions. It is of interest to educators, researchers and the 

general public as a whole. This interest stems from the fact that academic integrity is a desirable 

characteristic for students and one that every education system works towards it with the view to 

ensure the proper upbringing of the young generation. The problem of academic cheating has 

been continually troubling the education system of not only Ethiopia but of other countries too. 

As a vital instrument for human capital development and nation building, education would 

remain to be an everlasting venture but, academic malpractice, if not altered, would continue to 

exist in conjunction with education provision and could result in the production of corrupt 

citizens for the nation. 

Farooq (2011), quoting Battle & Lewis (2002) makes a statement that in this era of globalization 

and technological revolution, education is considered as a first step for every human activity. It 

plays a vital role in the development of human capital and therefore, enhances national 

development, and is linked with an individual’s well-being and opportunities for better living. It 

ensures the acquisition of marketable knowledge and skills that enable individuals to increase 

their productivity and improve their quality of life. This increase in productivity also leads 

towards new sources of earning which enhances the economic growth of a country (Saxton, 

2000).  

Williams (2006) endorses the arguments by Saxton in his writing on quality education when he 

elaborates that education matters for individuals and there is no doubt that the higher the 

education level you have, the more you earn during your life, the longer you will live and the 

better your quality of life would be. For society, the benefits are also huge. There are lower 

criminal justice costs; by increasing the level of education, you reduce the amount of money 

spent on incarcerating people. It reduces the cost of healthcare because people look after 

themselves better, and it actually increases economic growth.In view of the preceding arguments, 

William further asserts that the quality of students’ performance remains as a top priority for  
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success in future careers. It is meant for making a difference locally, regionally, nationally and 

globally. Educators, trainers, and researchers have long been interested in identifying variables 

contributing effectively for the quality of performance of learners. These variables have been 

known to be student factors, family factors, school factors, and peer factors (Crosio, Johnson & 

Elder, 2004). However,  the recently identified but important variable that matters for sustainable 

student achievement appears to be a concern for academic honesty, which, if otherwise is, 

academic cheating/ exam malpractice/academic dishonesty.  This study was initiated to 

investigate academic cheating in Addis Ababa secondary schools  

1.1 Statement of the Problem 

The nature of all of us as human beings is quite different from all other creatures in that we try to 

find ways to solve life problems as easy as possible or avoid unnecessary difficulties. The 

strategies we employ to overcome difficulties in some situations might be imaginative and 

acknowledged while in other situations it may be dishonorable, discreditable, not wanted and 

also morally unacceptable.  Depending on social contexts and cultures, it can be considered as 

creditable or dishonest and shameful. In school education, this kind of creativity may be in 

conflict with study performance and productivity (academic cheating) and may turn out to be 

viewed upon with disapproval or contempt (cf. Miller & Pallet, 1973).  

Studies carried out on academic dishonesty indicate that academic cheating is a common 

phenomenon in middle schools, high schools, and colleges. Educators often argued that Cheating 

or academic misconduct is, however, not a new phenomenon, but a well-known problem in many 

European countries, as well as in the United States of America (Cizek, 1999; Evans & Craig, 

1990a, 1990b; Leveque & Walker, 1970).  

A study conducted by Michaela BJ et.al (1999) shows that most of the research done concerning 

the amount of cheating occurring, has, as mentioned earlier, been carried out in the USA. Drake 

(1941) reported a cheating rate of 23%, whereas Goldstein, Rosenberg, William, and Schuman 

(1960) reported rates of 38% and 49% for 1952 and 1960, respectively. Hetherington, Feldman 

(1964) and Baird (1980) reported cheating rates of 64% and 76%, respectively. Hendricks (1989) 

placed the typical rate between 40% and 60% but noted other rates as high as 82% (Stern 

&Havelock, 1986) and 88% (Sierles, Hendricks, & Circle, 1980),Davis et al., 1992, s.16). These 
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research results indicate that the rate of academic cheating in schools and colleges has been 

increasing    at a fastest rate since the 1940s to the 1980s (23% in 1941 to 88% in 1992). Davis et 

al. (1992), pointing at the results presented above, regard cheating as epidemic that could not be 

curable but continuously wide spreads to the young generation in schools. 

Problems associated with academic cheating have been evidenced by various studies conducted 

in Africa too. A Study conducted in Zimbabwe (Emanuel C. et.al 2011) shows that semester 

examinations are criterion-referenced. A student should attain a certain level of understanding 

indicated by an aggregate mark of 50% or more to proceed to the next semester. In Universities, 

Coursework contributes between 30 to 40 percent of the final mark. Companies and 

Organizations use candidate’s marks and grades for selection purposes, which imply that 

students have to struggle to score good grade in all examinations (Ibid). This, as could usually be 

the case, can push students to involve in academic cheating. 

In Ethiopia, the government has been doing remarkable efforts to support students learning  by 

introducing various innovative strategies. The provision of free textual materials at all levels of 

the education system, the introduction of civic and ethical education to the curriculum to foster 

education that instills ethical values and shapes intellectually empowered moral citizens, and the 

introduction of quality control group in the form of 1to 5 grouping so that students can work in 

collaboration and help each other are innovative and supportive instructional groupings designed 

and implemented in schools to aid the learning of students in schools. In spite of this, problems 

relating to examinations cheating are often said escalating in the country since the past few years. 

 Academic cheating, particularly during general secondary school leaving certificate national 

examination, and during grade 8 regional examinations have been the issue of  major concern 

and discussions about the severity of the problem have been conducted  through the national 

media to create awareness about the consequences of the acts of cheating in national 

examinations.  

In Addis Ababa, the results of 13 students who sat for the Ethiopian General secondary education 

 completion National examination were cancelled in 2012 due to the incidence of academic 

cheating in Akaki Kality, Kolfe, Nefas Silk, Yeka and Bole sub cities. Besides, the incidences of 

cheating in specific subjects (Biology, Chemistry, Physics and Geography) were reported  the 
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same year(NEAEA, File 509, 2012,).During the same year, the results of 7 students who sat for 

the University entrance National examination (Grade 12) were reported cancelled due to cheating 

(Arada, Gululle, Lideta,Bole, Nefas Silk, File no.748, 2012). In 2013, the number of candidates 

reported due to examinations cheating drastically increased to 69 and the results of 53 students 

were officially cancelled by the Ethiopian National organization of Examinations( NOOE, File 

no. 5091).. One thing to imply from this data is that academic cheating recurs every year in every 

region and the acts of academic dishonesty appear to be mounting in all schools of the nation. 

Addis Ababa is no exception and the prevalence of academic cheating on a large scale has 

become a point of discussion among the public, educators and the students themselves. Studies 

conducted in this area appear to be meager in Addis Ababa and not much work has been done 

and documented on examinations cheating in the region; and this justifies the need for 

conducting this study. Thus, this study on academic cheating has been initiated to know the 

magnitude of academic misconduct in Addis Ababa secondary schools.  

1.2  Research Questions  

The study was focused by the following pertinent basic questions: 

1. What is the overall frequency of engagement in academic dishonesty in Addis 

Ababa secondary schools 

2. What are the factors that caused academic cheating? 

3. What methods of cheating were utilized? 

4. What measures can be taken to curb the problems of academic cheating in Addis 

Ababa secondary schools? 

 

1.3 Objectives: The purposes of this study were to: 

a. Identify the extent of academic cheating in Addis Ababa secondary schools. 

b. Identify the causes of academic cheating in the secondary schools of Addis Ababa. 

c. Identify strategies used by secondary school students to cheat in home works/tests and 

examinations.  
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1.4 Significance of the Study 

 Examinations cheating have been recognized as a significant problem in secondary schools, 

colleges and Universities (Schwab, 1991).This study is most probably one of the few works to 

investigate examinations cheating in Addis Ababa. Consequently, it can provide a significant 

piece of understanding regarding the motives, process and effects of examination cheating on 

secondary school students. It can also help as a reference point for other researchers to find 

insights for further study in examinations cheating in Ethiopian schools. Furthermore, it can add 

important contribution to the reduction of corrupt tendencies affecting quality education by way 

of forwarding evidence based policy recommendations. 

1.5 Scope of the Study  

Most of the research on cheating has been conducted with college students (e.g., Whitley, 1998). 

However, college students often report that they cheated more in high school than in colleges 

(e.g., Baird, 1980). There is also evidence that cheating is more widespread in high school than 

during middle school (e.g., Brandeis, 1986; Evans & Craig, 1990b). Further, Studies conducted 

by Lathrop and Foss (2005) and others indicate that high proportion of secondary school 

students, including the highest academic achievers engaged in deception. For example, American 

High School Students, when asked about their experiences in academic malpractice, 80% of 

them acknowledged cheating on teacher-made and state tests. Considering the research findings 

that indicate the severity of academic cheating in secondary schools globally, this study is 

delimited to secondary schools in Addis Ababa. Therefore, Government and private secondary 

schools in Addis Ababa were the focus of this study. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 What is Academic Cheating? 

Various definitions are provided for Academic cheating in literature. According to Miller and 

Parlett (1973) definitions of cheating differ as a result of variation in moral development, 

experiences of studies, influence of significant others, studying strategy and probably also due to 

the variations in the strategies employed to cheat from time to time and from student to student. 

Unless legislations concerning exams and cheating are in place to solve definitional problems, 

the kind of behaviors that constitute cheating may not be easily agreed upon. The result is a wide 

spectrum of definitions ranging from place to place. Hence, the need for a normative definition 

for promote common understanding is essential.  

