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Abstract 

 
The purpose of this study was to investigate barriers to parents’ involvement in 
their children’s secondary education in Addis Ababa government High. 
Descriptive survey design was employed to carry out the study which enabled 
the researcher to describe the present status of the problem under study. The 
study was therefore initiated to investigate barriers to parents’ involvement in 
their children’s secondary education in Addis Ababa government High school, 
Specifically, the study identified the different ways in which parents are involved 
in their  children’ secondary education. The study also examined the extent of 
parents’ involvement in their children’s secondary education at Addis Ababa 
government high school. Further, the researcher investigated specific barriers to 
parents’ involvement in their children’s secondary education. Finally, the study 

explored ways of improving parents’ involvement in their children’s secondary 
education. The necessary data for the study was collected from 405 participants, 
200 form students, 100 teachers, 100 parents and 5 principals’ samples were 
selected through a simple random sampling method. The instruments employed 
to collect data from respondents were questionnaire and interview. The 
quantitative data gathered from respondents were analyzed using percentage. 
The qualitative data was analyzed through narration. Results of the study 
indicated that parents were mostly involved in providing their secondary school 
children with school resources and least involved in assisting their secondary 
school children with homework. The most significant finding of the study was 
that both students and parents agreed that parents were involved in their 
children’s secondary education in one way or the other regardless of the age of 
the child and his/her level of education. Time constraint ,adolescent children’s 
unwillingness to actively involve their parents in their secondary education, 
teachers not give up to date information about student learning were identified 
as major barriers to parents’ active involvement in their children’s secondary 
education. Although improving parents’ involvement in their children’s secondary 
education seems to be a challenge, through working collaboratively with the 
school, parents can be actively involved in their children’s secondary education. 
The research strongly recommended that since in Addis Ababa government high 
school parents were least involved in assisting their secondary school children 
with homework, there is need for teachers to be assigning secondary school 
student with homework projects that engage parents and the whole family in 
order to make learning more meaningful for the student. Such type of homework 
may include: a family history, interviews with grandparents, or descriptions of 
parents’ daily work. This way the interaction between adolescents and their 
parents may be increased.  
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CHAPTER ONE 

1. Introduction 

In this chapter, the background of the study, statement of the problem, research questions, 

objectives of the study, significance of the study, delimitation of the study, definition of key 

terms, and organization of the study will be treated. 

1.1 background of the study 

Since 1960s, the topic on parents’ involvement in their children’s education has received 

increased attention in educational literature. There is a wide range of definitions and explanations 

of the concept “parents’ involvement”. Due to the nature of the study, the operational definition 

of parents’ involvement used in the study was adapted from Hoover- Dempsey and Sandler 

(1997. Hoover-Dempsy and Sandler (1997) defined parents’ involvement as broadly to include 

parents’ involvement in school home-based activities (e.g., helping with homework, discussing 

school events and/or courses) and school-based activities (e.g. volunteering to assist in school 

activities such as assisting in class work and/ or attending school events). 

Parents’ involvement in their children’s education has received a lot of commendation from 

researchers mainly because of the positive and influential impact it has had on children’s 

Education (Comer, 1986). Over the last 30 years, there has been a significant body of research 

that indicates that parents’ involvement in their children’s education has a positive impact on 

student outcomes. For example, research indicates that parents are their children’s first and most 

influential teachers, and as such, their involvement in children’s education, help them (children) 

learn effectively (Janice and Janice, 2002). Research has also shown that secondary school 

learners achieve better grades and achievement scores when their parents take a keen interest in 

what they do including supervising homework and study (Van Voorhuis, 2003). Hoove Dampsey 

et.al,(2001) also reported that parents’ involvement is related to learner achievement and 

personal attributes conducive to achievements such as self- regulation and perceptions of 

academic competence. Further, research indicates that when parents are involved in their 

children’s education, in particular, secondary education, children feel a sense of accompaniment 

and support. They also attend school more consistently and they always succeed because parents 

show an interest and provide them with enough attention they need (Weaver, 2005; Deslandes 
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et.al, 1999; Simon, 2001). In another study, Onikama et.al (1998) indicated that parents’ 

involvement increased the amount of time adolescent devote to homework and finally 

contributed to successful placement of most students in higher ability mathematics groups. 

Finally, Blendinger and Jones, (1992), found out that children from families in which family 

relations are good and in which parents monitor closely the activities and whereabouts of their 

children, the children are less likely drop out of school than other children from families who 

seldom monitor their behavior and academic work. All the research findings hold the truth about 

the benefits of parents’ involvement in their children’s education and therefore suggest that 

parents play a crucial role in their children’s education, both in the home and at school regardless 

of the age of the children and the level of education (Simon, 2001) 

Despite all the evidence- based research findings of benefits of parents’ involvement in their 

children’s education, parents’ involvement seem to decrease as the children progress from 

primary to secondary school as evidenced by research findings. For example, a study conducted 

globally, done on parents’ involvement in their children’s secondary education indicated that 

parents’ involvement in their children’s education is low, decline by grade level the higher the 

grade of education level, the lower the level of involvement of parents (Jones, 1991). Several 

studies have confirmed this trend. For example, in a study conducted by the Department for 

Education and Skills (DfES) in United Kingdom (UK), with the aim of investigating the level of 

parental involvement in their children’s education, the key findings indicated that 29% of the 

parents interviewed, felt “very involved” in their children’s school life. The results also indicated 

that primary grade school parents felt more likely to be involved in their children’s education 

than secondary school parents (Williams, et.al, 2002) Further, the results also indicated 

that  parents of secondary school children reported that their interest in helping children with 

school  work, was likely to decline as the children progresses through school mainly due to 

increasing complexity of the school work which limit the practical help they give their children. 

Similarly, Epstein’s (1995) the results of a study done in Peel district, India, indicated that most 

parents’ involvement is concentrated around the first three of six types of parents' involvement: 

parenting, assisting student learning, and communication with the school. The most common 

kind of involvement being daily follow- up, asking children about their day at school, reading 

over agendas, ensuring homework is done and monitoring their children’s progress in general. In 

all, assisting with homework was very common. The study also indicated that while parents felt 
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well connected to the school in the early grades, this sense of connection dwindled/diminish/ in 

later grades. Parents with children at different stages in the school system reported that their 

involvement changed according to the children’s grade level (Jones, 1991). All these studies 

show that globally, the status of parents’ involvement in their children’s secondary education is 

decreasing and if this trend continues unchecked, a point will be reached where parents will 

absolutely not be involved in their children’s secondary education. 

        1.2 Statement of the Problem 

Parents’ involvement in their children’s education and in particular secondary education is a 

worthwhile undertaking and has received a lot of commendation from researchers mainly 

because of the positive and influential impact it has had on their children’s education. Research 

shows that middle and high school learners achieve better grades and high achievement scores 

when their parents take a keen interest in what they do including supervising homework and 

study time. Research also indicated that parents’ involvement is related to academic achievement 

and personal attributes conducive to achievements such as self- regulation and perceptions of 

academic competence and reduced dropout rates (Hoover-Dempsy and Sandler, (1997). 

In addition to the above benefits of parents’ involvement in their children’s secondary education, 

most policy makers and educators endorse the need for continued and active parents’ 

involvement throughout their children’s secondary education for a number of reasons. First, 

secondary education is the most fascinating /inspiring/stage of education with most secondary 

school students filled with many physical, psychological and cognitive changes. Secondly, at 

secondary school level, there are increased academic demands and complexity of the school 

structure which make the task of academic success for most youth even more difficult. Thirdly, 

primary education occupies a very unique stage in most educational systems because it is the 

stage of education that determines the academic and professional career of students. In all these, 

secondary school students always rely on their parents for advice, career guidance, support and 

encouragement. Finally, government secondary schools of Addis Ababa is one of them, require 

that parents be involved actively in their children’s education regardless of age of children and 

level of education.  
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1.3 Objectives of the study 

The general purpose of the study was to investigate barriers to parents’ involvement in their 

children’s secondary education, in particular in government secondary Schools Addis Ababa. 

Specifically the objectives of the study were to:  

1. Identify the different direction in which parents are mostly involved in their children’s 

secondary education;  

2. Examine the extant of parents’ involvement in their children’s secondary education; 

3. Investigate specific barriers to parents’ involvement in their children’s secondary education;       

4. Explore ways of improving parents’ involvement their children’s secondary education. 

 

        1.4 Research questions  

The study was guided by the following research questions: 

 1. In what aspect are parents mostly involved in their children’s secondary education in 

government secondary Schools Addis Ababa?  

2. To what extent are parents involved in their children’s secondary education in government 

secondary Schools Addis Ababa? 

3. What restrains /prevent/ parents from actively being involved in their children’s in government 

secondary Schools Addis Ababa? 

4. What needs to be done to improve parents’ involvement their children’s in government 

secondary Schools Addis Ababa? 

 

       1.5 Significance for the study 

Research indicated that parents’ involvement is a very important positive force in a child’s life. 

Studies done in recent years have also revealed that parents’ involvement has a significant effect 

on the quality of the teaching and learning experiences. Without parents’ involvement in their 

children’s education, children cannot be adequately educated (Kruger, 2002). In government 

secondary Schools Addis Ababa, require that parents be involved actively in their children’s 

education regardless of the age and level of education of the child .Yet in practice, in government 

secondary Schools Addis Ababa Parents’ are not actively involved in their children’s education. 

