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Abstract 

A study entitled “An Assessment of the Implementation of 1-5 Grouping” was carried out in the 

Government and Public Primary schools of Addis Ababa, in 2012. The study was a descriptive type that 

employed both qualitative and quantitative approaches. Primary and Secondary data  were the sources 

of information Primary data were collected from School Leaders, Teachers, Students and Parents 

through Questionnaire, Interview and Focus Group Discussions. The collected data was organized, 

tabulated, analyzed and triangulated using percentiles, tables and figures. The findings of the study 

included; i) lack of  awareness, adequate resources and variations in time for implementation among 

schools, ii) absence of equal benefit by  all students and teachers from 1-5 grouping strategy and  iii) 

prevalence of low interest and initiative of school leaders,teachers,students and parents to fully 

implement the grouping strategy in the primary schools.  

On the bases of the findings, it was concluded that the implementation of 1-5 classroom students 

grouping in Addis Ababa Primary schools has gone its own way due to lack of implementation 

guidelines, resources, proper monitoring, support and follow up, lack of performance in all subjects by 

top-ten students, lack of interest on the part of some teachers, students and parents and absence of 

conducive school environment for the purpose of the implementation. Moreover, the wrong perception 

by some stakeholders as they considered the introduction of the grouping strategy to classroom 

teaching has political agenda is found a challenge.  

The study team recommended to: i)all inclusive awareness creation programs (Concepts, Procedures, 

Benefits, expected outcomes with measurement performance indicators, etc.) to be organized and 

conducted for the concerned stockholders, ii) avail the necessary resources in all the schools, iii) share 

the coaching duties and responsibilities of the top-ten students among all the group members depending 

on their performance and interest and iv) build consensus with all stakeholders regarding the proper 

functioning and organization of 1-5 instructional grouping.  

 

 

 

 

 

 

 

 

 

iv 



1 

 

 

CHAPTER ONE 

1.1 Introduction 

For many years; groups have been used in higher education as a teaching/learning strategy. 

However, the widespread assessment of group work is a more recent phenomenon. Both group 

work and its assessment (including self and peer assessment) has been the subject of 

considerable research and discussion in the higher education literature (e.g., Baud et al., 1999; 

Nightingale et al., 1996). There is a wide variety of teaching contexts where group work has 

been shown to enhance student learning. Assessing the influence of learning groups on each of 

their members means considering the problems of equality of opportunity. As a result of many 

different factors, these opportunities vary from one school-or sometimes from one class to the 

next. Grouping strategies can be used to create groups with equal or unequal numbers of 

participants depending on the needs of the teacher. These grouping strategies should be planned 

in advance to correlate with the number of students in the class. 

 

Instructional Grouping is as old as the beginning of formal education.  As many research works 

indicate,  over the last few decades, much research and public discussion have been concerned 

with the ways in which classes within schools and/or  within classrooms are organized, how and 

how far schools are segregated, and the existence of ‘tracking’ or ‘streaming’ within compulsory 

education. Consequently, the grouping of students into classes or tracking them on the bases of 

ability or otherwise, have been exercised worldwide. 

 

Tracking is a form of whole-group instruction that is characterized by a single and a set 

curriculum which is delivered at the same pace for all students within the classroom. Placement 

is based solely upon the child's perceived ability level (ability grouping) and is therefore 

considered to be an unacceptable approach for the grouping of students (Tieso, 2003). However, 

this type of classroom grouping have been analyzed and debated as they isolate gifted and 

talented, individuals identified with educational disabilities, individuals of minority status, and 

economically disadvantaged students. Related to individuals identified with educational 
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disabilities, whole class ability grouping does not comply with the requirements of placement 

within the least restrictive educational (LRE) environment. Further, the practice of whole class 

ability grouping tracking can deny many children of their legal right to equal educational 

opportunity. 

In contrast with this, in some research works, the grouping of students on a mixed ability bases is 

found to make students work cooperatively. Cooperative learning is well established 

methodology which demonstrates positive success related to student achievement. Students work 

collaboratively to successfully achieve a desired educational outcome. Students develop a greater 

understanding and respect for individual differences. All forms of diversity within the learning 

environment are embraced (Felder & Brent, 2001; Freeman, 1993).  

