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Abstract 

 

In May and June 2011, a study was carried out in Addis Ababa General Secondary Schools to 

assess School Factors that affect girls’ academic achievement. The basic questions which the 

study attempted to answer were (1) which factors related to academic environment(school 

factors) affect girls achievement in the general secondary schools of Addis Ababa?, (2) Are there 

any de-motivating factors for girls in schools that affect their achievement?, and (3) How do 

girls perceive the subjects and themselves in the secondary schools? 

 

Two hundred and fifty students sampled from five sub-cities and five school principals of the 

target schools in Addis Ababa participated as sources of data for the study. Through the use of 

questionnaires and interviews quantitative and qualitative data were collected from students and 

school directors. The data collected were analyzed using quantitative and, qualitative 

approaches. 

 

Major findings of the study showed: (1) teachers’ use of instructional strategies that do not 

appeal to the needs  of most of the girl students, coupled with absence of equity in instructional 

treatment for both sexes (2) perceived difficulty of the core subjects and lack of motivational 

support,  (3) although girls appeared to have a good feeling of self for joining secondary     

education,   hidden violence against them  and lack of academic motivation on the part of girls 

themselves were found to be the major de-motivating factors for girls to achieve well in the 

secondary schools of Addis Ababa.  

 

On the bases of the findings: (1) the use of effective teaching strategies,(2 )the development of 

self-efficacy on the part of female students themselves, (3) and the design of strategies that 

enable the use of after school programs and further provision of life skill education in the school 

were recommended to alleviate the problem. 
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CHAPTER ONE 

1. Introduction 

1.1. Theoretical background of the study 
Time is running out to meet the EFA goals. Despite continued overall global progress at the 

primary level, including for girls, too many children are not in school, drop out early or do not 

reach minimal learning standard. By neglecting the connections among early child hood, primary 

and secondary education, countries are missing opportunities to improve education across the 

board-and, in the process, the prospects of children, youth and adults everywhere (EFA Report, 

2007). This report indicates the incremental returns that can be obtained from educating citizens 

to develop a nation and also shows the present status and progress of countries in the world to 

meet UPE by 2015. 

The 2000 Dakar frame work for Action expresses the international community’s commitment to a 

broad based strategy for insuring that the basic learning needs of every child, youth and adult are 

met within a generation and sustained thereafter. The Dakar EFA goals and the MDG (goal no. 5) 

made it explicit that eliminating gender disparities in primary and secondary education by 2005, 

and achieving gender disparity in education by 2015, with a focus on ensuring girl’s full and 

equal access to and achievement in basic education of good quality. Similarly, improving all 

aspects of the quality of education and ensuring excellence of all so that recognized and 

measurable learning outcomes are achieved by all, especially in literacy, numeracy and essential 

life skills are clearly stated in goal no.6 (ibid). 

Since 2000, the importance of girl’s education has been given a strong momentum by 

international conventions and conferences (Valentine, 1998). The fourth world conference on 

women, held in Beijing, recognized that women’s literacy is a key to empowerment, participation 

in decision making in society and to include families well being (UN, 1995). In addition, the 

United Nations articulated the millennium development Goals (MDG) to include goals for 

improved education, gender equality,  

women’s empowerment and educations essential role in building developed societies and creating 

a foundation for a sustained economic growth (UN, 2003). 

The Ethiopian government has been committed to achieve the MDGs and taken a series   of 

measures to promote girls education over the past two decades. Among these measures, the New 

Education and Training Policy which was issued in 1994 (NETP) strongly addressed female 



education as a vital instrument to alleviate poverty and pave the way to sustainable growth and 

development. Consequently, a series Education Sector Development Programs: ESDP1 ESDP2, 

ESDP3, and ESDP4 have been developed and implemented. In addition, new schools have been 

established and more classes have been added to the existing ones in the country and to schools in 

Addis Ababa as well. As a result, Secondary school enrollment has grown from 96,571 (2004) to 

137,922 (2010) and girls got more access than before in Addis Ababa (48,079 to 69,526) along 

the years. (Abstracts: 2004, 2010). On top of these, the education quality improvement package 

has been developed and implemented. In order to facilitate the implementation of this package, 

continuous training and capacity building programs have been put in place (Addis Ababa, 2011). 

Despite these remarkable efforts, the regions education sector has been confronted with a number 

of challenges, one of which is the multifaceted impediments to girls’ academic achievements. 

Though studies conducted in Ethiopia (Sileshi, 1995) and elsewhere in the world (Fox, 1981; 

Enema & Sherman, 1976, 1997, 1978) disclosed gender differences in achievement that favor 

males at the high school level, little is known about the case in Addis Ababa schools,. 