Academic cheating is sometimes synonymously used with academic dishonesty. Some educators 

associate cheating with deception and plagiarism. For the purpose of this study the definition of 

cheating provided by the Education Testing Service (ETS, 1999)) is adopted. Consequently, 

Academic cheating is defined as representing someone else's work as your own. It can take many 

forms, including sharing another's work, purchasing a term paper or test questions in advance, 

paying another to do the work for you, Copying answers from another student during tests 

/examinations, using  crib notes in exam rooms, helping another student during examinations,  

copying  material without footnoting, and etc. In this study, cheating in examinations also refers 

to candidates’ acts of gaining unfair advantage over others in the examination (Ferrell and 

Daniel, 1995). 

2.2 Theoretical Background 

Researchers have established that the propensity to cheat or not to is derived by achievement 

goal theory. This theory, according to Ander man provides a framework within which to examine 

the role of the classroom in enhancing or exacerbating cheating. Achievement goal theory ( E.M. 

Ander man, C. Medley / Contemporary Educational Psychology 29 (2004) 499–517) focuses on  
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the reasons that students have for doing their academic work. Goal orientation researchers 

have identified two major classes of learning goals, that is, a mastery goal and performance goal. 

According to the theory, a student who holds a master goal is always interested in mastering and 

understanding the material taught. On the other hand, when a student holds a performance goal, 

the primary reasons for engaging in academic tasks are to demonstrate that one is smart, or to 

avoid looking less than smart (Ames, 1992; Ames & Archer, 1988; Ander man & Maher, 1994). 

However, research generally indicates that perceptions of a performance goal structure are 

related to negative academic outcomes, whereas perceptions of a mastery goal structure are 

related to positive outcomes (Ander man 1999). 

Therefore, cheating is positively related to a perceived classroom emphasis on performance goals 

and negatively related to a perceived classroom emphasis on mastery goals; cheating increases 

over time as students move into more performance-oriented learning environments; cheating 

decreases over time as students move into more mastery- oriented learning environments. 

2.3 Causes of Cheating 

The reasons for cheating are not very well known since good performing students are also 

reported to involve in academic dishonesty. Studies conducted on academic cheating so far list 

various reasons that range from personal to institutional dimensions. One of these reasons is 

considered to be the classroom environment. 

 There is evidence that school and classroom environments are related to cheating in that 

academic deception is more prevalent in environments that are competitive and grade-focused 

than the others. For example, a study by Brands’ (1986), found out that rates of cheating were 

higher in high achieving schools than in low achieving ones. In connection with this finding, 

Evans and Craig (1990a) found that students tended to implicate both teacher characteristics and 

conditions of instruction as causal factors in academic cheating. A competitive goal structure and 

teachers’ marking practices, such as grading on a curve, were associated with a greater likelihood 

of cheating. In addition, there was a grade level effect, with these factors assuming particular 

importance during the high school years. Furthermore, classroom practices that exacerbate 

competition and ability comparisons among students are associated with cheating. For example, 
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in a sample of college students, competition for grades was cited most often as the reason for 

cheating (Baird, 1980). Besides, in a study  of cheating on North American  school students,  

(Alderman, Kiesinger, and Westerfield, 1998) it is claimed that the schools’ are obsessed with 

performance measures that encourage cheating. It is suggested that classrooms that emphasize 

high grades and test scores may drive the students to cheating and reinforce the prevalence of 

academic dishonesty.  

Davis et al (1992) point out that pressures for good grades in higher education, student stress, 

ineffective deterrents, teacher attitudes, and an increasing lack of academic integrity are 

important determinants of cheating. In a study conducted by Baird, 35 percent of the students 

stated that they had too little time for studying for the exam and 26 percent of the students 

indicated that their working load made it necessary to cheat (1980). 

The research work by Singhalese (1982) reported as much as 68% of the students regarded the 

desire to get good results as the reason for cheating. Newsfeed, Franklyn-Stokes, and Armistead 

(1995) found that 21% of the cheaters say it was lack of time to study that made them cheat and 

20 % explicitly stated that their cheating was a consequence of their wish to get better grades. 

Another frequently occurring reason for cheating was "everybody else does it" (16%), which 

effectively reflects students’ attitudes towards cheating. In this regard, a high school student 

from America, in response to Primetime interview said ‘There's other people getting better 

grades than me and they're cheating. Why am I not going to cheat? It's kind of almost stupid if 

you don't," said Joe (ABC News, 2006). Another high school student-Spike said the pressure for 

good grades is high. "Grades can determine your future, and if you fail this then you're not going 

on to college, you're going to work at McDonald's and live out of a car," Primetime heard the 

same refrain from many other students who cheat: that cheating in school is a dress rehearsal for 

life. They mentioned President Clinton's Monica Lewinsky scandal and financial scandals like 

the Enron case, as well as the inconsistencies of the court system as referents. 

The cheaters tend to believe that the purpose of school is to compete and show how smart you 

are. Also, to them, what is most important is doing better than others and getting the right 

answer.  Mara mark and Maline (1993), when looking for causes for cheating, found that stress, 
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 competition for jobs, scholarships and admission to colleges were said  important determinants 

that derive students to cheating. 

In general, the pertinent causes of academic cheating have been classified in to two major 

categories as personal factors and external factors by Baird (1980), Davis et al. (1992) and 

Hetherington & Feldman (1964). The personal factors include: laziness, awareness of the 

performance of fellow, students low grades, previously experienced failure, a certain expectation 

of success, wish to help a friend, aversion to teachers, to gain social acceptance/liking; while the 

external factors incorporated: seating order, importance of the test, level of test-difficulty, unfair 

test scheduling, unfair supervision, overcrowded classrooms, ,multiple-choice questions, the 

desire to get  economic benefit, lacking of strict supervision, and badly organized and taught 

courses.  

The goals of many teachers and students today are focused on the attainment of high test scores. 

Besides, as the society continues to emphasize outcomes over learning, many argue that cheating 

is likely to continue to occur (Callahan, 2004).  In support of this Educators agree that a growing 

number of parents seem obsessed with wanting their children to perform better than classmates, 

regardless of the steps taken to get the desired results (Baker and Legendre 2005; Nichols and 

Good 2004). 

Some students focus on mastery and learning, whereas others focus on demonstrations of ability 

and attaining extrinsic incentives. In addition, some students may pursue a host of goals, both 

mastery and performance, simultaneously. Cheating is a strategy that some students choose to 

employ to achieve those goals. 

A study made by Emmanuel in Zimbabwe Universities explains that a repeating student had no 

funding from government and not considered for campus accommodation. This situation, literary 

compelled students to consider passing all semester courses by any means, even if it means 

cheating in examinations to avoid failing and repeating(2011). Besides & Disgorges observed 

targets for bribes and sex for marks scandals” as causes of cheating. (1990).  In common sense, 

both the personal and external driving forces of academic cheating as vehicles to achieve mastery 

and performance goals appear to enforce academic cheating.  
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2.4 Cheating Strategies 

Research has revealed a range of methods and techniques utilized by students to cheat in 

examinations. For example, studies conducted by (Choir, 2010; Danielson, et al., 2006; Greene 

& Saxe, 1992; McCabe, 2009; Power, 2009) reported   a range of cheating behaviors within the 

classroom which include stealing a test, lying to an instructor to get more time for an assignment, 

copying assignments from a classmate, falsifying lab data, taking an exam for a classmate, 

having a friend forge one’s name on an attendance sheet, and using a scribe paper during 

examinations. 

A longitudinal study conducted by McCabe and Trevino from 1963-1993 (1996) compared 

examinations cheating behaviors’ across 30 years and came up with an increasing trend in the 

manifestation of these behaviors’, that is, copying from another student, helping another student, 

using crib notes, copying material without footnoting, and collaboration on assignments 

requiring individual work showed an increasing trend throughout  the 30 years while turning in 

work done by another, falsifying a bibliography, and  Plagiarizing, decreased altogether during 

the thirty years. 

Other studies suggesting cultural differences. Kuehn, Stanwyck, and Holland, for instance, asked 

students from Mexican, Arabic and US cultural backgrounds about cheating. The main focus was 

on three typical cheating behaviors: using crib notes, copying another student’s test, and 

allowing another student to copy course work. A student taking the 2005 Regents’ annual high-

stakes test was caught with blue writing on his hand that matched all of the correct responses. 

The source of answers was quickly traced to the student’s father, an assistant principal who was 

responsible for state examinations in a nearby school district (Lambert 2005). 

Technology has created easier and simpler ways of cheating (Dean, 2003; Underwood and Lepta, 

2009) argued that information and communication technologies have made academic dishonesty 

easier. Students today also have more technologically sophisticated options open to them.  

According to Rosamond, academic sensitivity to the nature of the plagiarism problem has been 

heightened in recent years by the growth in web technology and the emergence of countless 
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 internet-based enterprises that sell term papers (2002). The practice of cut-and-paste plagiarism 

is widespread, with students acting as though whatever they find on the Internet can be submitted 

as their own work. (McCabe and Pamela 2004) 

Many other students contended that “Every time we would take a test somehow we find a way to 

cheat. The most frequent cheating method we would use was the distraction method. One of us 

would go to the front and distract the teacher, while the others would get the notes out of their 

book sacks. Each one of us would go up to distract the teacher, to make sure everybody had the 

right answers. 

 Another method of cheating that was successful on multiple choice tests for a while was using 

signs. This would work in the classes that had students facing each other. For example, I would 

watch a student and he or she would signal me the answer by touching the nose for A, touching 

the chin for B, the ear for C, and finally touching the top of the head for answer D. This method 

was nice. 

 Regarding the relation of gender to academic cheating, studies involving high school students 

suggest that males were more likely to cheat than were females (e.g. Cizek, 1999; Schwab, 

1969). In a sample of college students, Baird (1980) found that males admitted cheating more 

than did females. Males also said they cheated on more types of tests, and used a greater variety 

of cheating methods. Females said they condemned cheating more than did males and were more 

likely to feel guilty if they did cheat. In a study of college students, Tang and Zuo (1997) found 

that male cheaters had low grade point averages (GPAs) but tended to claim that they had high 

ability, whereas female cheaters could not be distinguished on the basis of GPA or self-reported 

ability. 