Most parents find it difficult to get involved in their children’s secondary education both in 

school and at home. This implies that there were some factors restricting parents from being 
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actively involved in their children’s secondary education. Unfortunately, there has been little 

research in this area in the government secondary Schools Addis Ababa, hence the need for this 

study to be carried out was also imperative that the study be carried out, the first of this kind in 

government secondary Schools Addis Ababa, to establish what exactly restricts parents from 

being actively involved in their children’s secondary education. It is hoped that the results of the 

research will help the school management in identifying strategies leading to the establishment 

of parents’ involvement policy (which currently is not in place). This will reflect a commitment 

by the school to building strong relationships between the school and families and provide an 

action plan with clear goals and objectives for building and maintaining a comprehensive 

parents’ involvement program. For teachers, who are in frequent contact with both students and 

parents, it is hoped that the results of the research will help them to develop programs that will 

be comprehensive, well-planned and accommodating in nature; thus providing options for 

parents to be involved actively in their children’s education. For parents, it is expected that the 

results will strengthen communication between them and teachers there by promoting better 

understanding of each other’s role in children’s secondary education. Finally, it is hoped that the 

results of the study will promote among students, a positive perception of their parents’ 

involvement in their education and help them to create more opportunities for parents’ 

involvement in their education both at home and at school. 

              1.6 Delimitation of the study  

The scope of the study covered sample from ten sub cities of Addis Ababa government 

secondary school students. The study was also delimited to teachers who are always in daily 

contact with the students. Finally, the scope of the study was delimited to a selected number of 

sub cities, schools, parents, teachers and students. 
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1.7 Conceptual Framework: Model of Parents’ involvement  
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The above model examines the process of parents’ involvement in their children’s education, 

beginning with parents’ decision to be involved in their children’s education. The model suggests 

that parents’ decision to be involved in their children’s education is determined by three critical 

factors namely: 

 i. General school invitation (the children’s demands for their parents to be involved and the 

school’s invitations for parents to be involved); 

 ii. Parents’ sense of self -efficacy (i.e. parents’ beliefs that they have the ability, knowledge and 

skills for helping children succeed); and  

 iii. Parent time and energy (parents time to follow up and monitor their Childs’ learning and 

support schools through financial and material resources to ease their quality. 

 

( Hoover-Dempsey and Sandler,1997)  

 

General school invitation  

 

Epstein's Framework of Six Types of Involvement  

 

(Including: Sample Practices, Challenges, Redefinitions, and Expected Results) 

 

Communicating design effective forms of school-to-home and home-to-school communications 

about school programs and children's progress .  

 

Sample Practices x Conferences with every parent at least once a year, with follow-ups as 

needed. X Language translators to assist families as needed. X Weekly or monthly folders of 

student work sent home for review and comments. X Parent/student pickup of report card, with 

conferences on improving grades. X Regular schedule of useful notices, memos, phone calls, 

newsletters, and other communications. X Clear information on choosing schools or courses, 

programs, and activities within schools. X Clear information on all school policies, programs, 

reforms, and transitions.  

 

Challenges 

Review the readability, clarity, form, and frequency of all memos, notices, and other print and 

non-print communications. X Consider parents who do not speak English well, do not read well, 

or need large type. X Review the quality of major communications (newsletters, report cards, 

conference schedules, and so on). X Establish clear two-way channels for communications from 

home to school and from school to home.  

Redefinitions 

Communications about school programs and student progress “to mean two-way, three-way, and 

many-way” channels of communication that connect schools, families, students, and the 

community.  
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Results for Students 

 

Awareness of own progress and of actions needed to maintain or improve grades. X 

understanding of school policies on behavior, attendance, and other areas of student conduct. X 

informed decisions about courses and programs. X awareness of own role in partnerships, 

serving as courier and communicator.  

 

Results for Parents 

Understanding school programs and policies. X Monitoring and awareness of child's progress. X 

responding effectively to students' problems. X Interactions with teachers and ease of 

communication with school and teachers. 

  

Results for Teachers 

Increased diversity and use of communications with families and awareness of own ability to 

communicate clearly. X  appreciation for and use of parent network for communications. X 

increased ability to elicit and understand family views on children's programs and progress. 

  

Epstein's Framework of Six Types of Involvement. (Including: Sample Practices, Challenges, 

Redefinitions, and Expected Results).  

TYPE 1. PARENTING. 

Parents’ sense of self –efficacy  

The second critical factor influencing parents’ decision to be involved in their children’s 

education is parents’ sense of efficacy for helping their children succeed in school. This 

is  parents’ own belief that they have the ability, knowledge and skills for helping their children 

succeed in education, therefore the need to be involved. According to Hoover-Dempsey and  

Sandler, (1997), parents with a strongly developed sense of efficacy are more likely to participate 

in their children’s education, since they believe this will benefit their children’s educational 

outcomes. For example, at secondary school level, parents with a strongly developed sense of 

self-efficacy appear to have more confidence in their ability to help their children with school 

work than parents with weak self-efficacy and the same appears to be true for parents with a 

lower level of education (Eccles and Harold, 1996; Dauber and Epstein, 1993).  

 

Therefore, the second factor of parents’ involvement model suggests that parents’ decision to be 

involved is dependent on how much parents believe that their own ability, knowledge and skills 

can positively impact on their children's education (Hoover-Dempsey and Sandler, 1997). The 

stronger the belief of having an impact on their children's education, the more likely it is that 

the  parents will decide on the best way to help their children predict and solve current problems 

in school (e.g. how to work with a tutor, prepare for secondary school, change friends or 

choosing a career). In contrast, the model through this second factor suggests that parents with a 

low sense of efficacy are likely to choose not to be actively involved in their children’s education 

and are more likely to rely upon the children or the school to solve their children’s academic 

problems, or the interventions of others to improve difficult situations for their children. This is 
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because parents of low sense of efficacy always believe that they cannot be able to have an 

impact on their children's education (Baker and Stevenson, 1986) 

 

Parent time and energy 

 

Finally, the third critical factor influencing parents’ decisions to be involved in their children’s 

education relates to whether parents have time and energy to make active involvement in their 

children school .Under this third factor, the model suggests that when parents have time energy 

to involve in school they positively respond to invitations both by the school and their children. 

But if parents don’t have time and energy to involve in school they feel that the school and their 

children do not want them to get involved, they unwillingness respond to invitations both by the 

school and their own children. 

 

Time: supporting children in their education is particularly tough for parents whose work 

schedules are extensive and demanding. Nontraditional hours deprive parents, especially single 

parents, of opportunities to participate at school and at home. 

 

Financial resources: Parents with low pay often need to work more, which reduces time and 

energy for family and school activities. Being absent from work can cost parents their jobs. 

Many families can’t provide technologies that match those in the classroom. Lack of 

transportation also presents challenges. 

 

Miscommunication/Distrust: Poor communication between schools and parents often results in 

mutual distrust. Families who are contacted only when students have trouble are less likely to 

believe that staff members notice children’s strengths. Parents may feel that their efforts and 

circumstances are ignored. Stereotyping by both parties hurts effective teamwork.  

 

1.8 Operational definitions 

The following terms were central to the study and therefore required further elaboration 

Active involvement: - refers to the active and willing participation of parents in their children’s 

wide range of school and home- based activities which may include educational or non- 

educational activities (Squelch and Lemmer,1994) 

 

Parents’ involvement: - parents’ involvement in school home-based activities e.g. helping with 

homework and school-based activities e.g. attending school events (Hoover- Dempsy and 

Sandler 1997) 

 

Secondary Education:  -refers to the stage of education following primary school and the final 

stage of compulsory of compulsory education (www. en.wikipedia/.org/wiki/secondary ,accessed 

on 02.09.10).  

 

Children:  - plural of “child,” conventionally, referring to every human beings below the age of 

18 years. (Convention for the Rights of a Child) 

http://www.wikipedia/ssecondary
http://www.wikipedia/ssecondary
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Parent: - refers to any natural or adoptive parent or guardian of any learner and includes any 

person taking care of, or who assumes responsibility for any learner’s education. (Lemmer and 

VanWyk, 2004).  

 

Teacher: - refers to any person who is qualified to teach in a formal education and whose 

occupation is teaching. (Namibia,2004). 
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Chapter two 

2. Literature Review 

 2.1 Introduction 

This chapter includes a comprehensive literature review that begins by looking usefulness of 

parental involvement and barriers of parental involvement in school. The literature reviewed 

indicated techniques or strategies that could be utilized by schools counselors, to assist children 

engage their families in becoming more aware of in school activity involvement.  Moreover the 

chapter concludes with ways to identify and remove perceived barriers, so that parents may 

become more involved with the school. 

 Defining parents’ involvement 

  

Parental involvement is an abstract ideal associated with a multitude of behaviors and 

interactions that focus on a relationship between the home and the school (Sy, Rowley and 

Schulenberg, 2007). The home-school relationship typically involves several different types of 

involvement: parent involvement, parenting evolvement, parent education and family-school 

partnerships (Edwards, 2004).  

Myeko (2000) says PI as a process through which parents meaningfully participate in the various 

educational activities of their children. The activities range from occasional attendance of school 

functions to intense efforts aimed at helping parents become better educators of their own 

children. 

  

Nye et al (2006) additionally view PI as ‘the effective engagement of a parent with their child 

outside of the school day in an activity which centers on enhancing academic performance’. Here 

emphasis is on out-of-school activities such as a trip to the zoo where the child is meant to go 

and learn something, or playing such games with the child at home as would improve the child’s 

reading or mathematics.  

Holloway et al (2008) also regard PI as typically definable as the initiation of home-based 

behaviors like monitoring homework as well as school-based activities such as attending school 

events and communicating with teachers. The same authors also give prominence to the general 

degree of cognitive stimulation, among other things, provided in the home setting.  

Pate and Andrews (2006) enlarge on the definitions given above by regarding PI as having an 

awareness of and involvement in schoolwork, understanding of the interaction between parenting 

skills and pupils’ success in schooling, and a commitment to consistent communication with 

educators about pupils’ progress. 