Like in many parts of the world, in Ethiopia too, the groupings of students’ within-classes and 

between classes have been exercised since the introduction of modern education to the country in 

1905. This has been done in order to enable teachers to respond to the individualized needs of all 

learners within the regular education environment and to allow all students equal access to the 

curriculum while maintaining high expectations for students (Kulik & Kulik, 1992). Similarly, it 

helps students benefit from the exposure to a challenging curriculum that is appropriate for their 

specific learning needs. Differentiated instruction provides options related to the process, the 

product, and the content utilized for learning (Tomlinson, 1999).  

To a great extent, these three questions reflect primarily of a political perspective nature; what 

kind of school does a community wish to establish, if the school is viewed as the foremost 

institution in preparing people for public and civic life in a pluralist society (as is generally the 

case in democratic countries). In order to achieve this goal, due regard must be paid to the 

environment and changing circumstances specific to each country and the support of citizens is 

also essential. 

How classes should be formed within particular schools is a problem in most cases addressed by 

their head teachers. School heads may call upon established expertise in education, teaching and 

social psychology to inform their decisions and try to organize their classes as effectively as 
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possible. However, the way in which students are assigned to particular schools is a more 

political issue. 

 

The issue of separate tracks (routes or paths) through school is a subject in its own right. To track 

students in this way is effectively to group them by ability in different classes and different 

schools.  Tracking has a further dimension of its own, in that it is based on formal and deliberate 

differentiation of the curriculum, with far greater implementations than peer influence and 

informal processes aimed at adapting the quality of provision to the characteristics of a group.  

1.2 Statement of the problem 

The objective of any learning community is to run the teaching learning environment smoothly 

in order to create responsible citizen. Thus, Learning Communities have to be shaped positively 

in a way they impact well school climate, professional development, and student achievement. 

Through the practice of learning communities, students should be strongly encouraged to have 

ownership in the learning process. Students assist with the establishment of learning goals, 

objectives, and in the development of criteria utilized for evaluation. Students participate in 

providing direction for learning tasks and ultimately become self-assessors of their own learning 

(DuFour & Eaker, 1998).   

In order to attain quality education throughout the primary and Secondary schools, the Addis 

Ababa City Government Education Bureau launched the 1-to-5 small grouping strategy 

throughout the primary and secondary levels of education since 2011. This strategy is designed 

with the assumption that small group instruction makes it easier to monitor student mastery of 

educational concepts, and accommodate individual learning needs (McMillion, 1994). This 

makes instruction direct and easier. However, the status of the implementation and the 

challenges of the grouping strategy have not yet been evidenced empirically. In this regard, the 

feedbacks obtained from workshops and supervisory activities of the schools seem to evidence 

the reluctance on the parts of students, teachers and leaders in implementing the issue. Therefore, 

the purpose of this study was to assess the implementation and the challenges of the 1-to-5 

instructional grouping within the classroom. 
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1.3 Objective of the Study 

The general objective of the study was to assess the implementation and challenges of the 1-t-5 

instructional grouping strategy in the government and public primary schools in Addis Ababa. 

More specifically, the study focused on the following basic research questions; 

1.3.1. Basic Research Questions:- 

1. How do the school community (particularly; principals, teachers and students) perceive the 1-

to5 instructional grouping strategy in the primary schools of Addis Ababa? 

2. To what extent is the schools environment welcoming for the implementation of the 1-to-5 

instructional grouping in the primary levels in Addis Ababa? 

3. What are the benefits that the students are getting from the practice of the 1-to5 instructional 

grouping in the primary schools of Addis Ababa? 

4. What are the benefits that the teachers are getting from the practice of the 1-to5 instructional 

grouping? 

5. What are the challenges that are affecting the implementation of the 1-to5 instructional 

grouping in the primary schools of Addis Ababa? 

1.4 Scope of the study 

The study was delimited to the government and public primary schools in the ten sub-cities in 

Addis Ababa. 

1.5 Significance of the study 

As the 1-5 instructional grouping strategy is a new paradigm shift from the traditional approach 

of classroom face to face whole class teaching system, the findings of this study may provide 

wider awareness to the concept of the grouping strategies which is implemented currently. In 

addition, the best practices of classroom grouping practices in the Addis Ababa schools may be 

replicated to education professionals in the rest of the schools in the country for effective 

classroom management to achieve quality education. Moreover, the study may help as a 

reference for other researchers who want to continue with the same agenda.  
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 THE CONCEPT OF GROUPING 

A group can be just a collection of people, things or objects. In education, group can be defined 

as a collection of teachers in a department or a group of students in a classroom. When seen in 

relation to school work, teachers often utilize maximum classroom time by putting students 

together in groups to work.  In a classroom setting, groups are interacting individuals who share 

common goals and have a sense of togetherness and a degree of stability with a core group of 

members (Forsythe, 1990). A classroom has been grouped when the ongoing large group of 

students assigned to that classroom is divided into a set of smaller groups for some portion of the 

time they are in the classroom (Sharon, 1980). 