Peeping at someone else's answer sheet; writing the answers on the bottom of one's shoes, on top 

of desks, and hands and referral to messages that have been written on parts of their body, 

clothing, or belongings kept nearby, is part of the academic cheating mechanisms reported in 

research findings. Ciskei, in a review of the literature on sex differences in cheating, concluded 

that during the elementary school years, there is little evidence of sex differences (1999). 

Research with middle school students (e.g., Alderman et al., 1998; Murdock et al., 2001) also  
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have not revealed sex differences in cheating.  

2.5 The effects of cheating 

Academic cheating has detrimental effect on academic integrity and the quality of education 

provision as a whole. Cheating is an institutional and societal problem. And academic dishonesty 

is more detrimental to the educational community than stakeholders realize because it affects 

students, teachers, and the quality of education as a whole (Boehm, et al., 2009; Decor, 2002; 

Fontana, 2009; Lepta, 2009; Rosamond, 2002; Wilkerson, 2009 Boehm, et al.). For example, 

explained this issue when he argued that: academic dishonesty costs institutions administrative 

time, loss of integrity within the school, and student lack of respect for ethics and values. It 

contributes highly to the school members as failure of institutional leadership to establish code of 

conduct on academic cheating. Further, academic cheating can influence admission to higher 

education, favoring dishonest students while placing peers who are honest at a disadvantage. 

Academic cheating behavior is transferable to later life and can affect the performance of the 

individual during life time. On the other hand the performance of the student rooted in honesty 

enables them to take pride in work that is their own (Mc-Cabe and Pavia 2004). Moreover, 

cheating can result in ethical erosion and exacerbate self centeredness among the growing 

generation. 
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CHAPTER THREE 

DESIGN AND METHODOLOG 

3.1. Design 

The research was descriptive survey design that tried to assess the situation of academic cheating 

in the secondary schools in Addis Ababa City Government. It investigated the status, causes and 

methods of academic cheating in the secondary schools both government and private. 

3.2. Methodology 

In order to achieve the objectives of the study, a Mixed Methods Research (that involved both 

quantitative and qualitative data) was utilized. In terms of data source, students, teachers and the 

leaderships of both the public and private secondary schools in Addis Ababa City Government 

were included. Thus, the target populations of the study were   public and private secondary 

schools in Addis Ababa.  

3.3 Sampling  

A simple random sample formula ( as shown below) for survey study was applied to determine 

the sample population.  

Consider a simple random sample of n students selected from a student population, in order to 

calculate values of p, the maximum value of p (100 - p) occurs for p = 50. Therefore, in order to 

ensure that we could satisfy the error constraints described above, the following inequality would 

need to be valid.  That is, the size of the simple random sample, n, would have to be greater than, 

or equal to, about 400 students in order to obtain 95 per cent confidence limits of p + 5 per 

cent(Zewdu,2007), Therefore, the following sample formula is employed to determine the 

sample population. 

n = ESS X (1 + (b - 1) roh) 

Where, 

 n         =       the Sample required, 
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ESS      =     effective sample size=400, 

b          =        number of students to be taken as samples, 

Roh      =       intra class correlation 

Assuming a roh of 0 .1.  

ESS = 400, b = 20, roh = .10 

n = 400 X (1 + (20 - 1) .10)  

= 400 x 2.9 = 760  

Thus, the numbers of students taken as samples for this study were determined to be 760. 

However, considering the importance of representing each sub city with at least one public and 

one private secondary school, 10 public Secondary schools and 10 private secondary schools 

were randomly selected as samples. 

With the use of a stratified simple random sampling method, 20 students each from both types of 

schools (public and private) were taken as sources of data. Thus, a total of 800 students (40 

students per secondary school) were sampled to provide information. In addition, 200 teachers 

(10 teachers per secondary school) were randomly selected to participate as data sources for the 

study. 

3.4 Instrumentation 

Three types of data collection instruments were utilized, where the two were questionnaires for 

students and teachers respectively. The questionnaires were prepared in such a way that they 

generated both quantitative and qualitative responses from teachers. An interview guide was also 

employed for the school leadership to secure data for triangulation.  

 

3.5 Data Collection Procedures 

The data collection tools were prepared in English and then translated into Amharic to ease 

understanding of the objectives of the research and the questions included for data collection. 
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Before its distribution, the Amharic version was back translated into English in order to check 

any variations between the Amharic and the original English versions. In order to ensure the 

quality of data and the timeliness of the study report, 4 data collectors per sub city were 

recruited, trained and deployed for data collection using the questionnaires and interview 

schedules from both government and private schools.  The data collection process has been 

closely supervised by the team of researchers from the education bureau. For purposes of 

triangulation and strengthening the findings obtained from the quantitative data using the 

questionnaires, 5 interview sessions (one in each sub city) were organized with the school 

leadership and implemented as scheduled.   

3.6 Method of Analysis 

Returns were received from 779 students and 200 teachers. Out of this figure, returns from 31 

respondents were badly filled and were discarded. Returns from the remaining 769 student 

respondents that were duly completed were used for the study. These were made up of 417 

government school students, 352 private school students, 122 government school teachers and 77 

private schools teachers. The questionnaires (96%) completely filled and returned were 

considered for analysis.  Data entry template was designed in a computer assisted database 

management system known as Statistical Package for the Social Sciences (SPSS). Data entry was 

performed by 4 consultants. Then, the data was cleaned and analyzed in SPSS using descriptive 

statistical methods. Specifically, percentages, correlations, Rank comparisons, and student t 

statistics were applied to test the significance of relationships to test the hypothesis at 0.05 alpha 

levels.  
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CHAPTER FOUR 

ANALYSIS AND INTERPRETATION OF DATA 

In this chapter, there are two major parts of analysis. The first part displays the characteristics of 

the sample population involved in the study and the participating institutions. The second part 

deals with the results of the study in terms of academic malpractices in government and private 

schools 

4.1 Respondents’ Characteristics:  

Table 1: Background Information. 

Background  Teachers Students  

Govt. Private Total Govt. Private Total 

 

1.            Sex 

 

Male 84(42%) 66(33%) 150 216(29%) 187 398(52%) 

Female 38 (19%) 11 (5%) 49 201 (26%) 165 361(47.4%) 

Total 122 (61%) 77 (39%) 199 417 (55%) 352(45%) 769(100%) 

 

2.    Qualification 

BA/BSc 104 (52%) 65 (33%) 169    

MA/MSc 16 (.08%) 10 (.05%) 26    

PhD --- 2 (.01%) 2    

Total 120(60%) 77 (40%) 197(100%)    

 

4.    Grade level 

9
th

 61(31%) 60 (30%) 121 217(29%) 182(24%) 399(53%) 

11
th
 37(19%) 40 (20%) 77 182(24%) 177(23%) 359(47%) 

Total 98(49%) 100(51%) 198(100%) 399(53%) 359 758(100%) 

 

1. Year of service  

<5years 34(17%) 20(10%) 54    

5-10 years 50(25%) 35(17%) 85    

10-15 years 13(6.5%) 13(6.5%) 26    

>15 years 25(13%) 9(.04%) 34    

 Total 122(61%) 77(39%) 199(100%)    

 

5.    Age in years 

12-14    66(10%) 95(12%) 161 

15-17    275(36%) 240(31%) 515(67%) 

18-19    66(10%) 27(.03%) 93 

     Total 769(100%) 
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As shown in table 1, 55% of the respondents were government school students while the 

remaining 45% private school students. 52% of these are males while the rest (47.4%) females 

and this indicates a modest balance in the inclusion of gender. 53% of the participating students 

were grade 9 attendants while the remaining 47% were grade 11 students. This shows that the 

distribution of data sources across grade levels is maintained. The majority of students fall in the 

age range 15-17 (67%), indicating the maturity level of the respondents to generate dependable 

information on academic cheating in their schools. On the other hand, a considerable number of 

students fall in the age range 12-14 (22%) and these are normally expected to be grade 9 students 

who can provide information regarding their experience on academic cheating during grade 8 

regional examinations. On top of this, one can observe that there are few students whose ages fall 

in the range 18-19 (12%) and these are expected to be grade 11 students who are more able to 

provide the necessary information regarding the status of academic cheating in their classes. 

Regarding the background of teachers, 61% of them are from government schools while 39% 

were from the private schools. The highest percentage of these teachers are males (75%) and the 

remaining others females (25%), and only 5% of these females are from the private schools-a 

fact that could provide a clue that the number of female teachers in secondary schools of Addis 

Ababa is less than their male counter parts and this appears to be much more sever in the private 

schools. 86% of these teachers hold BA/BSc degrees while 13.1% of them have MA/MSc 

degrees. However, 2 teachers are reported to hold PhD degrees and these were from the private 

schools. Almost equal number of teachers teach both in grade 9 and grade 11 (31% & 30% in 

grade 9 & 19% & 20% in grade 11 for both government and private schools respectively), and 

this indicates the wide coverage of information source across school types and grade levels. The 

majorities of teachers have served for more than 10 years (58%) and are expected to have ample 

experience in dealing with problems relating to academic malpractices in their schools and they 

can provide accurate information about the issue at hand. However, the majority of teachers with 

large years of service (>5 years) are from the government schools (61%) while only 39% 

teachers from the private schools belong to these category.  

Incorporating the above respondents in the study helped to obtain the necessary information in 

conducting the assessment of the challenges encountered in combating academic malpractices  
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and future prospects to plan and execute alternative options to minimize the problem in Addis 

Ababa secondary schools. 