Successful family involvement is indicated by the process of helping parents and family 

members use their abilities to simultaneously benefit themselves as well as their children 

(Edwards, 2004). By adopting an Edwardian understanding of family involvement it can be 

asserted that parental involvement could involve a multitude of different activities, some of 
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which may not be associated with physical presence within a school (Sy, Rowley and 

Schulenberg, 2007). 

       2.2 Benefits of parents’ involvement on children’s academic achievement 

Parents’ involvement in their children’s education has received a lot of commendation from 

researchers mainly because of the positive and influential impact it has had on children’s 

education (Comer, 1986). Over the past long time, there has been a significant body of research 

that indicates that parents’ involvement in their children’s has a positive impact on student 

outcomes and  these findings hold true irrespective of family background, the resources available 

to school and cultural background(Henderson and Berla, 1994). In general, parents’ involvement 

is associated with children’s higher academic achievements, enrolment in more challenging 

programmers, greater academic persistence, better behavior, better social skills and adaptation to 

school; better attendance and lower drop-out rates (Simon, 2001).  

Comer, 1986; indicated that parents’ involvement in their children’s education has produced 

positive effects on student’s achievement 10 times greater than the effect that socioeconomic 

status has on academic achievement. The study concluded that student achievement was based 

on having parents involved in their children’s education. Children can succeed when parents 

show an interest and provide them with enough attention they need from their parents 

(Steinberg , et.al,1996). 

          2.3 Benefits of parents’ involvement on children’s school attendance 

Studies have shown that when parents participate in various school activities with adolescents, 

adolescents attend school more consistently than those adolescents whose parents do not partake 

in school activities (Simon, 2001). In general, what it implies is that when parents attend school 

functions and other school related activities, they have the opportunity to meet other parents and 

develop relationships (Ingels, 1994). Such parents’ network may prevent adolescents from 

skipping school because they know the other parents may be keeping an eye on them. In 18 

additions, parents may have the opportunity to chat with teachers or secondary school 

administrators who are also attending school events. Such informal conversations reinforce the 

link between home and school and help remind adolescents that what they do at school may be 

reported to their parents (Simon, 2001) 

Therefore, research concludes that parental involvement remains an important determiner of 

students’ success throughout secondary education. 
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          2.4 Barriers to parental involvement in secondary education  

Van Velsor & Orozco, 2007 has identified a wide range of factors as limiting parents’ ability to 

actively get involved in different aspects of their children’s secondary education. These factors 

range from limitations caused by external barriers that are beyond parents' control to individual 

obstacles specific to a person's life circumstances. External barriers include those that exist 

outside the home, while individual obstacles are a result of an individual's social and economic 

situation such as poverty, work patterns or social exclusion, as well as personal assumptions 

about what parental roles should consist of. 

                 2.4.1 Factors acting as barriers to PI 

 Time issues 

The research have shown that most parents do not have enough time to devote to every child 

especially in families with more than one child where both parents are working and in single 

parent households. Some parents also feel that as children have been at school all day, they need 

time for relaxation. The research has also shown that some parents also desire to spend quality 

time with their children at home at evenings and weekends rather than attending meetings at their 

school. Moreover the research has shown that weekly commitment, are simply too much for 

parents to manage; thus ruling out activities such as extra curriculum coaching activities or 

offering classroom help. 

 Children's attitudes 

Van Velsor & Orozco, 2007 Children resist homework/educational activities in favors of 

playing/going out with their friends/ watching TV etc; for some parents, getting children to do 

homework, especially adolescents, is a constant battle and a challenge.  

 Parental knowledge and skills 

Van Velsor & Orozco, 2007 have shown that parents feel they lack knowledge of the subject 

areas and the larger curriculum making it difficult for them to help with homework, especially as 

children get older because they do not understand themselves or because different methods or 

approaches are now being used compared with when the  parents were at school. Parents fear 

that they could confuse their children if they try to help them. The research also added that 

Parents also lack skills or guidance about teaching methodologies and what they should do to 

help their children learn at home at different stages. 

 Fear of negative consequences for their children 
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On this point the research described that some parents express concern that too much 

involvement in their children's education could have a negative effect, either by making their 

children appear different from their classmates or by making their children too dependent upon 

them. For example, at secondary school level, there is a fear that their children would be 

embarrassed to see their parent(s) at school or that they could be teased /make fun/ as a result of 

parents getting more involved in their education. There is also often active resistance on the part 

of their children (adolescents) to parents’ presence in or near the school (Wherry, 2009). 

 Parents’ attitudes 

Van Velsor & Orozco, 2007 the research listed that some parents feel active involvement and 

assistance is not their duty. It is seen as the responsibility of the school and teachers to educate 

their children during the hours that their children are at school and with some it is difficult to 

change this deeply engrained belief. 

                          2.4.2 Challenges created by the school  

According to Van Velsor & Orozco, 2007 there are a number of ways in which schools are 

perceived to place barriers in the face of parents, thus discouraging them from greater 

involvement. Some of them are listed here. 

 Failure to convince or inform parents of what they can do 

The research shows that many parents are simply not aware of where their help is required 

because the school has not offered the opportunities adequately. Also added that some schools 

send out letters at the start of the year explaining the types of activity that parents can be 

involved in, this does not happen in every school. Similarly, many individuals are more likely to 

agree to participate in an activity if they are asked directly and personally to do a specific thing. 

 Lack of opportunities offered by the school 

 The research showed that there is variability in the number and range of opportunities for 

parents to take a more active role in school activities. Moreover some schools offer very few 

opportunities to engage parents in active involvement. Indeed, some parents are eager to be 

active participants at the school, helping in the classroom and playground, but according to the 

research the chances to actually do so are few and far between at the particular school attended 

by their child.  
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 Attitudes of some teachers 

Van Velsor & Orozco, 2007 there is also variation within schools in terms of the attitudes of 

different teachers. According to the research in some instances, teachers are not as welcoming as 

they could be and do not encourage parents to be more involved.  

 Parents remotely located from school 

According to the research Parents who live at a distance from school also face greater difficulties 

getting actively involved in school events simply because of the distance at which they are 

located from the school. Attending a parents' may mean several additional hours of travel time 

and it would certainly be more challenging for them to be involved in school activities on a more 

regular basis. 

 

 Lack of teacher time 

The research listed that Lack of time is the major reason given by family members for why they 

don’t get more involved. Lack of transportation and child care also keep families from 

participating.Teachers often see working on family involvement as a task added to an already 

long list of responsibilities (Caplan, 2000). It is true that Parents who live at a distance from 

school also face greater difficulties getting actively involved in school events simply because of 

the distance at which they are located from the school.  

 Lack of understanding of parents’ communication styles 

 Some efforts at increasing involvement fail because there is a mismatch in the communication 

styles of families and teachers, often due to cultural and language differences (Caplan, 2000; 

Liontos, 1992). Some teachers believe parents can’t help their children because they have limited 

educational backgrounds themselves; however, many poorly educated families support learning 

by talking with their children about school, monitoring homework, and making it clear that 

education is important and that they expect their children to do well in school (Caplan, 2000)  

 2.4.3 Limited family resources 

It is true that living in poverty can be difficult and challenging not only for children, but also 

parents. There seems to be a lack of research on how school principals can assist low-income 

students, and as Amatea and West-Olatunji (2007). There appear to be many benefits of parents 
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staying involved with their children's education, but parents living in poverty are less likely to 

participate with school events or their children's education than those living out of poverty (Van 

Velsor & Orozco, 2007). Some parents may willingly not participate, or have no wish to be 

involved, while others may want to be involved, but unable. 

Some parents living in poverty may doubt their abilities and feel because they did not obtain a 

certain level of education when they attended school, that they are not suited to assist their 

children with their academics (Van Velsor & Orozco, 2007). Due to these inferior feelings, 

parents may refrain/hold self-back/ from becoming involved with the school, athletic events, or 

helping their children with schoolwork at home. The research also added that still other parents 

may have a sense of pride and may not want to ask for a hand-out. They keep their personal 

business and finances to themselves and do not wish to disclose to others their limited budgets 

that may present as a barrier to becoming more involved in school. Those living in poverty are 

often at a greater risk for mental health diagnosis, and unfortunately, also have limited access to 

mental health services (Amatea & West-Olatunji, 2007) .Depression is often linked with poverty 

which not only may put children at risk, but also parents who may be dealing with their own 

mental health issues and unable to exert a great deal of energy into their children's education 

(Van Velsor & Orozco, 2007). In addition to depression and lower participation at school, 

children living in poverty are at an increased risk to have anxiety and behavioral difficulties. 

Once in school, children living in poverty may fail, develop educational delays, not graduate, 

may have lower test scores, higher incidences of tardiness/late/ and absenteeism, and dropping 

out of school than their peers who are not from low-income families (Amatea & West-Olatunji, 

2007). Not only are children living in poverty at risk for development of depression, anxiety, and 

distress, but adolescents in general are at an increased risk because of the emotional, physical, 

and intellectual changes they are going through as they are developing (Griffin & Galassi, 2010). 

Parent involvement is thought to be a powerful predicator of academic achievement, along with a 

sense of well-being, school attendance, grades, and aspirations for the future (Benner & Mistry, 

2007; Holcomb-McCoy, 2010). In a meta-analysis of studies, Van Velsor and Orozco (2007) 

showed a significant relationship between the academic achievement of children and parental 

involvement in school. Despite the benefits of parental involvement in school, low-income 
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parents participate much less than their counterparts who are not from a low-income status (Van 

Velsor & Orozco, 2007).  