1.2. Statement of the problem 

 The Ethiopian National Learning Assessment for grade 4 and grade 8 (2008) showed males 

significantly performed as compared to females in Addis Ababa (MOE, 2008).  But, whilst there 

has been progress in the recognition of the importance of girls’ academic attainment in both 

primary & secondary schools and in the next subsequent higher levels, still, there seems to exist 

numerous factors affecting girls’ academic achievement in the secondary schools of Addis Ababa 

that impede the progress to fully achieve EFA goals (Goals No.5 & No.6) and achieve UPE by 

2015. Therefore, this study has been initiated to address the issue with the view to forward 

suggestive strategies for future policy actions. In particular, the study focuses on school factors 

that impact girl’s academic achievement in the general secondary schools. Moreover, the study 

aims to answer the following basic questions: 

1. Which factors related to academic environment (school Factors) affect girls’ achievement in 

secondary schools of Addis Ababa? 

2. Are there any de-motivating factors for girls’ in schools that affect their achievement? 

3. How do girls perceive themselves as learners in secondary schools? 



1.3 Objectives of the study 

The major objective of the study was to investigate school factors that affect girls’ academic 

achievement in the secondary schools of Addis Ababa. The study has the following specific 

objectives:- 

1. To examine school factors that hinder girls’ academic achievement in General secondary schools. 

2. To find out the motivation that girls have to perform well in General secondary schools. 

3. To suggest some ways of alleviating the problems associated with girls’ academic performance in 

General secondary schools. 

1.4 Significance of the study 

 Little is known about the factors that influence girls’ academic achievement in the general 

secondary schools of Addis Ababa. Thus, this study will provide the necessary theoretical 

background on the nature of school factors that affect girls’ achievement in secondary schools. In 

addition, the results of this study maybe used to inform educators and administrators of the factors 

that affect girl’s performance in secondary schools. In addition, the study may serve as a reference 

for further research in the future. 

1.5 Delimitation of the study 

The study is limited to general secondary schools in Addis Ababa. 9
th 

grade female students were 

the target population. The investigation was limited to school factors that impact girls’ academic 

performance. The findings and conclusions were reflecting the responses of girls in the sampled 

schools and information obtained from school directors. 

1.6. Limitation of the study 

A research dealing with assessment of the magnitude of a certain problem entails collecting and 

processing as many data as possible. This in part requires adequate time, energy, and finance. 

However, as the study was to be completed parallel with the regular commitments, the study was 

done in a hectic situation since this time of the year (May-June) is usually a time when all schools 

are busy in completing the academic work of the year. Nevertheless, adequate care has been made 

to preserve the quality of the study.   

 

 



CHAPTER TWO 

2. Review of Related literature 

2.1 Girls education. 

Increase in girls’ secondary enrollment is associated with increases in women participation in the 

decisions of their contributions to house hold and national income. Women’s increased earning 

capacity in turn has a positive effect on child nutrition and growth (Valentin,1998). Children, 

especially, daughters of educated mothers are more likely to be enrolled in school and to have 

greater educational attainment in schools (Dwyer, 1988). 

 

In developing countries, the participation of girls in education is characterized by low enrolment 

and poor performance (Hertz, 1991; King and Hill, 1993; Odaga and Heneveld, 1995 as cited in 

Kedir and Tadesse, 2009).The central problems of female education have been clearly identified 

as access to school, attainment in years of schooling, academic achievement and accomplishment 

after school. All of these problems are interrelated and influenced by in- and out-of-school factors 

(World Bank, 1996). 

2.2. Girls’ academic achievement 

Academic achievement is the capacity of the learner to grasp/perform what he/she has learned 

from a given educational program. Academic achievement is something you do or achieve at 

school, college or university - in class, in a laboratory, library or fieldwork. Academic 

achievement is the result of effort or it is the case of nurture rather than nature. (Save the 

Children, 2010).   

Academic achievement is the reveres of academic failure while academic failure is the situation in 

which the subject does not attain the expected achievement according to the ability of the learner, 

resulting in an altered personality which affects all other aspects of life (Rodriguez Castellans, 

1986, in Kediri, 2001). Similarly, while the current educational system perceives that the student 

fails if he or she does not pass, more appropriate for determining academic failure is whether the 

student performs below his or her potential (Antonia Lozano, undated).  

Many literatures have illustrated that academic achievement did exist between boys and girls 

because of their sex. An individual’s sex has been found to be a powerful predictor of differences 



in academic achievement (Hyndman, 1980). One field of study has been difficult for females or 

males and not for both. For instance, studies which focused on school subjects have pointed out 

that girls tend to perform better than boys in activities requiring verbal ability while boys tend to 

perform better than girls in tasks requiring science and technological skills (Lasagna, 1995; 

White, 1996; as cited in Kediri, 2001).  