4.2 Analysis of quantitative Data  

In this section, data collected through questionnaires from both teachers and students were 

presented and analyzed. Consequently, the first question presented to both students and teachers 

stated as follows: 

Question 1: What are the objectives of students’ learning? 

In addressing this question, data relating to students and teachers perceptions was collected from 

the responses to the questionnaires and analyzed using percentages in table 2 as follows.  

Table 2: the Objectives of student learning 

 

Items 

Students Teachers 

Frequency Percent Frequency  Percent 

to get good marks 26 3.0 40 20.3 

to get certificate for employment 77 10.0 37 18.8 

to know and improve 664 87.0 113 60.9 

              Missing Value 2 .003 11 5.3 

Total 759 100.0 199 100.0 

 

In table 2, the opinion of teachers and students seem to vary on the objectives of students 

learning. One major objective for students learning as given by 664 of the students (87%) and 

113 of the teachers (60.9%) was to know and improve. Another important response given by 77 

of the students (10%) and 37 of the teachers (18%) was the objective of learning to get certificate 

for employment. Further to the objectives of students’ learning, 40 of the teachers (20.3%) 

indicate that getting good marks is one of the objectives for learning in schools. 26 (3%) of the 

student responses appear to complement this assertion. Given the responses obtained from both  

 

teachers and students regarding the objectives of student learning, it is easy to imagine that 

students from both school types have established mastery goals or performance goals in the 
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classrooms and if performance goals outweigh, it could motivate students to involve in 

academic cheating/academic malpractice in the secondary schools of Addis Ababa.The second 

question presented to respondents referred to the frequency of cheating. 

 Question 2: How frequent is the occurrence of academic cheating in your schools?  

Table 3: Frequencies of Cheating 

 School Type Often Some times Not at all Total 

 

Students 

responses 

Government 203 (26%) 124(16%) 80(10%) 407 

Private 136 (18%) 117(15%) 109(14%) 362 

Total 339 (44%) 31%(241) 189 (25%) 769(100) 

 

Teachers 

responses 

Government 98(49%) 27(13.5%) -- 125 

Private 50(25%) 25(12.5%) -- 75 

Total 148(74%) 52(26%) -- 200(100%) 

 

339 of the students (44%) and 148 (74%) of the teachers claimed that examination malpractices 

are often seen in their schools while 241 of the students (31%) and 52 of the teachers (26%) 

indicated that the incidence of examination malpractices occurred sometimes in their schools. A 

considerable percentage of the students (25%) showed that academic cheating does not at all 

exist in the schools (189). Contrary to this argument, it is important to note that all teachers did 

not respond to the option “not at all”, and this clearly indicates that academic cheating is 

prevalent in all the secondary schools. Never the less, as the responses of students and teachers 

altogether indicated, it appears that the prevalence of academic cheating, is frequently seen in 

most of the secondary schools.  

 A close look into table 2 reveals that the prevalence of exams malpractice seems to be more 

pronounced in government schools than in the private schools at face value (42%Vs33% for 

students and 63% and 38% for teachers’ responses in both school types).  To confirm whether or 

not the prevalence of academic malpractices is significant in government schools than in the 

private schools, a t- test was conducted by transforming the questionnaire into the following null 

hypothesis: 

 

HO: There is no significant difference between teachers’ perceptions of the occurrence of 

academic cheating in government and private secondary schools. 
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Table 4: Teachers’ perceptions of cheating. 

Variables N Mean SD df t calculated t tabulated 

Government secondary schools 128 1.7891 1.43440 202 -1.252 1.96 

Private secondary schools 76 2.2237 3.46256 90.508 -1.042  

p<0.05 

In table 4, the t- calculated (-1.252) was less than the t-tabulated (1.96) at 0.05 level of 

significance. Thus, the null hypothesis was accepted. At the same time, the value of the 

significance level was 0.212 which is greater than 0.05 alpha levels showing absence of evidence 

that indicates the existence of significant difference in the perceptions of government and private 

school teachers on the issue of academic malpractice in secondary schools. This shows that all 

teachers confirmed the prevalence of academic cheating in both government and private 

secondary schools. 

In a similar manner, a t-test was conducted for students’ perceptions of academic malpractices in 

government and private secondary schools by transforming the questionnaire into the following   

null hypothesis. 

 HO: There is no significant difference in students’ perceptions of the prevalence of academic 

cheating in government and private secondary schools. To test this hypothesis two tailed t-test 

for two independent samples was carried out at α = 0.05 significance level (95% confidence 

level, p<0.05).  

Table 5: Students perceptions of academic cheating  

Variables N Mean SD df t calculated t tabulated 

Government secondary schools 407 2.6536 1.48900 767 -3.759 1.96 

Private secondary schools 362 3.0635 1.53224 751.011 -3.753  

p<0.05 

The findings revealed that p value (0.00) is <0.05 significance level. In addition, the calculated  

value of t was less than 1.96 (-3.759<1.96).Thus the null hypothesis was rejected. This shows 

that there is a significant difference between government and private students’ perceptions of 

academic malpractice in the secondary schools. This means, exam malpractices were more 

prevalent in private secondary schools. This could be seen in the higher mean value (3.0635) for 

private secondary schools as against the lower mean value (2.6536) in government secondary 
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schools. Therefore, the findings suggest that private secondary schools were more vulnerable to 

frequent academic cheating than government secondary schools in Addis Ababa. 

Students were asked to self report if they had cheated on tests, exams, quizzes or class 

assignments as follows.  

Question 3: Have you ever involved in academic malpractice? 

Percentages of those who reported cheating in one or more of these ways were summarized next. 

 

Table 6: Participation in cheating - school type Cross tabulation 

 

 school type Total 

government private 

Participation 

 in cheating 

Yes 193 185 378(49.8) 

No 212 173 385 (50.1%) 

Missing value 1 1 29(0.007%) 

Total 406 359 767(100%) 

 

 

Overall, 49.8% of students were admitted to cheating. 51.1% 0f these were government school 

Students while the rest (49%) were students from the private schools. The majority of the 

academic cheaters (51%) were reported to be male students while the percentages of female 

cheaters were also considerable (49%).When seen across grade levels, the majority of grade 9 

students were reported to involve more in academic cheating (53%) than grade 11 students 

(47%). 

In order to find out whether or not there were significant differences in cheating behaviors across 

gender, two tailed t-test for two independent samples was carried out at the α = 0.05 significance 

 

level (95% confidence level, p<0.05).  The findings revealed that the value of the significance 

level was 0.014 which is less than 0.05 alpha levels, and the t-calculated was 2.451, > 1.96 (t 

tabulated). This shows that there is a significant difference between male and female students 

involvement in academic malpractice in secondary schools. Further, male students appear to 

involve more in academic cheating than female students and this could be seen in the higher 
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mean values for male students (1.5474) as compared to the mean value for female students 

(1.4575).  

A number of causes have been attributed to academic cheating in literature. It has become 

difficult to sight a single factor as the cause for academic cheating since best students have been 

reported for academic misconduct as well. To this end, the following questions were presented to 

students to know the causes of academic cheating in Addis Ababa secondary schools.  

Question 4: Indicate your agreement or disagreement to the following causes of academic 

cheating. The responses obtained were displayed in table 7. 

Table 7: Causes of cheating in the secondary schools of Addis Ababa:    

Students cheat due to: N Agree % Disagree % 

The desire to get high marks

  

769 620 80.6 149 19.4 
To pass tests/exams 769 491 63.9 277 36.0 
Pressure from parents 769 570 74.2 199 25.9 

Pressure from teachers 769 432 56.2 337 43.8 

Pressure from schools 769 408 53.4 360 46.8 

Improper seating arrangement 769 284 36.9 485 63.0 

Convenience of objective tests 769 336 43.7 433 56.3 

Failure to understand the 

subject 

769 332 43.2 437 56.8 
All cheat & so do I 

 

769 300 39.0 469 61.0 

Total Average                             769     420            55%          349          45.4% 

On the average, 420 of the respondents (55%) asserted that all items listed in table 5 were causes 

of examination malpractices in the secondary schools of Addis Ababa. However, it is important 

to note that the highest percentage of academic malpractice is done to secure high scores 

(80.6%)-a fact that appear to evidence the prevalence, in major part, of performance goal 

orientation rather than mastery goals among students in the secondary schools.  

The Spearman Coefficient of correlation between the dependent variables that caused academic 

malpractice in secondary schools showed that there exist modest relationships among some of  

the variables.  

In table 8, it is easy to observe the existence of moderate association between peer pressure and 

convenience of objective tests, Pressure from parents and pressure from teachers and schools. 

This means, that when a student is grade oriented, there would be the existence of parental 

pressure up to some extent. These relations are positive. The desire to get high marks is 

negatively correlated with poor teaching, improper sitting arrangement and the like (**  
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Table 8: Spearman coefficient of correlation among causal variables  

 the 

desire to 

get high 

marks 

pressure 

from 

parents 

pressure 

from 

teachers 

pressure 

from 

schools 

poor 

teaching 

improper 

seating 

arrangement 

convenience 

of objective 

tests 

All cheat 

& so do 

I 

the desire to 

get high 

marks 

  

.255(**) 

 

.097(** 

 

.121(**) 

 
 

-.130(**) 

 
 

-.274(**) 

 
 

-.107(**) 

 
 
-.152(**) 

pressure 

from parents 
  .437(**) .239(**) .068 .019 .015 .037 

pressure 

from 

teachers 

   .445(**) .163(**) .192(**) .090(*) .078(*) 

pressure 

from schools 
    .182(**) .241(**) .085(*) .149(**) 

poor 

teaching 
     .398(**) .175(**) .226(**) 

improper 

seating 

arrangement 

      .486(**) .434(**) 

convenience 

of objective 

tests 

       .409(**) 

. Correlation is significant at the 0.01 level (2-tailed) and (* Correlation is significant at the 0.05 

level (2-tailed). 