In many cases, school activities or events are held at times that are convenient for the school and 

not always convenient for the families (Amatea & West-Olatunji, 2007). 

2.4.3 Parents’ lack of comfort  

Jones, 2001; Caplan, 2000; Liontos, 1992, stated that some parents feel intimidated and 

unwelcome at school. Also many parents had negative school experiences themselves or that 

they do not want to get involved or feel unsure about the value of their contributions. Barriers are 

also created by parents who have feelings of inadequacy or are suspicious of or angry at the 

school. 

Parents may also have lower expectations for their children, and be poor role-models, exposing 

their children to some of their own poor habits, such as drug use (Bennett-Johnson, 2004). 

In addition, other issues may complicate the ability for parents to be involved. Lack of 

transportation or money for bus fare, arranging longer child care, knowledge of school rules or 

policies, and communication from the school about events or meetings that are taking place are 

just a few of the complicating issues according to Griffin and Galassi (2010). Parents may also 

feel that School staff does not trust them or that there is a judgmental attitude toward them by 

staff (Griffin & Galassi, 2010). According to Griffin & Galassi, 2010 , Some of  Tension in 

relationships between parents and teachers are the following :- 

 Parents felt that teachers waited too long before telling them about a 

problem and that they only heard from teachers when there was bad 

news.  

They said that most parents felt they didn’t have easy or ongoing access to their children’s 

teachers and that teachers blamed parents when children had problems in school. Some parents 

felt unwelcome at the school, believed schools didn’t really want their input, and thought 

communication was a one-way system, with schools sending out information and parents having 

few, if any, opportunities to share ideas with the school. 
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 Teachers believed parents didn’t respect them, challenged their 

authority, and questioned their decisions.  

The research showed that teachers believed parents encouraged students to disrespect them. 

Teachers presented that not all parents sent their children to school ready to learn and wanted 

parents to follow through more with the academic and disciplinary suggestions they made. 

 Mobility 

In this point the research listed that some urban areas have low rates of home ownership. 

Families that rent tend to move around a lot more, which makes it harder to build relationships 

between families and school staff. 

 Difficulties of involvement in the upper grades  

On this respect there is typically less parent involvement at the middle and senior high school 

levels, as adolescents strive for greater autonomy and separation from their parents. Families 

often live further from the school their child attends and are less able to spend time there. 

Although the benefits of family involvement are numerous and have been well documented, a 

review of the literature found that family involvement programs were often not fully 

implemented for the following reasons (Drake, 2000): 

 School staff had not been trained to work with family. 

 Administrators and teachers worried that increased family involvement would add to 

their already busy schedules. 

 Educators were concerned that closer relationships with families would mean giving up 

power and decision making. 

Teachers’ perception of barriers to parental involvement 

Leitch and Tangri (1988) report that the major barriers which teachers cite are  
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1. Parents unrealistic expectation of the school’s role, 

2. Large families, 

3. Parents attitude that school isn’t important enough to take time from work, 

4. Parents’ inability to help with the school work, 

5 parental jealousies of teachers’ up word mobility, 

6. Apathy of long time teachers and their lack of responsiveness to parents 

7. Absence of activities to draw parents in, and 

 8. Teachers’ resentment or suspicion of parents who are involved. 

Administrators’ perception of barriers to parental involvement 

Research reveals that although administrators support the general idea of parental 

involvement, they consider parental involvement worthwhile only of it relates to their 

own children rather than to the border issues related to the school at large. They don’t 

support parental in school policy decisions such as the hiring and firing of teachers and 

principals or in the determination of priorities for the school budget. They perceive a lack 

of training on the part of parents to make decisions as one of the barriers in involving 

parents in shared decision making activity. 

Parental Involvement in Ethiopian School Context  

In 1994 new Educational and training policy was developed and made public. The policy 

incorporates the educational organization and management which state that educational 

management would be decentralized to create the necessary conditions to improve the 

relevance, quality, accessibility and equity of education and training. It also states that 

educational administration would be democratic leadership by boards or committees, 

consisting of members from the community, teachers and students (MoE, 2003). 
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Based on the policy implementation strategy was issued in September, 1994 which states 

educational organization and administration should be restructured in accordance with the 

devolution of power from the central government that was been implemented.  

Furthermore, it describes that schools would be strongly linked with the community. The 

management of each school would be democratized. Furthermore, it describes that 

schools would be strongly linked with community. The management of each school 

would be democratized and run with the participation of the community (Aalen, 2006). 

The ministry of education has also published a guideline of educational management 

organization, community participation and finance, in 2002 to implement the policy. In 

this guideline, the composition of WETB, KETB and PTA is defined. In addition to this 

the responsibilities and duties of the boards, associations, education officials, teachers, 

and the community is specifying. Furthermore, the MoE developed a manual for the 

school improvement program in which the role of principals, supervisors, students, 

parents and the community is detailed. In addition to this, the school parent and 

community partnership is describing. In 2007 and the new 2013 frame work of school 

improvement program is issued and in this frame work, the standards, characteristics and 

indicators for the community participation is stated (MoE,2013). 

Parent plays a great role for the successful achievement of students need money to buy 

some clothes and others make ups in addition to purchases of stationary materials. If thus 

things not fulfilled, their student feel inferior to their colleagues and may divert their 

attention from their education and try to get some way to fulfill their requirements and 

become decrease in their academic achievement (Edo and Perez, 2002). 
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CHAPTER THREE 

 

3. METHODOLOGY 

Described in this chapter are research design, sample and sampling techniques. Instruments and 

methods for data collection are also discussed in this chapter. The chapter further describes data 

analysis methods. 

                   3.1 Design of the study  

This study will apply both qualitative and quantitative method with descriptive purpose. As the 

objective of the study will be to assess barriers to parents’ involvement in their children’s 

secondary education .A quantitative study of Addis Ababa government high schools defined a 

descriptive as a method used in obtaining information through responses that a sample of 

individuals give to questions presented. It therefore, consists of asking people information 

concerning the subject in question through the use of a questionnaire and interview.  

                3.2 Sample size and Sampling methods 

                   3.2.1 Sample size  

The research will be conducted in Addis Ababa city. From ten sub cities five sub cities are 

selected randomly by using simple random sampling again from these five sub cities 10 

governmental secondary schools are selected by using simple random sampling techniques too. 

In this study, research participants are selected form high school students, their parents, school 

principal and form teachers. The sample frame is obtained from five sub city of Addis Ababa 

administration high schools. The schools are Betelhem, Dj/Belay Zeleke, Efoyta, Yekatit, 

Balcha, Hidase Lideta, Ayer Amba, Dr/Haddis Alemayehu, Keftegna 12, Birhan Guzo. A sample 

of 410 respondents, (200 students, 100 parents, 100 form teachers And10 School principal) is 

drawn. The 410 participants are arrived at considering that a minimum sample one could select 

was 30% of the total population (Macmillan and Schumacher, 1997, Cohen, et.al, 2007) 

          3.2.2 Sampling methods  

Simple random sampling method is employed in the study. Five sub cities are selected from ten 

sub cities by using simple random sampling method. In this five sub cities there are 25 high 

schools and out these 10 high schools are selected randomly by using simple random sampling. 
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From these school’s 200 Students, 100 teachers, 100 parents and 10 school principals are 

selected randomly by using simple random sampling too. 

        3.3 Data collection instruments and methods  

             3.3.1 Data collection Instruments  

Data was collected by means of questionnaires and interview. A questionnaire is five rate scale 

and respondents tick according to their answer. Interview is presented to school principals. 

Choice of data collection tools was based on their advantages over other data collection tools.  

           3.3.2 Data Interpretations 

The data analysis will be measures based on the descriptive statistics and each question will be 

discussed separately by percentage and numbers .For the interview, the data analysis will be 

justified using comments and quotes and lived experiences using words and data will be 

integrated at this stage. 
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CHAPTER FOUR 

RESULTS AND DISCUSSION 

The aim of the study was to investigate barriers to parents’ involvement in their children’s 

secondary education in Addis Ababa government high school. Specific objectives of the study 

were: first, to identify the different aspect in which parents were involved in their children’s 

secondary education; secondly, to examine the extant of parents’ involvement in their children’s 

secondary education; thirdly, to investigate specific barriers to parents’ involvement in their 

children’s secondary education and finally to explore ways of improving parents’ involvement in 

their children’s secondary education.  

 

This chapter presents the results of the study. The results are presented in four sub-categories 

each corresponding to the specific objective of the study. However, in order to put the results 

into perspective, social and demographic characteristics of key respondents (students, parents 

and teachers) are presented first, followed by results and discussion of the whole study.  

 

4.1 Demographic characteristics of respondent students, parents and teachers 

Table 1: Social and demographic characteristics of respondents. 