2.3. Factors affecting girls’ academic achievement. 

There have been many studies that sought to examine girl’s low academic achievement and point 

out their findings on hard work, previous schooling, parents’ education, family income and self 

motivation as factors that have a significant effect on the students’ achievement (Harp, et. al., 

2006). Other factors that can affect students’ academic achievement are reported to be school 

related. According to Polanyi, poor instructional strategies have the greatest degree of effect on 

pupil academic performance, (ibid   ). Lack of resource materials for teaching, and teachers’ 

attitude to work were rated more highly than other characteristics (ibid). The result further 

showed that while the teachers considered lack of resource materials for teaching as having the 

greatest degree of effect on pupils’ academic performance, the students on the other hand 

considered poor instructional strategies as having the greatest degree of effect on pupil academic 

performance (ibid). Similarly, Lockheed and Keenan (1989) report that if we control the student 

background, school characteristics have significant effects on academic achievement and that, in 

many cases, the effects of the school characteristics are greater than the effects of family 

background. The attitude of parents and the society at large towards females’ education are 

mainly influenced by traditional beliefs regarding the ideal roles of women (save the children, 

2010).  

A study conducted in Ghana (FAWE, 1997)  documented that society regarded those girls who 

performed well in science as ‘Witches’ or as ‘men-women’ and parents discouraged their sons 

from marrying girls who were science graduates as they felt that they would not respect husbands 

who were non-scientists. This resembles the traditional beliefs persisted in Ethiopia as well. 

The interaction of school-related factors can also bring about a serious impact on the academic 

performance of girls. A school functioning with unqualified teachers, inadequate instructional 

materials including books and reference materials, teachers who miss-treat girls in class and large 



classes which forbid teachers to reach each student can seriously impede the progress of girls at 

school (UNESCO, 1966). In practice, teachers typically interact differently with their male and 

female students.  

Studies conducted in Africa indicate that there exists implicit and explicit gender discrimination 

in the classroom by various teachers (Mbilinyi and Mbughuni, 1991; in Kediri, 2001). The socio-

cultural and socio-economic factors that constrain girls' education at the household and 

community level are often said one contributor to girls’ low achievement. They include the direct 

and opportunity costs of schooling, which may be prohibitive to some families, and the priority 

given to girls' future roles as mothers and wives, which may have a strong negative bearing on 

their formal education and achievement (Adhimbo Odaga and Ward Henevald, 1995).  

A study conducted in Awassa town, at the Ethiopia Tikdem School to find out the academic 

performance and dropout rates of school girls indicated that female students are highly exposed to 

school dropout, sexual harassment, and heavy work load within the family and negative cultural 

perception. Lack of awareness on the importance of female education within the family and the 

surrounding community members were reported to be some of the challenges being faced by 

female students. On the other hand, there is a strong positive relationship between family socio-

economic status and students’ performance at school (Fuller, 1987). Especially, the economic 

status of parents plays a great role in educating children in general, and that of girls in particular. 

The findings of gender researchers (Anderson, 1992) indicate that girls from lower income 

families tend to have irregular attendance, poor performance and fewer qualifications while 

Parents who are economically better are able to provide their girls with the necessary learning 

facilities and, therefore, girls can attend classes regularly and perform better in schools. 

The literacy level of parents is also considered as a factor in enhancing the learning of girls. Hyde 

(1989) found out that educated parents are more likely to send their daughters to schools and keep 

them there longer. Such parents can also monitor the progress of their daughters in schools. 

 Another important factor that can play a significant role for girls’ academic performance is self 

perception. Because of their sex, if girls develop the feeling that they can’t perform well in 

education or in a certain field of study, school learning may be influenced and may reduce their 



effort to achieve better – this is the problem of self-perception or self-efficacy. In this regard, 

Hilton and Berg land (1974) have shown that a sex-related difference in achievement is partly the 

result of girls’ self-efficacy in science and mathematics subjects. 

Eventually, literature on academic achievement has established a range of factors that influence 

the performance of girls in secondary schools. However, similar works appear to be limited in the 

case of Addis Ababa. Thus, this study is expected to come up with conclusive evidence on the 

school factors that affect girls’ achievement in general secondary schools in Addis Ababa.  

CHAPTER THREE 

3. Design and Methodology 

The study is descriptive since it attempts to explain the factors that currently influence the 

academic performance of girls’ in the general secondary schools of Addis Ababa. Quantitative 

and qualitative data analysis have been utilized for triangulation  

 

3.1 Sampling 

From the 10 sub-cities in Addis Ababa, 50 were randomly included in the study. From each 

sub-city one Government general secondary school was randomly selected. Grade 9 female 

students were taken as data sources since grade 10 students were no more in the schools due to 

the conclusion of the Ethiopian General Secondary Education Certificate Examination 

(EGSECE). From each sampled grade 9 students, 50 female students who achieved low scores 

(50) during the first semester examination were randomly selected as data sources. 