 

Research has established that there are a number of techniques that are utilized to malpractice 

tests and examinations. In order to find out the devices used by secondary school students to 

malpractice tests and examinations the following self reporting item was included in the 

questionnaire. 

Question 5: Indicate the devices that you had been using to accomplish 

tests/examinations/quizzes and home works malpractice in your school. Responding to this 

question, data on students perceptions of the devices employed in academic malpractices in the 

schools were collected from the responses to the questionnaire. The data were analyzed using 

percentages. Table 6 shows the findings. 

In table 6, divergent views of respondents on the devices used to accomplish examinations 

malpractice in Addis Ababa secondary schools were observed. 
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Table 9: Devices employed in accomplishing academic malpractices in schools 

Items N Agree % Disagree % 

      

Copying other students work  769 288 38.0 477 62.0 

Bring  answers to exam rooms 769 267 35.0 500 65.0 

Helping  students in exams 769 515 68.0 254 33.0 

Copy students’ assignments 769 243 32.0 526 68.0 

Complete assignment with help 769 443 58.0 324 42.0 

Get exam papers ahead of time 769 202 26.0 566 73.6 

Sit on  exam for another student 769 178 23.0 589 76.6 

Use mobile to exchange answers 769 223 29.0 545 70.9 

Total average 769       295        40.0 472  60.0 

                                                                                                                                               

288 of the respondents fortify exams malpractices were performed by copying other students 

work (38%). Other devices used by students include bringing prepared answers to the exam 

room (35%), helping students in exams (68%), copying students’ assignments (32%), and 

complete assignments with help (58%), get exam papers ahead of time (26%) sit on exam for 

another student (28%), and use mobile to exchange answers among students (29%). On average,  

295 of the students self reported that the cheating devices listed in table 6 had been utilized for 

exam malpractices in the secondary schools of Addis Ababa. However, it is important to 

underline that helping each other during exam sessions (68%) and complete assignments with the 

help of some one (58%) stand out.  

Question 6: If you see a student cheating during exams, what do you do? 
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Table 10: School type * measures students take when they see cheaters * Sex Cross tabulation 
Count  

Sex   measures students take when they see cheaters Total 

    

i tell to 

my 

friend 

i keep quit 

as if i don’t 

know 

tell to 

my 

teacher 

warn the 

cheater 

Mis

sing 
i tell to my 

friend 

male school 

type 

governm

ent 
29 122 17 85 0  222 

    private 14 127 14 85 0  200 

  Total 43 249 31 99  422 

female school 

type 

governm

ent 
22 94 10 85 0 182 

    private 20 89 16 85  159 

  Total 42 183 26 89 1 341 

 school 

type 

governm

ent 
    0 85 1   

    private     1 85 1   

  Total         
Grand Total                                                     85(11%)              338 (45%)            59(7%)            188(24%)        4       769(100%) 

 

Regarding the actions that students take if they saw the incidence of cheating, 338 of the students 

(45%) indicated that they kept quiet as if they didn’t see and these constituted the majority (table 

7). The other students either told to their teachers188 (24%) or discussed the incidence among 

themselves 84 (11%). To know whether, there is a difference between Government and private 

school students in hiding exam cheating practices a t test was conducted. The findings revealed 

that there is no significant difference between government and private school students in 

reporting the acts of cheating in Addis Ababa secondary school (the value of the significance 

level was 0.872 which is greater than 0.05 alpha levels, and the t-calculated was -0.161, < 1.96 (t 

tabulated). Thus, secondary school students are not assertive to expose exam malpractices in  

 

their schools. 

It was the objective of this study to identify the subjects in which cheating occurred frequently. 

To this end, the following question was included in the student’s questionnaire.  

Question 7: In which subjects does cheating frequently occurred? 
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Chart 1: Rank order of subjects most cheated. 

 

Table 8 shows the subjects frequently cheated as rated by students. Consequently, Mathematics, 

Physics, and Amharic subjects were ranked 1st, 2nd and 3rd as being cheated during 

examinations/tests, while social studies, English and chemistry were rated as 4
th

, 5
th

, and 6
th

 in 

rank order. Minimum cheating was reported in Biology and it was the last in rank order (7
th

). As 

can be seen from the chart above, it appears that cheating occurs in all the subjects irrespective of 

the magnitude.  

The next important question included in the questionnaire refers to duration when cheating 

occurs in secondary schools. The question referring to this was presented as follows: 

Question 8: When does cheating occur in your school? 

Data presented in chart 2 indicates that 449 (58%) and 401(51%)of students reported that 

academic malpractices majorly occurred during the grade 10 national examination and during 

grade 8 regional examinations respectively. Students further indicated that academic cheating 
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Chart 2: Rank order of cheating duration. 

 

prevailed during home works and classroom tests as well (41% & 32% respectively). The 

implication is that academic malpractice takes place in major part, during high stakes  

Table 11: Examination code of conduct - cross tabula 

 

Options 

School Type  

Total 
Government Private 

Yes 112 (56%) 71 (36%) 193 (96.5%) 

No 6   (3%) 1 (0.5%) 7    (3.5%) 

Total 118 (59%) 72 (36.5 %) 200 (100%) 

 

In table 11, 193 of the teachers (96.5%) indicated the prevalence of exam codes of conduct in 

their school. The majority of these teachers (56%) were from the Government schools while the 

rest (36%) were from the private schools. Only 7 teachers (3.5%) reported the absence of exams 
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code of conduct in their schools.  However, it is important to note that, despite the prevalence of 

exams codes of conduct the majority of students (50.1, table 4) involved in academic cheating in 

secondary schools. This shows that either students were not provided with adequate orientations 

on examinations code of conduct in the secondary schools or the students did not assimilate the 

importance of exams codes of conducts.   

Table 12: Teachers’ Support and encouragement 

 Agree Percent Disagree Percent 

Motivate students 441 57.3 326 42.3 

Listen to students 502 65.2 266 34.6 

Understand students 583 75.9 185 24.0 

Care for students 479 62.3 290 37.7 

Total 501 65.0 267 34.5 

In response to the question referring to teachers’ encouragement and support for students 

learning, the majority of teachers agreed that they motivate students to learn (57.3%), listen to 

and understand their successes and difficulties(65.2% &75.9% respectively). However, a 

considerable number of students disagreed to these points and argued that 42.3% of the teachers’ 

neither motivated nor provided them with the necessary reinforcement and care (37.7%).                                       

It had been one of the objectives of this research to foreword suggestive solutions that help to 

combat academic malpractice in Addis Ababa schools. In view of this, a question was presented 

to both teachers and students on how to minimize academic cheating in schools as. 

Question 10: How can schools best prevent academic cheating? 

There are similarities between teachers and students (table 13) with regard to the responses to 

combat academic cheating in secondary schools. Both of them believed that the most important 

way to prevent examination malpractice is to ensure that proper teaching and learning takes place  

 

in the classrooms (90% and 94% respectively) followed by teaching students about examinations 

codes of conduct to prevent cheating (88%, 94% respectively). The third option suggested by 
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both teachers and students to prevent cheating was to make sure that students should learn moral 

values (82%, and 89% respectively). 

Table 13: Ways to combat academic cheating 

 

Items 

 

N 

Students Teachers 

Agree Disagree Agree Disagree 

      

Involve students  766 502 264 157 41 

provide  proper teaching  766 693 73 189 10 

Strengthen punishment  765 539 226 155 47 

Teach  codes of conduct 765 675 90 188 11 

Teach moral values 765 624 141 177 18 

Total 765 607 160 174 127 

 

Increasing punishment for academic malpractice was also suggested as another option to prevent 

cheating (70% & 78% respectively) while involving students themselves in the control of 

academic cheating  was taken as the last option (67% & 79%) respectively. As a whole, 607 of 

the students (80%) and 174 of the teachers (88%) agreed that the five suggestive ways are 

potential strategies to combat academic malpractice in Addis Ababa secondary schools. 

4.3 Analysis of Qualitative Data 

In order to substantiate the results of the quantitative data, qualitative information was secured 

from teachers and school directors. Following were the analysis of perceptions of teachers and 

school directors regarding academic malpractice in the secondary schools of Addis Ababa. 

 

A) Teachers’ Qualitative Responses 
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Reacting to the question “How did you disseminate exam rules in your schools? Teachers were 

of the view that their schools’ have exam rules and, they disseminated these rules in a number 

of ways.  they:  gave orientation to students’, Posted the rules on the notice board, advised 

students on the flag ceremonies, orally told the consequences of cheating, introduced exam 

rules before the test or exam, filled the names of academic cheaters on a violation form, 

deducted marks from their results and communicated the incidence with their parents, and used 

proper sitting arrangements (one student on a desk) during exams and tests etc. In spite of the 

presence of these exam cheating rules and dissemination practices, academic cheating largely 

prevailed in the secondary schools (see quantitative data analysis). This implies that, either the 

exam rules were not properly assimilated by all the students or the exam rules were not 

effectively enforced across the secondary schools in Addis Ababa. In this regard, Nuss & 

Davies argued that “Preventing examination malpractice in schools requires moral issues 

involved in examination malpractice to be addressed. Schools are obliged to make students 

imbibe school values on examination, (Nuss 1988)” as well as to “help students to develop the 

moral reasoning necessary to resolve integrity and moral dilemmas implicit in examination 

malpractice (Davis et al, 2009)”.  

The authors further suggested that Schools can help students to resolve integrity and moral issues 

on examination malpractice in two ways: (i) help students to imbibe values of examination 

integrity through examination policies and (ii) help students to enhance their moral reasoning on 

examination malpractice through discussions and dialogue. 