 

variables (N=97) % 

Parent characteristic   

     Gender of parent   

          Male 54 55.7% 

          Female 43 44.3% 

              Total 97 100% 

     Grade level   

         1-12 58 61% 

         Diploma 3 3.1% 

         Degree 10 10.3% 

         Above Degree 8 8.2% 

              Total 97 100% 

Parents occupational status   

        Government 52 53.6% 

         Private 16 16.5% 

        Jobless 21 21.6% 

        other 8 8.2% 
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              Total 97 100% 

Teacher Characteristic   

      Gender of teacher   

               Male 73 75.3% 

              Female 24 24.7% 

              Total 97 100% 

      Number of years teaching   

              1-5 29 29.9% 

              6-10 39 40.2% 

              11-20 18 18.6% 

              >20 11 11.3% 

              Total 97 100% 

Student characteristic   

       Gander of student   

               Male 83 41.5% 

              Female 117 58.5% 

              Total 200 100% 

 

The social and demographic characteristics of respondent in Addis Ababa government high 

school shown in table 1 above indicate that the majority (55.7%) parents are male and (44.3%) 

are female. Parents’ grade levels are between 1-12 (61%), diploma (3.1%), and degree (10.3%) 

and above degree (8.2%).Parents’ occupational status working in government institution (53.6%), 

private worker (16.5%), and no job (21.6%). In accordance with data of teacher the proportions 

of teachers whose teaching experiences fall between 6-10 years were 39 (40.2%) on the other 

hand 18 (18.6%) fall between 11 to 20 years and 11 (11.3%) of the teacher respondents reported 

that they have served more than 20 years in teaching profession. Most of the teachers teach in 

those schools were more than five years. This shows that the majority of teachers now that the 

involvement of parents in their school because most of them do more than five years and they 

share their long experience how to motivate parents involve in their children academic 

achievement. Further, the results of the study indicated that socially, all the parents of high 

school respondent students had attained a certain level of education and were working. These 

social characteristic provided a guide to barriers to parents’ involvement in their children’s 

secondary education. 
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4.2 Ways in which parents were mostly involved in their children’s secondary education 

Table 2: Ways in which parents were mostly involved in their children’s secondary education  
 

  

 

 

 

 

 

 

 

 

Type of involvement Parent 

response 

Frequency 

(N=97) 

Percentage 

(%) 

fulfill materials and facilities 44 44/97 45.3% 

support child in his/her home work 18 18/97 18.5% 

participate in parent days 67 67/97 69% 

has proper communication channels through life lets and 

pamphlets prepared by school 

79 79/97 81% 

involves parents in  planning and other school committees 68 68/97 70% 

involve recreation programs  26 26/97 26.8%  

 Student 

response 

Frequency 

(N=97) 

Percentage 

(%) 

fulfill materials and facilities 157 157/200 78.5% 

support child in his/her home work 75 75/200 37.5% 

participate in parent days 121 121/200 60.5% 

has proper communication channels through life lets and 

pamphlets prepared by school 

120 120/200 60% 

involves parents in  planning and other school committees 104 104/200 52% 

involve recreation programs  60 60/200 30%  

 Teachers 

response 

Frequency 

(N=97) 

Percentage 

(%) 

fulfill materials and facilities 39 39/97 40% 

support child in his/her home work 15 15/97 15.4% 

participate in parent days 67 67/97 69% 

has proper communication channels through life lets and 

pamphlets prepared by school 

66 66/97 68% 

involves parents in  planning and other school committees 22 22/97 22.6% 

involve recreation programs  16 16/97 16.4% 
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Figure: 1 Ways in which parents are mostly involved in their children’s secondary education  

 

 

 

 

Parents, students and teachers indicated a number of ways in which parents are mostly involved 

in their children’s secondary education. Here are the ways in which parents were mostly 

involved in their children’s secondary education. 

 

The results in both table 2 and figure 1 above indicated that parents were involved in their 

children’s secondary education in six activities; assisting in homework, participate in parent 

days, proper communication channels, involves in  planning and other school committees , attend 

in recreation programs, and providing school resources. The results revealed that parents and 

students felt that parents were involved in providing school resources (45.3% and 78.5%), 

assisting in homework (74% and 37%) , participate in parent days (69%,60%)proper 

communication channels(81% ,60%),involves in  planning and other school committees 
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(70%,52%),attend in recreation programs (26% ,30%) parents and students responded 

respectively. These findings agreed six types of parents' involvement Epstein’s (1995): 

parenting, assisting student learning, and communication with the school. In the results, 

providing school resources was part of parenting, assisting with homework fell under assisting 

student learning and finally attending school activities fell under communication. The results 

also indicated that both parents and students felt that other than providing school resources, 

parents were also mostly involved in participate in parent days. Parents’ responses were higher 

than students’ responses because most parents reported that other than visiting the school on 

open days and other social gatherings, they were often called at school to discuss discipline 

issues. This is true considering that secondary school children are adolescents who are always 

experimenting with ways of talking and acting as part of searching for a social position 

with  peers. At the same time they are also developing sexual awareness and often touching and 

bumping into others (Viner, 2006). The results concurred with the findings of Arlington (1998) 

which indicated that parents were more attracted to participate in activities with a direct 

interaction with teachers, such as open days on parent conferences than those displaying 

students’ performance. Another significant aspect of the results was that both students 

and  parents also agreed that parents were least involved in their children’s secondary education 

when it came to assisting with homework (18% student response and 37% parent response). 

 

 Therefore, the findings of this study were supported by the findings of other researchers such as 

(Dauber and Epstein,( 1993); Grolnick, et.al , (2000) who indicated that parents are less involved 

in the education of their adolescent children due to the difficult nature of the work they did and 

that the assistance parents gave to their adolescent children about homework dropped as 

children’s subject override parents’ knowledge .The results also agreed with the findings of 

Williams and colleagues in 2002 who discovered that one in five parents were never confident 

helping with homework; they felt too distant from the kinds of work their adolescent children 

did.  

 

On the other hand teachers were given response on assisting in homework agree (15.4%), 

participate in parent days agree (69%), proper communication channels agree (68%), involves in 

planning and other school committees agree (22.6%), attend in recreation programs agree 

(16.4%), and providing school resources agree (40%). The results indicated that teachers’ 

responded similarly with students and parents on, parenting and communication, but on assisting 

homework in student learning teachers were responded less than students and parents. This 

shows that teachers had doubt on parents’ active involvement on assisting homework in student 

learning. 
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4.3 Extent of parents’ involvement in their children’s secondary education 
 

This objective was set with the aim of finding out from children, grade nine students, the extent 

of their parents’ involvement in their education and also from parents themselves, the extent of 

their involvement in their children’s education and teachers the extent of their students’ parent 

involvement in secondary education. A five point likert scale of strongly disagree, Disagree, 

neither agree nor disagree, Agree, and strongly agree, was used to rate. The results are shown in 

table 3 below 

 

Table 3: Extent of parents’ involvement in their children’s secondary education 
 

Type of involvement Extent of parental involvement in their 

children’s secondary education 

 
strongly 

disagree 

Disagree neither 

agree nor 

disagree 

Agree strongly 

agree 

Students responses N % N % N % N % N % 

fulfill materials and facilities 13 6.5 6 3.0 24 12.0 47 23.5 110 55.0 

support child in his/her home work 85 42.5 29 14.5 6 3.0 45 22.5 30 15.0 

participate in parent days 37 18.5 27 13.5 14 7.0 46 23.0 75 37.5 

has proper communication channels through 

life lets and pamphlets prepared by school 

31 15.5 25 12.5 23 11.5 42 21.0 78 39.0 

involves parents in  planning and other 

school committees 

29 14.5 34 17.0 32 16.0 51 25.5 53 26.5 

involve recreation programs  72 36.0 22 11.0 45 22.5 30 15.0 30 15.0 

Parent response N % N % N % N % N % 

fulfill materials and facilities 22 22.7 41 42.3 7 7.2 17 17.5 8 8.2 

support child in his/her home work 34 35.1 30 30.9 14 14.4 15 15.5 3 3.1 

participate in parent days 4 4.1 13 13.4 10 10.3 34 35.1 33 34.0 

has proper communication channels through 

life lets and pamphlets prepared by school 

6 6.2 5 5.2 7 7.2 45 46.4 34 35.1 

involves parents in  planning and other 

school committees 

7 7.2 9 9.3 12 12.4 39 40.2 29 29.9 

involve recreation programs  20 20.6 28 28.9 21 21.6 15 15.5 11 11.3 

Teachers response N % N % N % N % N % 

fulfill materials and facilities 6 6.2 40 41.2 12 12.4 35 36.1 4 4.1 

support child in his/her home work 12 12.4 31 32 38 39 11 11.3 4 4.1 

participate in parent days 6 6.2 22 22.2 22 22.2 37 38.1 10 10.3 

has proper communication channels through 

life lets and pamphlets prepared by school 

3 3.1 10 10.3 17 17.5 48 49.5 19 19.6 

involves parents in  planning and other 

school committees 

2 2.1 11 11.3 14 14.4 56 57.7 14 14.4 

involve recreation programs  15 15.5 43 44.3 23 23.7 10 10.3 6 6.2 
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Parents, students and teachers were indicated in their response the extant in which parents 

involved in their children’s secondary education .The results of the extent of parental 

involvement in their children’s secondary education in the area of fulfill materials and facilities 

(26%, 78%, and 40%) parents, students and teachers responded their agreement respectively. 

This response shows that parents are less confidence on fulfill materials and facilities.  

Support child in his/her homework parents, students and teachers responded their agreement 

(18%, 37%, and 15%) respectively. This finding showed that most of parents, students and 

teachers have less participation on helping their children homework. 

Participate in parent days parents, students and teachers agreed (69%, 60%, and 48%) 

respectively. These respond indicated that most Parents, students and teachers agreed that parents 

participate in parent days in school. 

For the question has proper communication channels through life lets and pamphlets prepared by 

school Parents, students and teachers agreed (81%, 50%, and 68%) respectively. Parents, 

students and teachers respond showed that more than half of them agree on schools had proper 

communication channels. 

Involves parents in planning and other school committees (69%, 51%, and71%) parents, students 

and teachers responded respectively. Their response showed that most of them agree on parents’ 

involvement in planning and other school committees. 

Involve recreation programs parents, students and teachers (26%, 30%, and 16%) responded 

respectively. Parents, students and teachers respond showed that parents involvement in 

recreation programs in school were less. The above results agreed with what Williams and 

colleagues (2002) found out that secondary school children wanted less involvement from their 

parents in any aspect of their lives, including school. They might actively shut the parent(s) out. 