3.2 Data Gathering Instruments 

Closed and Open ended Questionnaires were designed and distributed to colleagues for 

improving the reliability of the questionnaires. On the basis of the feedback obtained from 

colleagues the items were further developed and distributed to female students to secure the 

necessary information. In addition, interview guides were developed and utilized to collect data 

from the school principals. 3.3. Method of data gathering 

 A technical team of 10 members was formed and trained on how to administer the data gathering 

process from the sampled schools. On the bases of this, data was collected and coded for analysis 

and interpretation. 



 

3.3. Method of data gathering 

 A technical team of 10 members was formed and trained on how to administer the data gathering 

process from the sampled schools. On the bases of this, data was collected and coded for analysis 

and interpretation. 

3.4. Method of data analysis 

The coded data was analyzed and interpreted by using descriptive statistics (percents, figures, and 

graphs). In addition the qualitative data collected from students and school directors through open 

ended items and interviews were carefully coded and analyzed qualitatively. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

 

CHAPTER FOUR 

4. Results 

This study was planned to secure data from 250 general secondary school students (all female) 

sampled from five Sub-cities and represented by five general secondary schools. Grade nine male 

students were excluded since it was believed that girls with low academic achievement should 

speak themselves about the present status of their performances. Consequently, 97% of the girls 

filled out the questionnaires and these are presented for analysis as shown in tables 1a and 1Table 

1:  Summary of Respondents. 

Table 1a:- Students Responses. 

 

Sub city 

 

School name 

 

No of questionnaires 

distributed 

 

No of questionnaires 

collected 

 

% 

1.   Addis ketema Yekatit 23 50 50 100 

2.   Gulelle Dilber 50 50 100 

3.     Yeka Berhan Guzo 50 50 100 

4.     Kirkos Misrak Goh 50 50 100 

5.     Akaki kaliti Kaliti  50 43 86 

                                                                                         Total 243 97 

      Table 1b: - Directors Interviewed 

 

Sub city 

 

School Name 

Sex  

Number 

 

Total M F 

1.Addis Ketema Yekatit 23   1 1 

 

2 .Gulelle 

 

 

Dilber 

   

1 

 

1 

3. Yeka Berhan Guzo   1 1 

4. Kirkos Misrak Goh   1 1 

5. Akaki kaliti Kaliti   1 1 



 Besides, the principals of the five general secondary schools were interviewed and their 

responses have been considered during analysis. 

4.1 Parental Education: 

One of the factors that can influence the education and achievement of girls is often reported to be 

parents’ education level that greatly enhances school attendance. In particular mothers’ education 

is often recognized as an important empowering instrument to induce positive impact on girls  

achievement. In this regard the responses obtained are displayed as follows. 

Figure 1: Parents Literacy Level. 

 

 

 

 

 

 

 

 

 

 

 

 

Key: X= Male, Y= Female, 1-5= Illiterate, Primary ed., Secondary ed., Diploma, and Degree 

respectively. 

As can be seen from the above figure, a considerable number of parents are illiterates while many 

of them have joined primary schools (on average51%).  On the other hand, the literacy level of 

the mothers appear to be  wider at primary level (71%) but highly decreases (10%) with 

increasing levels of education as compared to the fathers (32%). This shows that fathers are better 

in attaining higher education levels while the mothers do not. This implies that mothers lack the 

necessary skills and knowledge to support and encourage their daughters so that they can 

regularly attend classes and perform well. 
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4.2 Parental Occupation. 

One of the factors that can impact girls academic achievement is often said the occupation of 

parents on which the income source of the parents is based to nurture and let their children attend 

schools. The responses obtained are displayed in figure two. 

 Figure 2: Parents Occupation 

 

*X*=Fathers, *Y*= Mothers, Parental Occupation (1, 2, 3 & 4 are Gov. Employee, 

Merchant, Handcraft work s others respectively) 

 The data in figure: 2 shows that about 30% of the parents are government employees while 35% 

of the parents’ merchants. Only little parents earn their lively hood from small-scale activities 

while the majority of the parents appear to be employed in irregular activities (35%). Thus, there 

are parents of the girls’ students who lack permanent source of income to support their daughters’ 

attendance in schools by way of fulfilling the necessary materials and supplies. 