In connection with “why students engage in academic cheating”, teachers listed a number of 

reasons among which the major ones were the following: to get good grades in general, to pass 

from one grade level  to another  level with a good score, most of the students provide less value  

to academic work,  lack of academic interest and attention , failure to attend classes  properly,  

failure to study hard,  wasted their study time in watching films and  football games, Some 

students do not actively followed the lessons properly or were frequently absent from the 

lessons, lacked  understanding of the subject matter, poor invigilation, lack of attention to their 

learning because they modeled their seniors who could not get jobs and  improve themselves.  
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The reasons why secondary school students in Addis Ababa involve in academic cheating, as 

listed by teachers conforms to research finding. In connection with these, Somers and Satel 

explained that dishonesty in school is merely a reflection of the broader erosion of ethical 

behavior which has become commonplace in societies that tend to support self-centeredness over 

concern for others (2005). Further, adolescents can feel an immense pressure from their peers or 

their parents to perform up to a standard that they feel they cannot reach themselves (Kleiner & 

Lord, 1999).They may turn to cheating to help alleviate some of that stress (Strom & Strom, 

2007). Parents place an immense pressure on their children to be at the top. Some parents reward 

their children with cash. For every A they receive on their report card, they may be rewarded 

$100. This can cause their child to become very competitive with other students, and they may 

cheat on assignments and tests to achieve a high score on those and their report card (Rettinger & 

Kramer, 2009). 

Another observation is that concern about high-stakes testing is a cause for deception, 

particularly by students having difficulty meeting minimal competency skills required for high 

school graduation (Callahan 2004), (see also the facts presented in Chart 2). Other researchers 

maintain that teachers are partially responsible because they ignore evidence of character failure 

and choose not to hold students accountable (Peterson and Seligman 2004). Educators agree that 

a growing number of parents seem obsessed with wanting their children to perform better than 

classmates, regardless of the steps taken to get the desired results (Baker and LeTendre 2005; 

Nichols and Good 2004). It can be said that there were a number of push factors evidenced by 

empirical research that force students to involve in academic malpractice in Addis Ababa.  

In response to the question that referred to mechanisms by which teachers’ confirm whether or 

not students have grasped the subjects they taught, teachers explained that they used:  

questioning techniques before and after the lessons, homework and class work results,  different 

assessments, observations of class participation, asked  oral and written questions, received  

feedback from students, peer group, and  group discussions. However, a considerable number of 

students (34.5%) disagreed to these teachers’ assertions (table, 10).  Thus the level of Teachers’ 

efforts in motivating and caring for learners is not to the relative position expected (42.3% and  

37.7% respectively). In this regard, Wetzel (1997) argues that examination malpractice is more 

likely to occur in classrooms where teachers are perceived by students unsupportive of their 
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learning, to be disorganized, not accessible to students, unfriendly and where teaching is boring. 

Alderman and his colleagues (2010) complement this argument by stating that when students 

feel connected to their teachers and when they perceive them as knowledgeable in the content 

area being taught, they feel a stronger link to their teachers and therefore academic dishonesty 

declines. Teachers have the ability to promote academic integrity in their classrooms through 

classroom norms and by placing an importance of learning the material (Alderman & Murdock, 

2007). 

B) Responses from school directors 

School leaders had similar perceptions regarding the prevalence of academic malpractice in the 

secondary schools.  They said there are individual differences and levels of understanding. 

Intelligent ones and hard working ones don’t normally cheat. They get themselves well prepared 

for the examination. For example, in response to the question “do students engage in exam 

malpractice in your school?” all the directors interviewed indicated that: It depends on the 

capacity of the learner. Those who are prepared well ahead of the examination do not that much 

attempt to cheat during exams and tests. But, as these students are very few in number, the other 

majority might engage in academic malpractice. The reasons for exam cheating depend on 

various circumstances. Some of the students who cheat did not learn attentively, attended classes 

poorly or did not have enough time to prepare for the exam/test. The subjects may be difficult for 

other type of cheaters. Further, some students might involve in academic cheating because they 

wanted to help their friends. Still further, students engage in academic malpractice due to poor 

invigilation as some careless teachers did not administer the exams. Thus, as stated by Adeyemi 

(2010) exam malpractice is mostly as a result of student not having trust in them when they are 

not well prepared, they wouldn’t be confident that they are passing the exams so they go into 

cheating. 

Regarding the methods employed to cheat, the directors’ interview revealed that a range of 

techniques were used to cheat in exams. Some students used scrap papers to cheat while others 

organized themselves in groups ahead of examination sessions to use codes for cheating answers 

from each other. Others wrote the answers on their body and brought it to the class. Now days, 

said the directors, many students use their Mobiles to exchange answers during exams. As 
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confirmed by the school Directors, although tutorials are organized for students, most of them 

did not attend it properly but tend to academic malpractice during examinations.  

In response to the question referring to “written rules” to control academic cheating, the directors 

confirmed that there were no separately written rules for academic malpractice except the school 

disciple prepared by the Education Bureau. The rules have the do(s) and don’ts regarding 

disciplinary procedures and measures in schools. In connection with this, observations have 

shown that secondary schools employ different measures to punish students who were caught 

cheating. Some schools reduce 80 marks from the offender while others reduce 50 marks from 

the cheater. Still others, either cancel the results or call the parents’ of the offenders to sign on 

behalf of the student not to repeat the act again .As stressed by the school principals interviewed, 

due to lack of formally written exam rules, the measures taken across all secondary schools to 

punish the cheating students were not consistently applied. Thus, it is safe to say that there are no 

written rules relating to academic malpractice in the secondary schools of Addis Ababa.  
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CHAPTER FIVE 

SUMMARY OF FINDINGS, CONCLUSION, AND RECOMMENDATION 

5.1 Summary 

Under this chapter the summary of the research on academic cheating in Addis Ababa secondary 

schools is presented. With the major purpose to find out the prevalence of academic malpractice 

in Addis Ababa secondary schools, the study was intended to find answers to the following basic 

questions:  

a. What is the overall frequency of engagement in academic dishonesty in Addis Ababa 

secondary schools? 

b. What are the factors that caused academic cheating? 

c. What methods of cheating were utilized? 

d. What measures can be taken to curb the problems of academic cheating in Addis Ababa 

secondary schools? 

In chapter two of the study, theoretical framework presenting several research studies and 

conclusions regarding academic dishonesty and its practices in educational institutions had been 

presented. It showed the diversity of causes for academic cheating and the strategies utilized to 

perform academic misconduct, who cheated more (Government or private attendants, male or 

female students), and most importantly, provided numerous suggestions of how to reduce 

academic dishonesty. 

The methodology and research design of this study was laid out in chapter three. It showed that 

the study employed descriptive (quantitative and qualitative) research design (Best and Kahn, 

2006, page 24). 20 secondary schools (10 government and 10 private secondary schools) were 

sampled. Data sources were: a) 800 students represented both from government and private 

secondary schools, b) 200 secondary school teachers taken from government and private 

secondary schools, c) school directors taken from the secondary schools. Questionnaires and 

interview guides were used to collect data. Chapter 5 presents the conclusions of the research. 

The data secured were analyzed using percentages, rank orders and a two tailed t-tests statistic 

for two independent samples with the significance level of 0.05. 
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5.2 Results 

The following results were obtained in the present study. 

1. Although most of the  teachers and students in the secondary schools  agree that the 

purposes of students’ learning is to improve and grow (87% &67.9% respectively ), a 

considerable  number of  teachers  confirmed that the ultimate end of students learning  is 

to get certificates for employment (39.1%). Thus, teachers and students differ in their 

opinions regarding the purposes of students learning. 

 

2. No significance difference was seen in the perceptions of government and private 

secondary school teachers regarding the involvement of students in academic malpractice 

in the secondary schools. The independent sample t-test at 0.05 significant level (t-cal=(-

1.252<1.96) evidenced these statements. On the other hand, a significant difference was 

seen among government and private students’ perceptions of involvement in academic 

cheating in the secondary schools. An independent sample t – test statistic at alpha 0.05 

levels showed that p value (0.00) was <0.05 significance level showing the existence of a 

significant difference between the perceptions of government and private students 

involvement in academic dishonesty in the secondary schools. Furthermore, students in 

private secondary schools were more vulnerable to frequent academic cheating than 

government secondary schools in Addis as indicated by the higher mean value (3.0635) 

for private secondary schools as against the lower mean value (2.6536) for government 

secondary schools. 

3. A large number of students’ sampled self reported that they had been admitted to 

academic dishonesty (49.8%); and the majority of these were found to be male students 

(51%). The independent two sample t-test confirmed this, in that P= 0.014 at 0.05 alpha 

levels, and the t-calculated was 2.451, > 1.96 (t tabulated). Thus, there was a significance 

difference between male and female students engagement in academic dishonesty in the 

secondary schools of Addis Ababa. 

4.  Pressures from parents, teachers, and schools (74.2%, 56.2%, and 53.2% respectively),  

the desire to register high scores in exams/tests, poor exams/test administration (36.9%  

and 43.7% respectively), insufficient preparation for tests and examinations by many 

students and the belief that others cheat and I should do it as well (39%). were reported 
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by secondary school students as factors that caused academic dishonesty and these were 

confirmed by, teachers and the school principals. 

5. Secondary school students used methods ranging from peeping at neighboring students 

answers during exams to the use of mobiles (38%, 29%) to cheat during examinations. 

6. The findings revealed that there was no significant difference between government and 

private school students in hiding the acts of cheating in Addis Ababa secondary schools 

(the value of the significance level was 0.872 which is greater than 0.05 alpha levels, and 

the t-calculated was -0.161, < 1.96 (t tabulated). 