Thus, allowing their parents little opportunities to get involved in their children’s education.  
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Table 4 Parents’, teachers’ and students’’ response on parents active involvement        

in school 
 

  

 
Respondents 

 
Do parents have active involvement 
in their child learning in school  

Yes No 

Student 65.5% 34% 
Parent 68% 29.9% 
teacher 

 
17.5% 82.5% 

  

 

On “yes” or “no” questions for parents, teachers and students 68% of the parents indicated that 

parents were involved in their children’s secondary education. But 82.5% teachers’ response 

showed that parents not actively involved in their child learning .This was so because most of the 

parents reported that parental involvement is not just the physical and material support to their 

children; for parents, parental involvement means getting involved in every aspect of children's 

education and development from birth to adulthood. That was why parents indicated that they 

were involved in their children’s secondary education. This was in conformity with the findings 

of Baumgardner, (2006) who found that parental involvement goes beyond provision of 

resources. 

 

The results of the study had 68% parents, 65.5% student response was “yes” for the active 

involvement of parents in child learning. The implication of the findings was that most students 

and parents agree that parents were in one way or the other involved in their children’s secondary 

education regardless of the extent of parents’ involvement .Therefore, the findings of the study 

confirmed previous research findings that parents were committed to their children’s 

education regardless of the level of their commitment, and level of education of the child (Cotton 

and Reed, 2001).    
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4.4 Specific barriers to parents’ involvement in their children’s secondary education 

The third objective investigated specific barriers to parents’ involvement in their children’s 

secondary education. The results are shown in table 5 and figure 4 below 

 

Table 5: Specific barriers to parents’ involvement in their children’s secondary 

education 
 

  

items 
re

sp
o
n
d
en

ts
 Stro. dis 

agree  

Disagree  Undecided  Agree  S. Agree  

  F % F % F % F % F % 

have no time to follow up 

and monitor Childs’ 

learning 

Student  47 23.5 38 19.0 7 3.5 67 33.5 41 20.5 

parent 9 9.3 27 27.8 6 6.2 49 50.5 6 6.2 

teachers           

have problem to discuss to 

child on his/her learning 

Student  36 18.0 20 10.0 10 5.0 29 14.5 102 51.0 

parent 20 20.6 23 23.7 1 1.0 47 48.5 6 6.2 

teachers 3 3.1 15 15.5 14 14.4 38 39.2 6 26.8 

Teachers give up to date 

information about child 

learning 

Student  72 36.0 33 16.5 24 12.0 42 21.5 27 13.5 

parent 37 38.1 17 17.5 0 0 30 30.9 13 13.4 

teachers 8 8.2 35 36.1 27 27.8 21 21.6 6 6.2 

Parents have knowledge to 

support their child in his/her 

home work 

Student  67 33.5 28 14.0 2 1.0 73 36.5 30 15.0 

parent 22 22.7 20 206 8 8.2 43 44.3 3 3.1 

teachers 11 11.3 34 35.1 8 8.2 41 42.3 3 3.1 

Parental involvement in 

student learning activity is 

teachers duty than parents 

Student  106 53.0 29 14.5 8 4.0 33 16.5 22 11.0 

parent 24 24.7 33 34.0 10 10.3 17 17.5 12 12.4 

teachers 3 3.1 15 15.5 14 14.4 38 39.2 26 26.8 

Family size forbidden me to 

have less involvement in 

school 

Student  69 34.5 30 15.0 5 2.5 64 32.0 32 16.0 

parent 14 14.4 33 34.0 1 1.0 42 43.3 7 7.2 

teachers           
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Specific barriers to parents’ involvement in their children’s secondary education 

 Figure1. Have no time to follow up and monitor child’s learning 

 

 

Figure 2 have problem to discuss to child on his/her learning 
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Figure 3 Teachers give up to date information about child learning 

 

 

 

Figure 4. Parents have knowledge to support their child in his/her home work 
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Figure 5. Parental involvement in student learning activity is teachers’ duty than 

parents 

 

 

 

Figure 6. Family size forbidden me to have less involvement in school 
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Most studies indicated that the school is the major barrier to parents’ involvement in their 

children’s secondary education, the results of this study also a bit similar from previous findings. 

This study found out that in Addis Ababa government high School, barriers to parents’ 

involvement were those perceived to be created by the school as well as by the parents. The 

major barrier to parents’ involvement in their children’s secondary education which was created 

by the school; parents (55.6%) ,students (52.5%) and teachers(44.3%) responded that parents  

not get up to date information about their child. On the other hand major barrier to parents’ 

involvement in their children’s secondary education which was created by the parent (56.7%) 

and student (54%) was time, most of the parents and students’ response showed that parents have 

no time to make active participation in their child learning in school. Both responses indicated 

that for most parents time was barrier to parents’ involvement in their children’s secondary 

education in Addis Ababa government high school. The results are a true reflection of what one 

would expect from the type of government secondary school in Addis Ababa social and 

demographic characteristics of parents. Socially, working class parents are busy people and it 

would be a rare occasion to find them actively involved in their children’s secondary education.  

The results also, uphold the findings of other researchers’ such as Comer, (1986), time as 

greatest barrier to volunteering, attending meetings and joining decision-making committees at 

their children’s school. These activities are often scheduled at times that interfere with work or 

other family and/or personal obligations. 

 

Parent knowledge also another barriers for parental involvement in school On question about 

parent knowledge, parent (47.7%) ,student (51.5%) and teachers(45.4%)responded that to help 

their child in homework and other learning activities more than half of them responded that they 

had not enough knowledge to help their child to do homework and other school activity. Bagin 

and Donald, 2005 in adequate training of principals and teachers can be one of principals and 

teachers barriers of parent involvement in school activities. According to the research many 

teachers feel that they have been hired only to teach and not to carry out parent involvement 

responsibilities. The parents should also be trained by the principals how to participate in the 

school management in their children’s education in school and at home.  

 

Another finding of the research was parent expectation of the school role on parent involvement 

in school About question on responsibility of student learning activity parent (29.9%), student 

(27.5%) and teacher (66%). parents and students responded that parents knew about their 

responsibility in their child’s learning but teacher’s respond showed that parents believe that in 

school student learning activity was teachers duty than parents.. Liontos 1991, suggested that 

parents with certain educational background as well as many low-income parents consider 

schools as institutionalized authority hence leaving the responsibility solely to the teachers to 

educate their children .Also Henderson and Mapp, 2002, the absence of clear roles for teachers, 

principals and parents in adequate support to the parents’ makes them disinterested in parent 

involvement in school activities. Generally according to the researcher this feeling might be 

raised due to lack of training. 

 

Resistance from children (students themselves) was another major barrier to 

parents’ involvement in their children’s secondary education .For the question have problem to 

discuss to child on his/her learning parents(54.7%), students(65%)and teachers(66%)responded 

their agreement respectively. These respond showed that there were problem to discuss to child 
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on his/her learning. During informal discussions a student commented... “In high school we’re 

not so dependent; we don’t need our parents to solve our problems”. This observation was in line 

with the findings of Aafer, (2006) and Viner, (2005) that adolescents perceived parents’ 

involvement as interfering with their private life; therefore they resisted parents’ involvement. 

This makes it difficult for parents to be actively involved in their education (Viner, 2005; Aafer, 

2006). 

Other barriers on parents involvement in school was number of children parents had in school. 

For the question does family size forbidden you to have less involvement in school; parents 

(50.5%) and students (48.0%) more than half of parents and students respond showed that family  

size was obstacle for parents to involve actively in school. These findings get similarity with 

Leitch and Tangri (1988) report that the major barriers to parents’ involvement in their children’s 

secondary education which cite are large family. 

  

4.5 Ways of improving parent s’ involvement in their children’s secondary education .  

The last objective of the study was to explore ways of improving parents’ involvement in their 

children’s secondary education. For all parents, teachers and school this proved to be a difficult 

area to suggest ways of improving parents ‘involvement in their children’s secondary education. 

This was so mainly because research has indicated that adolescents do not like active 

involvement of their parents in their education and that parents themselves do not want to be 

involved a lot with their adolescent moreover school themselves have not actively  pave the way 

for active involvement of in school (Aafer, 2006). Nevertheless, all parents, teachers and school 

suggested a number of ways that could improve parents’ involvement in their children’s 

secondary education. The suggestions were categorized in three sections as shown in table 

below:  

Table: Ways for improving parents’ involvement in their children’s secondary education. 

  

Teacher’s suggestion Suggested ways 

For parents’ Be a role model for learning(reading together) 

 Pay attention to what their child learning 

 Practice what their child learns at school(go 

over what their children are learning in a non-

pressured way and to practice what they may 

need extra help with)  

 Connect what their child learns to everyday life 

 Ensure their child is at school, on time, every 

day possible   

 Help their child by developing a routine or 

specific time for homework  

 Attend regular school conferences 

 Parents need to keep in touch with their child's 

school and have a positive relationship with the 

teacher 
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 Parents need to be aware of their children's 

grades 

For students’ Volunteer to discuss and work together with their 

parents about their learning 

  Inform all learning events in his or her learning to their 

parents 
For schools’ Provide information to all families who want it or who 

need it, not just to the few who can attend workshops or 

meetings at the school building. 

  Make sure that all information for and from 

families is clear, usable, and linked to 

children's success in school. 