4.3 Teacher Related Factors 

Research in the field of instruction indicates that engaging and supporting all students in learning, 

understanding and organizing subject matter for students learning, creating and maintaining 

effective environment for student learning through planning instruction and designing learning 

experiences for all students and assessing student learning are some of the school factors that can 

influence students’ academic achievement. In this case, teachers’ skills and styles in 

demonstrating knowledge of the subject matter are approved by girls (83%), but only few 

teachers’ plan lessons to develop and sequence instructional activities and materials for students 

(38%). In addition, a considerable number of teachers  
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Table 2: Teachers Instructional Strategies. 

 

 

Description of Items 

Responses 

Agree Disagree 

No Ratio No Ratio 

1. Know their subjects 200 0.83 39 0.17 

2. Use daily plans 90 0.38 147 0.62* 

3. Provide notes on essential points 121 0.52 112 0.48 

4. Use instructional materials 89 0.37 149 0.63* 

5.work hard to make the lesson clear 

for me 

47 0.20 189 0.80* 

7. Provide additional tutorial support 81 0.35 153 0.65* 

6. Assess & provide feedback timely 84 0.36 151 .64 

 

(52%) are reported to provide notes for students while other teachers do not (48%). Majority of 

the students said that teachers do not use instructional materials (63%) some of the teachers are 

reported they are not working hard and do not develop student understanding through the use of 

instructional strategies that are appropriate to the subject matter and the learners’ needs. In 

addition, only few teachers provide additional tutorial support for students (35%). The majority of 

the girl students appear to be unsatisfied with teachers’ performance in assessing their learning 

and providing prompt feedback for immediate corrective action.  

In response to the open ended items, most of the girl students said that some teachers are not 

equitable in treating learners but, always recognize good performing male students, and not the 

girls. Other teachers do not use instructional time properly and fail to listen to students academic 

difficulties. 

4.4 Motivational Supports 

As can be seen in table 3 below, girls are not equally seen like their male counterparts (92%). 

Moreover, Teachers are not equitable in treating learners (68%) and this implies that teachers are 

not equitable in treating learners during the instruction process. 

 

 



 

Table 3: Support and Motivation. 

 

        Description of Items 

Yes No 

 

No. 

 

Ratio 

 

No. 

 

Ratio 

1. Seen equally with male classmates 19 0.08 224 0.92* 

2. Are equitable in instruction 70 0.32 152 0.68* 

3. Always accessible 66 0.27 177 0.73* 

4. Put high expectations 55 .23 182 .77* 

5. Are respectful 66 0.26 184 0.74* 

6.  Do not insult/demoralize 60 0.26 173 0.74* 

7. Good peer relationship 213 o.88 15 0.06 

8. Participate in school clubs 103 0.42 119 0.49 

9. Feeling for being in the school 221 0.91 4 0.04 

 

 The information in the table above further indicates that teachers are neither always available to 

coach and assist girls in solving learning problems they may encounter (73%) nor encourage 

learners for greater success (77%). The responses further indicate that most of the teachers are not 

respectful to girl students (74%) but ridicule and demoralize them. It is surprising to see that equal 

proportions of the teachers are reported they insult and demoralize girls while teaching. On the 

other hand, students reported that their peer relationship is well acceptable (88%) and a 

considerable number of them participate in school clubs (42%) while the majority of them seem 

to be inactive (49%). Moreover, the highest  percentage of girls appear to be excited for being in 

the secondary schools(91%).This appears to show  that female students lack adequate 

motivational support from teachers to perform well in schools. 

4.5 School Facilities 

The availability of the necessary educational materials and facilities in schools are other school 

related factors that can affect academic achievement. To this end, the responses obtained indicate 

that water, sanitation and hygiene facilities are available in most of the  

 

 



 

Table 4: School Facilities 

 

Description of Items 

Responses 

Agree Disagree 

No Ratio No Ratio 

1. 1.There is a separate toilet for girl students 188 0.83 39 0.17 

2. There is water supply 188 0.83 39 0.17 

3. There are enough desks 210 0.93 15 0.07 

4. There is a library 186 0.82 40 0.18 

6. There are laboratories 90 0.40 134 0.60* 

7. There are motivational programs 99 0.42 138 0.58* 

8. There are supports for girls education 98 0.43 128 0.57* 

N0. No violence against girls  120 0.54 104 0.46 

 

Schools (83%) and there are enough desks to accommodate learners. The majority of the schools 

have libraries (82%) although there are still some schools without such facilities (17%). 

Moreover, facilities like laboratories, specimen and supplies are missing in the majority of 

schools (60%). Motivational programs and services like guidance and counseling, recreational 

activities and excursions seem to be meager (42%). A considerable number of schools encourage 

girls’ education (43%) but violence against girl’s and Sexual harassment are reported to exist in 

some of the schools (46%). 