7. This study revealed that the practice of academic dishonesty is the highest during national 

and regional examinations and home take tasks. On top of this, Mathematics, physics, 

and Amharic were ranked 1st, 2nd, and 3rd subjects being cheated respectively. 

8. The views of teachers and school principals differed on the prevalence of academic code 

of conduct in the secondary schools in that 95% of teachers confirmed the existence and 

dissemination of academic codes of conduct in schools while the principals’ interview 

revealed absence of separate codes of conduct in schools. 

9. The present study confirmed that improving teachers instructional practices, involving 

students, and strengthening the punishment of offenders were suggestive measures that 

should be applied to minimize the incidence of academic dishonesty in secondary 

schools. 

10. This study revealed that the majority of secondary school students were not assertive in 

exposing students practicing academic dishonesty. 

5.3 Conclusion 

Although this research could have its own limitations in terms of the sample population, time, 

instruments, etc. the study did reveal interesting findings relating to academic dishonesty in 

Addis Ababa secondary schools.  

A large number of secondary school students in Addis Ababa are found frequently admitted to 

academic dishonesty. Private secondary schools are found highly vulnerable to academic 

cheating than government schools. The study revealed that male students involved more in 

academic dishonesty than females. Academic dishonesty is found to reach its highest rank during 
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high stake examinations in Addis Ababa and Mathematics, Physics, and Amharic were found to 

be the most frequently cheated subjects. 

The causes of academic cheating were found to be enumerable; and this study revealed three 

categories of factors that push students to involve in academic dishonesty namely: a) external 

factors (pressure from parents, schools, teachers), b) inadequate teachers’ repertoire of 

teaching(poor pedagogy), and c) student factors (propensity to score high marks and pass 

examinations at all cost, and peer behavior) that are learned in the course of schooling. The 

present study confirmed that secondary school students’ use a wide range of devices to pass 

examinations and tests. Students bring in scarp papers, text books, note books, and everything 

ranging from bringing readymade answers to the use of cell phones’ to exchange answers. 

Students use whatever devices are available to them for academic dishonesty. The use of student 

involvement, the provision of proper teaching in all subjects, teaching exam codes of conduct 

and moral values and uniform enforcement of disciplinary measures were recommended as 

suggestive solutions to minimize academic dishonesty in the secondary schools of Addis Ababa. 

5.4  Recommendation 

Various studies carried out on academic malpractice indicate that exams/tests cheating are 

not only unethical but a potential path and preparatory stage for corruption in other spheres 

of life. In this regard, this study revealed that as many as 50% of surveyed students admitted 

to engaging in academic cheating in secondary schools now. Thus, academic cheating there 

for, is becoming a major blight on the integrity of secondary schools in the capital. In view of 

these findings, the study recommends the following measures to be taken by all concerned. 

1. It is often said that the biggest single factor in escalating academic dishonesty is the 

failure of parents and teachers to diligently teach, enforce, advocate, and model personal 

integrity, since students take their lead from adults (Michael Josephson, 2002) and as 

many researchers agree, these stakeholders are partially responsible because they ignore 

evidence of character failure and choose not to hold students accountable (Peterson and 

Seligman 2004).  Thus, there is a strong need to teach ethical and moral values in 

everyday life to make students condemn academic malpractice in schools. 

2. This research revealed that there are a variety of reasons why students cheat, thus one 

factor alone cannot be solely attributed to academic dishonesty. Within that framework of 
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understanding, it is recommended that the City Government education Bureau, in 

collaboration with all stakeholders (teachers, Students, and parents) should develop a 

separate exams code of conduct for schools in Addis Ababa. 

3. Considering the worth of their status as social institutions and their names in the society, 

secondary schools in Addis Ababa should not entertain or lightly treat academic cheating, 

but enforce the exams codes of conduct whenever the offenders are confirmed engaged in 

academic malpractice. 

4.  Studies on academic malpractice have established that examination irregularities are not 

confined to examinees only but may involve the teachers and school personnel alike. 

When cases of this type are identified, there is a need to take strong measure/punishments  

that can be taken as a lesson for others.  

5. The study revealed that external pressures were one of the factors for academic cheating 

in secondary schools of Addis Ababa. Parents, teachers and the school administration 

should help students establish academic mastery goals as a vision rather than 

performance goals which emanate from such pressures. 

 

6. Failure to understand the lessons taught were other factors identified by this research. 

Teachers need to teach to the level required and, at the same time, make themselves 

available to coach, tutor and help the learners in need at all times. 

7. The provision of life skills education should be arranged for students in Addis Ababa 

secondary schools to promote confidence and assertive practices to fight and expose 

academic cheating in their schools. 

8. Invigilation procedures and practices in secondary schools should be strict and strong 

measures are taken on teachers found careless in examination halls. Modeling and 

acknowledging students with mastery goals should be practiced in the secondary schools 

of Addis Ababa. 

9. Life skills educations should be given to secondary school students to strengthen their 

assertive power to fight and expose academic cheating practices in their schools. 

10. Concerned stakeholders need to conduct further studies to identify techniques used by 

students in collaborative cheating; the nature of secondary school students inclined to 
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cheat in examinations; and strategies for detecting a cheating student in the examination 

halls. We need to focus on all the clever ways students cheat. 

11. Orientation on examinations regulations should be regularly provided to students and 

displayed at convenient places for students and teachers to refer to when needed. 
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Appendices A: 

City Government of ADDIS ABABA EDUCATION BUREAU 

A questionnaire for collecting data from teachers on Academic Cheating in Addis Ababa 

Secondary Schools. 

(B) Teachers Questionnaire፡ 

PART I. General Information: Write your response on the space provided and or Put a 

tick mark (√) on your choice. 

1. Sub City _______________  School Name___________________________ 

2. School Type:   Government                Private       

3. Grade Level:    Grade 9                     Grade 11          

4.  Sex:                  Female                      Male   

5. Qualification     a) BA/BSc                  b) MA/MSc                 c) PhD  

 

6.  Year  of Service a) < 5yrs                  b) 5-10yrs      

                                      c) 10-15yrs                    d) >15yrs                 

(A)Teacher Behaviour and Student Learning: 

7. The purpose of students education is፡ (Tick one) 

   a)  To get good grades 

   b) To get good certificates for good jobs 

   c) To understand and for self improvement 

8. How do you ensure that your students understand your lesson? 

a. ____________________________________________________________ 

b. ____________________________________________________________ 

c. ____________________________________________________________ 

(B) Exams cheating and its control 

41 
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9. Have you seen a student engage in exams cheating?  Yes           No 

10. If yes about how many times? 

a) Many times                                             c) Few times   

             b) Several times                                          d) Never 

11. What did you do? 

______________________________________________________________________________

______________________________________________________ 

12. Do you have exam rules in your school?   Yes                No 

13. If yes, how does the school communicate exam rules to students? 

a. ____________________________________________________________  

b. ____________________________________________________________ 

c. ____________________________________________________________ 

14. Why do students engage in academic cheating? 

a. ____________________________________________________________ 

b. ____________________________________________________________  

c. ____________________________________________________________ 

d. ____________________________________________________________ 

15.  In what subjects is cheating observed in your school?  ((Put in a rank order  

        by saying: 1
st
, 2

nd
, 3

rd
, 4

th
, in the space provided).)  

Amharic  

English  

Maths  

Physics  

Biology  

Chemistry  

Social studies subjects  
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16. Check the list below and tick the ones you have seen in your school that students use 

       to cheat. Put a Tick mark (√) on the right side of the statements 

1. Copying from another student in exam/test without his/her knowledge  

2. Taking a cheat paper into the exam hall 

3. Giving another student help in the exam/test  

4.  Presenting another student’s homework as your own  

5. Copying material from the internet and presenting it as your own  

6.  Getting help from another person on your homework  

7. Seeing an exam paper before the exam day 

8. Taking exam for another 

9. Using mobile phone to exchange answers 

10. Sitting close to another student in order to copy from him 

17.. How strongly do you agree or disagree with the following statements? 

21. Schools can best prevent Exam cheating 

      by  

Strongly 

agree 

Agree Dis 

agree 

Strongly 

disagree 

Getting students involved in the control of cheating     

Making sure that students learn well     

Increasing punishments for cheating      

Making students understand exam rules     

Teaching moral education more in schools     

  

Your Cooperation is highly acknowledged 
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Appendix B: 

Academic Cheating in Addis Ababa Secondary Schools 

Interview Guide for School Leaders 
 

1. Do you have incidences of academic cheating in this school? As of 
when? 

2. Do all students engage in exam malpractice in this school?  
3. Why do students engage in exam malpractice?  
4. What methods do students use in exam malpractice?  
5. In which tests or examinations do students engage in academic 

cheating? 
6. What is your view about the concern of teachers about academic 

cheating in this school? 
7. Do you have written exam rules? How do you communicate these 

rules to students? 
8. What do you suggest to combat academic cheating in this school? 