Parents suggestion  

For school 

 

Awareness of family supervision; respect for 

parents 

 Awareness of how parents share skills and 

information on child development  

For parents themselves Attend school conferences 

 Participate school activity 

For teacher’s Give current information about their students’ to their 

parents 

 Give time to parents 

 Have good information about their students’ 

School suggestion  

For parents Attend parent days 

 Make on time Discuss with their child’s teachers about 

his/her learning 

 Take responsibility about their child learning 

For teachers Know their student’s background  

 Inform student’s progress time to time to their parents 

 Have good approach with parents to actively participate 

in their child’s learning 

 

The above suggested ways of improving parents’ involvement in their children’s secondary 

education, though comprehensive, reflect what other researchers and educators like Epstein and 

Dauber, (1993); Epstein, (1995) and Catsambis, (2001) have also suggested that parent 

involvement continues to be a positive and powerful source of influence for the achievement of 

adolescent children in their secondary education. By encouraging parents to be involved in 

school meeting concerning the development of adolescents, the school can maximize the benefits 

for all students. The implications of these results are that parents’ involvement in their children’s 

secondary education still remains a major problem facing educators today. Resistance from 

children, time, parents not get up to date information about students, Parent knowledge, Parent 

expectation of the school role, large family were the main barriers to parents’ involvement in 

their children’s education. School principals, students, teachers and parents, especially working 

parents should know that ever in life will there be free time for them to be involved in their 
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adolescent’s education. Teachers have to give up date information to parents. Schools have to 

provide information to all families who want it or who need it, not just to the few who can attend workshops or 

meetings at the school building .If these trends continues unchecked; points will be reached where 

teachers ,schools and parents will absolutely not be actively work for parents involvement in 

their children’s secondary education. Thus, the school will find it difficult to successfully 

educate adolescents because teachers, schools and parents are most important of active parental 

involvement. Therefore, schools, teachers and parents should try to work together for parents to 

be involved in their adolescents’ education. On the other hand, if adolescents continue to hold on 

to their belief that they can do without the involvement of their parents, points will be reached 

when they will completely get out of parents’ control and the result will be many absentees from 

school, low grades and finally high dropout rates. What parents and educators should know is 

that secondary education occupies a very unique stage in the education system of a country, 

because it is the stage of education that determines the next stage preparatory to university. The 

future of any country rests in the hands of the youths. Both parents and school personnel should 

understand the adolescents' desire for autonomy not as a developmental barrier to family 

involvement in adolescents’ secondary education but as a moderator of preferences for certain 

types of involvement over others. If adolescent children are not comfortable with parent’s direct 

involvement in their homework, parents should try other alternatives such as setting high 

expectations for their adolescent. Whatever the case, parent involvement shall remain and 

continues to be a positive and powerful source of influence for the achievement of adolescents 

and young adults. In summary, this chapter has discussed the research findings in detail and 

object by objective. The chapter has also presented the implications of the research findings to 

the education sector and the nation as a whole.  
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Interview 
According to Wilkinson and Bhandarkar (1999), “interview is necessary to get deep feeling, 

perceptions, values or how people interpret world around them, and past events that are 

impossible to replicate”. In the light of this, the researcher conducted semi structured interview 

with principals. In the case of this study, its main purpose was to collect detailed data from 

principal of selected school. Similarity, this data gathering instrument was preferred to gather 

information regarding participations’ experiences, knowledge, opinions, beliefs and feelings on 

the issues under study. For this reason, series of interviews were taken to gain subjective 

explanation of the respondents’ own perspectives, specifically, about specific barriers to parents’ 

involvement in their children’s secondary education. This data collecting tool helped enrich the 

researcher’s to be more acceptable.  

 

1. The first asked question was: “what does the status of parents’ involvement in the 

education of their children look like in your general secondary school?” In response to 

this, the principals noted that there were most parents expected to participate in the 

education of their children in the school, but only few make contacts to ask the results of 

their children. The highest majority don’t come to school even if requested to do so. 

2. The second asked question was “In what way does parents involve in your school?” Most 

of the school principal responded that the participation of parents to fulfill school 

facilities and materials has been given priority. They make contributions for furnishing 

the laboratories with specimens and facilities; provide material support for constructing 

classrooms and additional buildings, and to purchase desks and chairs for teachers and 

students respectively. Also they present in school and participate in minimizing students 

who came late in school and had miss behavior. 

3. The third asked question was “what are the barriers that make parents not to participate in 

school about their child learning” in the selected schools the principal described that 

Most of the parents are not directly involving in the education/instruction of their 

children, presumably because: the school is situated in a very destitute area congested 

with poor and uneducated residents, poor and starved people with daily focus on business 

activities to sustain their life and that of their children, and lack of understanding about 

the value of education. They mainly focus on short term returns and consequently exploit 

the labor of their children where some become absent from schools for this reason. On 

the other hand child miss behavior made parents loss of hope about their children. 

4. The forth asked question was “what are the mechanisms your school followed to active 

participation of parents in their child learning”. Most of the principals responded that the 

school has strong communication channels with parents specially using PTA. When the 

school opens in September, we together with PTA conduct parents meeting where we 

discus important issues like the rights and obligations of children, disciplinary issues, 

what role parents should play to solve behavior problems observed from their children 

like: styles of cutting their hair, dressing style: that they should always use standard 

uniforms of the school, early presence in the classroom, participate, contribute and 
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benefit from discussion forums in the school. We also prepare brochures and distribute to 

parents to convey our strengths and what we need to work and improve during the years 

to come with parents. Besides, as parents learn from one another during parents meetings, 

some parents used this as best practice and have begun to work with the school now. 

5. The fifth asked question was “how does a teacher do together with parents for their 

students learning?” most of the principals responded that some parents come to the 

school on request by teachers when students result down. Also they exchange ideas about 

the achievement of children through telephone calls, brochures and letters. 

6. The sixth asked question was “what is expected to improve parents’ participation in 

school?” To improve parent school relations, as said by the school principals, face to face 

(not through media only) sensitization programs need to be made region wide, through 

national and regional media, design programs and strategies that invite parents. 
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CHAPTER 5 

CONCLUSIONS AND RECOMMENDATIONS 

This section deals with summary, conclusion and recommendations. In this section first, a 

summary of the study and the major findings are made. Second, conclusions of the fundamental 

findings are drawn. Lastly some possible recommendations are forwarded on the basis of the 

findings of the study. 

   5.1 Summary  
The main objective of this study was to assess specific barriers to parents’ involvement in their children’s 

secondary education of Addis Ababa government secondary school. In order to attain the desired 

objective, basic questions on aspect parents mostly involved in their children’s learning, extent 

parents involved in their children’s secondary education, specific barriers to parents’ involvement to 

their children’s and needs to be done to improve parents’ involvement their children’s in selected 

sample of government secondary schools of Addis Ababa. Finally, the study made an effort to 

come up with suggestion and forward recommendations. In order to attain the objective of the 

study, four basic questions stated and answered. 

 

1. In what aspect are parents mostly involved in their children’s secondary education in 

government secondary Schools Addis Ababa?   

2. To what extent are parents involved in their children’s secondary education in government 

secondary Schools Addis Ababa? 

3. What restrains /prevent/ parents from actively being involved in their children’s in government 

secondary Schools Addis Ababa? 

4. What needs to be done to improve parents’ involvement their children’s in government 

secondary Schools Addis Ababa? 

 

A descriptive survey research was employed in this study and the related literature was reviewed. 

To ensure fair representation of all Addis Ababa government secondary school, ten schools were 

selected for the study. The secondary school principals were included using available sampling 

technique, 200 students, 100 teachers and 100 parents in the sampling school were selected on 

the basic of simple random sampling. Following these, data collection instruments such as 

questionnaire, and interview were developed and employed.  

Finally, the data obtained from the respondents were sorted, tallied, tabulated, analyzed by using 

SPSS software and interpreted using quantitative and qualitative methods. Percentages were 

statically tools employed. Accordingly, the following findings were drawn. 
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 Findings related to aspect parents mostly involved in their children’s secondary 

education in government secondary Schools Addis Ababa 

 

The results revealed that parents and students felt that parents were involved in:-  

 Providing school resources (45.3% and 78.5%); 

 Assisting in homework (74% and 37%); 

 Participate in parent days (69%, 60%); 

 Proper communication channels (81%, 60%); 

 Involves in planning and other school committees (70%, 52%); 

 Attend in recreation programs (26%, 30%) responded their agreement 

respectively. 

These findings agreed six types of parents' involvement Epstein’s (1995): parenting, assisting 

student learning, and communication with the school. In the results, providing school resources 

was part of parenting, assisting with homework fell under assisting student learning and finally 

attending school activities fell under communication. 

 

 Findings related to extent parents involved in their children’s secondary education in 

government secondary schools Addis Ababa 

 

 The results of the extent of parental involvement in their children’s secondary education were:- 

 Fulfill materials and facilities (26%, 55%, and 40%) parents, students and teachers 

responded their agreement respectively. This response showed that parents were less 

confidence on fulfill materials and facilities; 

 Support child in his/her homework (18%, 37%, and 15%) responded their agreement 

respectively. Parents, students and teachers  response showed that they were less involved  

helping their child’s in homework;  

 Participate in parent days (69%, 60%, and 48%) parents, students and teachers responded 

their agreement respectively. These response indicate that more than half of Parents and 

students showed their agreement but a few  teachers responded agreed;  

 Has proper communication channels through life lets and pamphlets prepared by school 

(81%, 50%, and 68%) Parents, students and teachers responded their agreement 

respectively. Their respond showed that more than half of them agreed;  

 Involves parents in planning and other school committees (69%, 51%, and71%) 

responded their agreement respectively. From Parents, students and teachers response 

most of them participate in planning and other school committees; 

 Involve recreation programs (26%, 30%, and 16%) Parents, students and teachers 

responded their agreement respectively. These showed that parents involvement in 

recreation programs were less.   