 The views obtained from girls through the open ended items indicate that although laboratory 

rooms and buildings exist in schools, almost all of them are not functional due to lack of 

chemicals and supplies. Tutorial programs lack continuity and are not sustainable.   

Responding to their feelings of being a student in secondary school and the status of their 

academic achievement, the students indicated a number of factors that require attention. Although 

they feel exited for being students in secondary schools some of them reported that they are 

becoming hopeless due to the difficulty of the contents of some subjects. Others indicated they 

lack natural stamina and fail to understand the lessons despite the efforts they make to study. 

They further revealed that their academic performances have been declining since they joined the 

secondary level as they said that some of the subjects are difficult. It is debilitating to hear from 



girls students that they hate their femininity due to hidden violent actions against them. On the 

whole, it appears that some of the girls in secondary schools lack confidence to achieve better in 

schools and precipitate to haplessness. 

 

4.6 Students view of Subjects. 

To examine students’ perception regarding the difficulty of subjects, girls were asked to rank the 

subjects in which they perform poorly. As a result, students ranked mathematics (46%), chemistry 

(40%), physics (32%) and English (22%) as 1
st
, 2

nd
, 3

rd
 and 4

th
to be the  subjects in which they 

perform poorly (Figure: 3). Thus, it appears that, the girls have learning difficulties both in the 

Science, Mathematics and English Subjects. 

Figure 3: Subjects Rating 

 

In response to the reasons for the difficulty of the subjects the girls listed the nature of the 

subjects, lack of tutorial support and teachers’ method of teaching to be the major reasons why 

they considered the subjects as difficult. On top of this, lack of study time and failure to 

understand the practical usefulness of the subjects in later life, Poor academic background, 
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teaches violent behaviors and lack of parental support were also listed as the causes for low 

academic achievement for girls in secondary schools.  

4.7 Directors Interview 

As this study was an assessment of factors affecting girls’ academic achievement in the secondary 

schools, interview sessions were arranged with the principal of the sample schools to secure 

pertinent data. Five of the respective sampled school principals were interviewed. The data 

obtained from interviews were coded and summarized. 

 

Most of the directors (58%) agreed that when seen in general, the academic performances of few 

girl students have been improving and in some cases, better than those of the boys. However, 

more boys attain minimum competency level and transit from one grade level to the next better 

than girls. The directors listed the failure to be punctual, absence from classes; failure to do 

assignments, absence from tutorial programs; low self perception in relation to boys; lack of 

support; Violence against girls and sexual abuse, lack of focus on academic work; and, self 

employment as the factors to be the causes for poor academic performance for girl students in 

secondary schools. 

The resulting effects of the above problems were elaborated by the directors as follows. 

 If students are not punctual, absent from classes, fail to complete assignments and miss tutorial 

programs they fail to utilize academic learning time properly, and consequently, achieve low 

performance. 

 When family breakdown and lack of family support is not there, students will be forced to be 

dependent on either of the parents or other relatives and could be abused and loose hope that 

results in lack of focused work on academic performance. 

 When girl students are sexually abused they may get caught with sexually transmitted diseases or 

become pregnant; and as a result, could be in a deep psychological trauma and low self esteem 

and precipitate to hopelessness which could  eventually result in dropout. 

4.8 Discussion 

4.8.1 Family Background. 

If the family background has an indirect impact on school attendance and achievement, what does 

the girls’ family background look like?  Is the first question to be posed for discussion? As the 



results section of this paper showed the literacy level of parents of girl students is found to be low 

(32% & 10%) for both the fathers  and the mothers respectively. The influence of this literacy 

level on girls’ academic achievement seems to agree with what some researchers have found out. 

According to Marches and Martin (2002), the pupil’s socio-cultural level and his previous 

aptitudes indirectly influence the results of learning since they delimit classroom procedures.  

Adel (2002) further explains that the educational level of the family is beyond all doubt the most 

important and weighty factor in determining the academic performance attained by the student. 

Montero (1990) adds by saying that students whose fathers are with high level of study are those 

who least fails.  Moreover, the majority of the parents are employed in occupations of non 

permanent nature (65%).This implies that the majority of the girl students are from low income 

families that can have a strong bearing on their achievement. Thus, it is easy to conclude that the 

family background of girl students in government general secondary schools of Addis Ababa is 

not acceptable enough to enhance the performance of girls. 