 

We appreciate your cooperation! 
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Appendix C: 

አዲስ አበባ ከተማ አስተዳደር ትምህርት ቢሮ 

በሁለተኛ ደረጃ ትምህርት ቤቶች ለሚካሄደዉ የፈተና ኩረጃ  

 ጥናት መረጃ ለማሰባሰብ የተዘጋጀ መጠይቅ 

I. የተማሪዎች መጠይቅ 
(ሀ). አጠቃላይ መረጃ: በተሰጠዉ ባዶ ቦታ በመጻፍ ወይም  በምርጫዎት ላይ  

    የ(√) ምልክት በማድረግ ይመልሱ 

1.  ክ/ከተማ _____________  የትም/ቤቱ ስም___________________________ 

2.  የትም/ቤቱ ዓይነት:  የመንግስት             የግል      

3.  የክፍል ደረጃ:         9ኛ                 11ኛ          

4.   ፆታ:               ሴት                 ወንድ  

5. ዕድሜ በዓመት ፡      ሀ) 12-14             ለ) 15-17         ሐ) 18-19  

     

(ለ) የተማሪዎች መማር  :( በአንዱ የ √ ምልክት በማድረግ ይመልሱ) 

6. የመማር ዓላማህ/ሽ ምንድን ነዉ?; 

ሀ) ጥሩ ማርክ ለማግኘት  ለ) ለሥራ ማግኛ የሚረዳ ጥሩ ሰርቲፊኬት ለማግኘት             

ሐ) ለማወቅ እና ራስን ለማሻሻል 

 

  ሐ) የኩረጃ ሁኔታ፡ : በተሰጡት አራጮች  ላይ(የ√ ምልክት በማድረግ መልስ/ሽ) 

7. በትምህርት ቤትህ/ሽ በፈተና ወቅት ተማሪ ሲኮራረጅ ምን ያህል ጊዜ 

አይተሃል/ሻል? 

 ሀ) በጣም ብዙ ጊዜ           ለ) ብዙ ጊዜ                 ሐ) ጥቂት ጊዜ  

       መ) አንድ ጊዜ               ሠ) በፊጹም አላየሁም 

       8. በትምህርት ቤትህ/ሽ ኩረጃ ካለ የሚታየዉ በምን  ወቅት ነዉ (1ኛ፣ 2ኛ፣ 3ኛ፣  

         4ኛ በማለት በደረጃ አስቀምጥ/ጪ )? 
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 የኩረጃ ወቅቶች ደረጃ 

በክፍል ፈተና/ቴሰቶች ወቅት  

በቤት ሥራዎች ወቅት  

በ8ኛ ክፍል ክልላዊ ፈተና ወቅት  

በ10ኛ ክፍል ሀገራዊ ፈተናዎች ወቅት  

 

9. በኩረጃ ተሳተፈህ/ሽ ታዉቃለህ/ቂያለሽ 

  ሀ) አዎ                   ለ) አይደለም 

10. በትምህርት ቤትህ/ሽ ኩረጃ የሚስተዋልባቸዉን የትምህርት ዓይነቶች በደረጃ አስቀምጥ/ጪ  

    (1ኛ፣2ኛ፣3ኛ ወዘት. በማለት)   

የትምህርት ትይነተ ደረጃ 

አማርኛ  

እንግሊዝኛ  

ሂሣብ  

ፊዚክስ  

ባዮሎጂ  

ኬምስትሪ  

የህብረተሰብ ትምህርቶች  

11.  በተሰጠዉ ሠንጠረዝ ዉስጥ  ኩረጃን  አስመልክተዉ ለተቀመጡት ዓረፍተነገሮች  

     ያለህን/ሽን የስምምነት ደረጃ አመለክት/ቺ? 

 

እኔ በሚማርበት ት/ቤት 

በጣም 

አልስማማም 

አልስ 

ማማም   

    

እስማ 

ማለሁ     

በጣም 

እስማማለሁ      

መምህራን  ተማሪዎች መልስ  እንዲያገኙ እገዛ 
ያያ(ያደርጋሉ 

    

እኔ ከየትም ብዬ ጥሩ ማርክ ባገኝ መምህራን ግድ 
የላቸዉም 

    

ሁል ጊዜ ከክፍሌ ተማሪዎች የበለጤ ማርክ 
ለመግኘት እጥራለሁ 

    

ትምህርቱ ምንም ከባድ ቢሆን እማረዋለሁ     
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12. አንተ/ቺ ባለህበት/ሽበት ክፍል ዉስጥ የሚኮርጅ ተማሪ ብታገኝ ምን ታደርጋዋለህ? 

     (አንዱ ላይ ቲክ  √  አድርግ) 

  ሀ) ስለ ሁኔታዉ ለጓደኞቼ እናገራለሁ  ለ) ምንም እንዳላየ ሰዉ ሆኜ ዝም እላለሁ 

     ሐ) ለመምህር እናገራለሁ    .     መ) ጓደኛየን በማስጠንቀቅ አልፈዋለሁ 

(መ) የኩረጃ ምክንያቶች 

13. በተሰጠዉ ሠንጠረዝ ዉስጥ  ኩረጃን  አስመልክተዉ ለተቀመጡት ዓረፍተነገሮች  

    ያለህን/ሽን የስምምነት ደረጃ በተሰጡት ሳጥኖች ዉስጥ የ√ ምልክት በማድረግ  

     አመለክት/ቺ? 

እኔ እምማርበት ትምህርት ቤት ያሉ ተማሪዎች 

በፈተና ጊዜ በኩረጃ ተግባር ዉስጥ የሚገቡት፡ 

በጣም 

አልስማማም 

  

አልስ 

ማማም  

    

    

እስማ 

ማለ

ሁ     

በጣም 

እስማማለሁ      

 ጥሩ ማርክ ለማግኘት ባላቸዉ ጉጉት ነዉ      

የማለፊያ ማርክ ለማግኘት ባለዉ ትግል ነዉ     

ወላጆች ለጥሩ ማርክ ግፊት ስለሚያደርጉባቸዉ ነዉ     

መምህራን ለጥሩ ማርክ ግፊት ስለሚያደርጉባቸዉ ነዉ     

ት/ቤቶች ለጥሩ ማርክ ግፊት ስለሚያደርጉባቸዉ ነዉ     

ትምህርቱ እንዲገባቸዉ ተደርጎ ስለማይሰጥ ነዉ     

በፈተና ጊዜ  የተጣበበ አቀማመጥ በመኖሩ ነዉ     

የምርጫ ጥያቄዎች ለኩረጃ አመቺ ስለሆኑ ነዉ     

ሁሉም ስለሚሠርቅ እኔምይድረሰኝ በሚል እምነት ነዉ 
 

    

 

(ሠ) የኩረጃ ስልቶች 

 

14. ቀጥሎ ከቀረቡት ዝርዝር ነገሮች በትምህርት ቤትህ/ሽ የተጠቀምክባቸዉን/ሽባቸዉን  

    የኩረጃ ሥልቶች ከጎኑ የ √  ምልክት በማድረግ አመልክት/ቺ 

1. ሳይታወቅ አጠገብ ከተቀመጠዉ ተማሪ መልስ መኮረጅ፣   
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2. መልስ የያዘ ወረቀት ይዞ ፈተና ክፍል መግባት፣ 

3 በፈተና ወቅት ሌላ ተማሪ መርዳት፣  

4 የሌላ ተማሪን የቤት ሥራ የግል አድርጎ ማቅረብ፣ 

5. ጽሑፎችን ከኢንቴርኔት ገልብጦ የራስ አድርጎ ማቅረብ፣ 

6. የቤት ሥራን በሌላ ሰዉ እርዳታ መስራት፣ 

7. ከፈተና ቀደም ብሎ የፈተና ወረቀት ማግኘት እና ማየት፣ 

8. ለሌላ ተማሪ መፈተን፣ 

9 .በሞባይል በመጠቀም መልስ መለዋወጥ፣ 

     10. ሆን ብሎ ለመኮረጅ ያልተፈቀደ ተማሪ ጋር መቀመጥ 

(ረ) በት/ቤት ዉስጥ ያለ ግንኙነት 

15.  የእኔ ትምህርት ቤት መምህራን፡ በጣም  

አልስማማም 

  

 

አልስማማም  

    

    

 

እስማማለሁ     

በጣም 

 እስማማለሁ      

 ተማሪዎች እንማዲሩ ያበረታታሉ     

ተማሪዎችን ዳምጣሉ     

ተማሪዎችን  ይረዳሉ     

ለተማሪዎችን ደህንነት ይጠነቀቃሉ     

 

(ሰ) የኩረጃ ሕገ ደንብ 

16. በትምህርት ቤታችሁ ኩረጃን የሚከላከል ሕገ ደንብ መኖሩን ሰምታችሁ ታዉቃላችሁ?     

አዎ    የለም 

17. በሚከተሉት አባባሎች የስምምነት  ደረጃህን 

አመልክት/ቺ? 

በጣም 

አልስማማም 

  

አልስ 

ማማም  

    

    

እስማ 

ማለሁ     

በጣም 

እስማማለሁ      
ኩረጃ በምንም መልኩ ተቀባይነት የለውም     
የአንድ ተማሪ በፈተና መኮረጅ ሌላዉን  ተማሪ 
ይጎዳል  

    

አንዳንድ መምህራን ለፈተና ኩረጃ ደንታ የላቸዉም     
መምህራን የፈተና ኩረጃን እንደፈለጉ ይይዙታል     
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(ሸ) ኩረጃን መከላከል 

18. ኩረጃን ለመከላከል ያስችላሉ ተብለዉ የተገመቱ 

መንገዶች ቀጥለዉ ተዘርዝረዋል፡፡ የስምምነት ደረጃችሁን 

የ√ ምልክት በመጠቀም አመልክቱ 

 

በጣም 

አልስማ

ማም 

  

አልስ

ማማ

ም  

    

    

እስማማ

ለሁ     

በጣም 

እስማማለ

ሁ      

ተማሪዎች ራሳቸዉ ኩረጃን እንዲቆጣጠሩ ማድረግ     

ተማሪዎች በትክክል መማራቸዉን ማረጋገጥ     

ለኩረጃ የሚደረገዉን ቅጣት ማጠናከር      

ተማሪዎች የፈተና ሥነ ምግባርን እንዲረዱ ማድረግ     

ተማሪዎች የግብረገብ ትምህርት እንዲማሩ ማድረግ     

ስለተደረገልን ትብብር ከልብ እናመሰግናለን 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