These indicated that parents were partially involved in their child learning in secondary 

education.  
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 Findings related restrains /barriers/ parents from actively being involved in their 

children’s in government secondary Schools Addis Ababa 

 

The major barrier to parental involvement in their children’s secondary education were created 

by the school and parents; 

 Parents (55.6%), students (52.5%) and teachers (44.3%) responded that parents not get up 

to date information about their child from school.  

 On the other hand major barrier to parents’ involvement in their children’s secondary 

education which was created by the parent (56.7%) and student (54%) was time, most of 

the parents and students’ response showed that parents had no time to make active 

participation in their child learning in school.  

Both responses indicated that for most parents time was barrier to parents’ involvement in their 

children’s secondary education in Addis Ababa government high school. The results are a true 

reflection of what one would expect from the type government secondary school in Addis Ababa 

social and demographic characteristics of parents. Socially, working class parents are busy 

people and it would be a rare occasion to find them actively involved in their children’s 

secondary education.  

 On other question about parent knowledge, parent (47.7%), student (51.5%) and teachers 

(45.4%) responded that to help their child in homework and other learning activities some 

of them had not enough knowledge. 

 About Parent expectation of the school role on parent involvement in school parent 

(29.9%), student (27.5%) and teacher (66%) parents and students responded that parents 

knew about their responsibility in their child’s learning but teacher’s respond showed that 

parents believe that in school student learning activity is teachers’ duty than parents.  

 Other barriers on parents involvement in school was number of children parents had in 

school. For the question does family size forbidden you to have less involvement in 

school; parents (50.5%) and students (48.0%) both response indicated that family size 

was obstacle for parents to involve actively in school. 

 

 

 Findings related to needs to be done to improve parents’ involvement their children’s 

in government secondary Schools Addis Ababa 

 

All parents, teachers and school suggested a number of ways that could improve parents’ 

involvement in their children’s secondary education. The suggestions were categorized in three 

sections teachers’ suggestion, parent suggestion and school suggestion. 

 

        1. Teacher’s suggestion  

                 For parents’ 

 Be a role model for learning(reading together) 

 Pay attention to what their child learning 

 Practice what their child learns at school(go over what their children are 

learning   in a non-pressured way and to practice what they may need 

extra help with)  

 Connect what their child learns to everyday life 
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 Ensure their child is at school, on time, every day possible   

 Parents need to be aware of their children's grades 

 Attend regular school conferences 

 Parents need to keep in touch with their child's school and have a 

positive relationship with the teacher 

 Help their child by developing a routine or specific time for homework  

              For students’ 

 Volunteer to discuss and work together with their parents about their learning 

 Inform all learning events in his or her learning to their parents 

              For schools’ 

 Provide information to all families who want it or who need it, not just to the few who can 

attend workshops or meetings at the school building. 

 Make sure that all information for and from families is clear, usable, and 

linked to children's success in school. 

2. Parents’ suggestion 

             For school 

 Awareness of family supervision; respect for parents 

 Awareness of how parents share skills and information on child 

development  

           For parents themselves 

 Attend school conferences 

 Participate school activity 

           For teacher’s 

 Have good information about their students’ 

 Give time to parents 

 Give current information about their students’ to their parents 

3. School suggestion 

               For parents 

 Attend parent days 

 Take responsibility about their child learning 

 Make on time Discuss with their child’s teachers about his/her learning 

             For teachers 

 Know their student’s background  
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 Inform student’s progress time to time to their parents 

 Have good approach with parents to actively participate in their child’s learning 

A lot has been said about the involvement of parents and community by government of Ethiopia. 

This indicates that government and policies favor greater involvement of those parents and 

community in school related activities. However, as it is observed from the finding of this study, 

practically this is not the case and the parent were not observed involvement at large. 
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5.1 Conclusions  

 

The study was conducted to investigate barriers to parents’ involvement in their children’s 

secondary education in Addis Ababa government high school. From the results of the study, the 

following conclusions have been drawn:  

 

In Addis Ababa government high school, parents’ involvement in their children’s secondary 

education was mostly concentrated around the first four of Epstein’s (1995) six types of parents' 

involvement:  

 parenting (providing school resources),  

 assisting student learning (assisting in homework), and 

 communication with the school (attending school events), 

 Volunteering (organize parent help and support.)  

Parenting, through provision of educational resources (material and financial), Remained the 

common parental role. On the other hand, parents were least involved when it came to assisting 

their adolescent children with learning such as homework. This does not mean that parents are 

not involved in other types of involvement such as attending school meetings and decision 

making.  

  

Students (adolescent children) felt that their parents were partially involved in their secondary 

education since at secondary school level, children were less dependent on their children for 

most of their academic work. Conversely, parents reported that they were extremely involved in 

their children’s secondary education. because parents viewed parental involvement as not just the 

physical and material support to their children; for parents,  parental involvement mean getting 

involved in every aspects of children's education and development from birth to adulthood. Of 

significance was that all students and parents acknowledged that, in one way or the other, parents 

were involved in their children’s secondary education. This was evidenced by most of parents, 

students and teachers responded “yes” response on the “Do you have active involvement in your 

child learning” question.  

In Addis Ababa government high school, time and resistance from adolescent children, teachers 

not give up to date information about child learning, parents have no enough knowledge to 

support their child in his/her homework, and family size were the major barriers to parents’ 

involvement in their children’s secondary education. The school provided opportunities for 

parents’ involvement, but parents did not have time to attend school events. On the other hand, 

adolescent students viewed parents’ involvement in their education as interfering with their 

private life; therefore they resisted parents’ involvement, thus allowing little opportunity for their 

parents to get involved in their secondary education.  

Although improving parents’ involvement in their children’s secondary education seemed a 

challenge, there were a lot of ways the school and parents could do as individuals or 

collaboratively to improve parents’ involvement in their children’s secondary education. Parents 

indicated that telephone messages/reminders could be an effective way of involving them in their 

children’s secondary education other than relying on communication through their children 

which sometimes never reach them.  

In summary, results of the study indicated that parents were mostly involved in providing their 

children with school resources and least involved in assisting their secondary school children 

with homework, school on time and absenteeism. The most significant finding of the study was 
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that both students and parents concurred that parents were involved in their children’s secondary 

education, in one way or the other regardless of age of the children and their level of education. 

Time and resistance from adolescent children was identified as major barriers to parents’ 

involvement in their children’s secondary education. Although improving parents’ involvement 

in their children’s secondary education seemed to be a challenge, but through working 

collaboratively with the school, parents could be actively and fully be involved in their children’s 

secondary education. 
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5.2 Recommendations  
 

Based on the finding obtained and conclusions drawn from this study regard to barriers to 

parents’ involvement in their children’s secondary education, the following recommendations are 

proposed in view of the above findings. 

 

 School should give update information to parents about their children learning. It may be 

necessary to provide parents with sufficient knowledge and skill to prepare them to 

undertake responsibilities of parental involvement beyond their limited interest in their 

own children to brooder issues influencing all children. 

 School should develop a plan to orient teachers, school leaders, and administrators to 

work with parents in partnership with confidence and team spirit rather than fear and 

mistrust. 

 Parent-teacher conferences are probably the most widely known ways for schools and 

parents to share information and ideas; however, they need to be updated to address the 

current climate in the schools. While it was acceptable for conferences to be held in the 

middle of a weekday in the past, administrators must acknowledge .Not all parents will 

have email accounts, cell Phones, computers, or even home phones in some cases. 

Administrators should put policies in place to ensure that there is at least one successful 

way to reach each parent if the need arises, providing multiple forms of communication 

will help to implement this policy. 

 Students need to be utilized as a resource to gain information regarding their parents and 

families; teachers can accomplish this through the development of activities or lessons 

that address this task. 

 Teachers can use this newsletter to report on current projects, upcoming events, praise 

individual students for achievement, and announce any upcoming ways for parents to 

become involved in activities regarding the school or classroom 

 Creating monthly open-hours after school is another excellent way in which teachers can 

provide consistent support to encourage parents to attempt to participate in their child’s 

education. At the beginning of the year the teacher can choose any two days during the 

month to stay after school ends for a few hours to allow parents to “walk-in” and interact 

with the teacher by announcing the dates early on, teachers give the parents an 

opportunity to plan ahead in order to try to make it to one of the sessions. The openness 

of the invitation is also much less intimidating as it isn’t a “required” conference, but a 

voluntary opportunity to seek out a relationship with the teacher. 

Parent empowerment models allow teachers to develop homework and activities that are 

suited specifically to get parents involved in the process. Instead of calling a parent in for 

a conference to explain what the week’s lessons have consisted of, the teacher can send 

home an activity packet that has the student demonstrating what they have been learning 

in order to complete the work 

 Considering that in Addis Ababa government high school parents were least involved in 

assisting their secondary school children with homework, there is need for the teachers to 

be assigning adolescent children homework projects that engage each child's parents and 

family and make learning more meaningful for the student. Such type of homework may 

include: a family history, interviews with grandparents, or descriptions of parents' daily 

work. This way the interaction between adolescents and their parents may be increased.  
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 Since students indicated that their parents were partially involved in their secondary 

education, the fact that for working parents, time constraints often prevented them from 

getting involved in their children’s secondary education, the school should make every 

attempt to plan school meetings, activities, and conferences at times when parents are 

available to attend. Likewise, employers should be flexible with the work schedules of 

working parents and supportive of their efforts to be involved in their children's 

secondary education.  

  

 For successful parent s’ involvement in their children’s secondary education, the school 

should get to know who their parents are and have in the school’s catalog as many 

options for parent’s involvement as possible. Doing so will ensure an appropriate match 

between a parent’s level of commitment and willingness and ability to be involved.  

 

 

 

 

 

 

 

 

 

 

 