4.8.2 Teacher Related Factors 

Regarding teachers related factors, the study has examined a number of specific characteristics 

attributable to teachers. Pedagogically seen, the study showed that teachers’ repertoire is 

unsatisfactory (on the average 50%). On top of this, from the point of view of  student support 

and professional ethics, as this relates to respectfulness, accessibility, enthusiastic, putting and 

leading students to high achievement by way of maintaining equity in instruction and respecting 

the dignity of girls’ students, the study has shown the existing shortcomings in secondary schools 

( on average76%). This stance seems to disagree with what research has established. As for 

characteristics of the teachers-tutor, this is considered a key element for the pupils personal and 

academic development, the values given from teachers to pupil and vice-versa are usually 

reciprocal (Martin, 2002). The same authors found that teachers’ expectations significantly 

influence on students’ academic result. Thus, the study showed that teacher related factors are the 

major causes for low performance among government secondary school girls in Addis Ababa. 

 Another variable which was found to have a considerable influence to girls’ performance was the 

way they see themselves in schools. As evidenced by the data in the present study, most of the 

girl students are delighted for being in secondary schools (91%) but this state of feeling does not 

seem to result in better achievement.  On the Other hand, girls’ students have good peer 

relationships (93%) and a considerable number of them are not isolated and participate in school 



clubs (46%), while the majorities do not (54%). This contradicts the notion that student’s 

participation in extra-curricular and education related activities influence their academic 

achievement (Noble, et.al, 2001). Thus students’ involvement in   after school activities is low. 

4.8.3. School Facilities 

The findings of this study show that basic instructional materials and facilities are availed in the 

secondary schools (90%). To this end, Sheba (1986) claims that lack of resource materials for 

teaching has a direct effect on the teachers’ ability to perform and an indirect impact on student 

performance. But programs that can motivate learners to achieve (in school programs like student 

shows, films, dramas/academic related, guidance and counseling service, tutorial programs and 

girls empowering activities are inadequate in many of the schools (43%). Thus, material support 

and services that motivate girls to achieve better are minimum in the secondary schools of Addis 

Ababa. 

The other important point revealed in this study was the views that secondary school girl students 

have towards core subjects. Mathematics and Sciences were perceived as difficult subjects. This 

study also revealed that teacher’s poor teaching strategies and the belief that Mathematics and 

Science subjects are difficult is being maintained by secondary school students. Thus, poor 

performance of secondary school girls implies that the students put negative attributions to their 

failure in Mathematics and Science subjects.   

 

 

 

 

 

 

 

 

 

 

 

 

 



CHAPER FIVE 

5. Summary, Conclusion and Recommendations 

5.1 Summary 

The major objective of this study was to assess school related factors that influence girls’ 

academic achievement in the government general secondary schools of Addis Ababa. 

Accordingly, the following specific questions were formulated for investigation. 

1. Which factors related to academic environment (school Factors) affect girls’ achievement in 

secondary schools of Addis Ababa? 

2. Are there any de-motivating factors for girls’ in schools that affect their achievement? 

3. How do girls perceive themselves as learners in secondary schools? 

Using a random sampling technique five sub-cities was selected. One each general secondary 

school was randomly selected from the sampled sub-cities; 50 grade Nine female students with 

poor academic performance were purposely identified as data sources from each five schools. 

Structured students questionnaire comprising closed and open ended items and directors’ 

interview guides were employed to collect data from 250 students and five high school principals. 

The data were then analyzed using descriptive statistics, and qualitative techniques. 

5.2 Conclusion 

Analysis of the data obtained from students questionnaire and the Principals interview 

triangulated with literature in the field found out the following factors that affect girl’s 

achievement in government general secondary schools of Addis Ababa.  

1. Teachers’ use of instructional strategies that do not appeal to the needs and aspirations of most of 

the girl students, coupled with lack of essential resources and absence of equity in instructional 

treatment are found to be the major factors hindering girls’ academic performance in the general 

secondary schools of Addis Ababa. 

2. Many factors appeared to hinder girls’ academic achievement. The factors, among others, 

appeared to be perceived difficulty of the core subjects, lack of motivational support, negative 

attributions to academic failure and lack of self-efficacy are also other factors that affect 

achievement in secondary schools.  

3. Girls’ miss-treatment during instruction and hidden violence against school girls are found to be 

the major de-motivating factors for girls in the secondary schools of Addis Ababa.  



4. Although girls appeared to have a good feeling of self for joining secondary     education, the 

study indicated that they lack academic motivation-the element that initiates girls themselves as 

subjects own involvement in learning. 

5.3 Recommendations 

Eventually, the present findings seem to have practical implication to girls’ empowerment 

through education in secondary Schools. In brief there is a need to: 

1. On the part of girl students themselves, direct all their efforts and personality towards the 

achievement of specific academic goals, thus bringing all their efforts to academic work. 

2. From the teachers’ side, use a variety of instructional strategies and resources to respond to girl 

students diverse needs, engaging students in problem solving, critical thinking, and other 

activities that make subject matter meaningful and promote self-directed, reflective learning for 

all students.  

3. From the side of the Education Bureau, design strategies so that the full day    regular program 

can effectively be utilized by all schools and the educational achievement of girls can benefit 

from time spent out of school. 

4.  From the side of stakeholders (NGOs), as copying strategies like problem solving and 

communication skills were said better associated with higher school GPAs (Hodges, 1992) show 

their level best in promoting life skills education in all secondary schools of Addis Ababa. 
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Addis Ababa City Government Education Bureau. 

Questionnaire on ‛School Factors’ that affect girls Academic 
Achievement in the Secondary Schools of Addis Ababa. 

 
Introduction  
 

Dear students; the main objective of this questionnaire is to find out School 
factors that affect your academic achievement in your school and suggest 

solutions to solve the problem. Therefore, your honest  responses are required 
to achieve the objective of this questionnaire. Thus you are kindly request to 
cooperate in answering all the questions presented. Respond to all the 

questions in accordance with the instructions given. 
Part I.  General Information:  Write the information requested on the 

space provided for items 1-4 below. 

 
1. Name of your school         

2. Sex (yours)     

3. Age (yours)     

 

4. The following items refer to the status of your parents.  Indicate your 

response by putting a  mark on the space that corresponds to your 

response. 

4.1 Education Background of Parents: 

Guardians/ 
parents 

Education Level 

Illiterate 
Primary 
School 

Education 

Secondary 
School 

Education 

Diploma 
level 

Degree Others 

Father       

Mother       

 
4.2 Parents’ occupation:  Indicate your parents occupation by using a  

under the potions provided below 

 

Parents 
Government 

employee 
Trader 

Vocational 
worker 

Daily 
laborer 

Others 

4.3  Father       

4.4  Mother      

 



5 School related factors:  Put a tick mark  against each teacher 

instructional strategies indicated below and respond by marking under 

the “Agree/ column and or the “Disagree” column. 

 

 

 Teachers instructional Strategies 

Responses 

Agree  Disagree  

    

1. Know their subjects     

2. Use daily plans     

3. Provide notes on essential points     

4. Use instructional materials     

5.work hard to make the lesson clear for me     

7. Provide additional tutorial support     

6. Assess & provide feedback timely     

 

6. Below are indicated teachers mode of support and motivation. 

Respond by putting a  mark under the options Yes or No 

 

Description of Items  

Yes 

 

Ratio 

 

No 

 

Ratio 

10. Seen equally with male classmates     

11. Are equitable in instruction     

12. Always accessible     

13. Put high expectations     

14. Are respectful     

15.  Do not insult/demoralize     

16. Good peer relationship     

17. Participate in school clubs     

18. Feeling for being in the school     

 

 

7. School Facilities:  Indicate the conditions of school facilities by a tick 

mark under the “Agree” column and the “Disagree” column. 



 

 

Description of Items 

Responses 

Agree  Disagree  

No Ratio No Ratio 

1. There is a separate toilet for girl students     

2. There is water supply     

3. There are enough desks     

4. There is a library     

6. There are laboratories     

7. There are motivational programs     

8. There are supports for girls education     

9. No violence against girls      

 

8.  Subjects with poor scores:  List the subject in which you attain poor 

achievement in order. 

 
1. __________________ 5. __________________ 

2. __________________ 6. __________________ 
3. __________________ 7. __________________ 

4. __________________ 8. __________________ 
 

        9.  Reasons for poor performance in rank order  

 
 9.1. Poor subject treatment by teachers 
 9.2. The subject is hard 
 9.3. Lack of good background in the previous grades 
 9.4. House hold chores 

 9.5. Lack of support from teachers 
 9.6. The teacher demoralizes 

 9.7. Lack of knowledge on the value of the subject for future life 
 

                                                                                                    

  
 
 
 

 



Addis Ababa City Government Education Bureau 
 

A. An interview guide to collect data from the school leadership to 
assess School factors that affect girls’ academic achievement in 

general secondary schools. 
 

I.  Background Information of the interviewee 

Qualification      

Your sex  __________________  
Year service  __________________    

Responsibility ____________________________ 
 

II. An entry questions on problems related to girls Academic 

Achievement. 

 

1. How do you relate the academic performance of girls students to 

boys in your school 

           

           
           
          

 _ 
2. What major problems relating to girls academic achievement are 

observed in your school? _________________________________________ 
           
           

           
           
           

         
3. Do you think that these problems have affected the academic 

performance of girls in your schools? __________ How? 

_____________ 

            

           
           
            

4. What do you think are the reasons that make girls student earn 

poor performance in your school? ______________How?    

           

           

        __________________ 



5. What do you think should be done to improve girls’ academic 

achievement in secondary schools?       

           

           

           

  ______________________________________________________ 

 

 

 

THANK YOU 
 

 

 

 

 

 

 