Teachers can use many resources to help students learn in the classroom. One of these resources 

is often times, the grouping of students in the classroom to perform a given task. It is important 

to know the best time to put students in groups as part of a learning activity. This can be for 

project works, brainstorming, or for such similar activities that can be performed well together. 

Group discussion has been one of the best methods of teaching in the contemporary world.*For 

this reason, allowing students to work in groups has been an important assignment for most 

classrooms. Moreover, in any social life, Working together towards a common goal is very 

important and a large part of most jobs. This is called teamwork and the foundation of most 

teamwork knows how to work in a group. Therefore, teachers should find opportunities to allow 

students to work in groups to prepare them for life after school and for later adulthood (Sharon, 

1980). 

There is a wide variety of teaching contexts where group work has been shown to enhance 

student learning. According to Forsythe (1990), it is possible to improve and move to a different 

group but the goals of the group remained the same. Before setting up a group or groups in a 

classroom, it is important to decide the reason why a group is needed. Will it be a project, 

discussion, or mentoring group? Once the dynamics of the group has been decided the next 

decision would be to decide which students to put together 
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2.2 THE PURPOSE OF INSTRUCTIONAL GROUPING 

Separating the traditional whole class organization of students into different and /or various types 

of instructional groups have been carried out for centuries in all educative institutions for 

increased learning. According to Aretha (1990), the grouping of students should not be a simple 

matter. It is far more than separating students based upon some achievement measures. Indeed, 

decisions regarding which students are grouped, on what basis they are grouped, when they are 

grouped, and for how long they are grouped can have significant implications for student 

learning and productivity (pp.261). 

Research in the areas of instructional grouping indicates that the most common basis for student 

grouping is ability. The justification for ability grouping, according to Slavin (1987), is the belief 

that the more homogeneous a group of learners, the more students will learn and the fewer 

management and administrative problems the teacher will encounter. Grouping on the basis of 

ability is one method of grouping students. With this method, you would look at the ability of 

each student, and place him /her in a group with other students with the same ability. These 

groups may look different based on the subject and abilities in the classroom.  

Becker (2003) has indicated that moderate gains have occurred in student’s academic 

achievement and improve test scores when grouped by ability. Becker further discussed that 

elementary educators, who participated in surveys, stated that the reason why they group 

students by ability is to provide differential work and to match the work to the individual purpose 

so that the higher level students were challenged and lower level students were given 

supplementary work (2003). However, the most alarming aspect of ability grouping was the 

finding that students who were the poorest received instruction that was inferior to that of higher 

ability counterparts in terms of instructional time (Hunter, 1978). 

2.3 Types of Grouping 

2.3.1 Homogeneous Grouping 
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One of the many ways and very important to group students, at the elementary level, is grouping 

by ability. The belief is that grouping students by ability is one way to provide for student 

differences. In homogeneous grouping, students are measured against what other students do and 

teachers feel that students who are bright and ready to learn need to spend time with other 

students of the same ability because this is the only way for them to learn. Homogeneous 

grouping is done into two ways; within-classes and between-classes on the basis of ability. These 

two most common forms of ability grouping are; 

1) within-class grouping, which refers to a teacher’s practice of dividing students of similar   

ability into small groups, usually for reading or math instruction, and 

2) between-class grouping, which refers to a school’s practice of separating students into     

different classes, courses, or course sequences—curricular tracks—based on their 

achievement. 

In countries like the United States (Henke et al. 1999, Pallas et al.1994), the practice of within-

class grouping for instruction versus whole-class instruction in which students are taught as a 

single group is widely practiced in elementary schools. Schools may engage in ability grouping 

practices as a way to improve overall achievement and reduce disparities among students with 

differing ability levels by allowing teachers to tailor their instruction according to the ability 

level of the class or group and thus avoid giving material that is too difficult or easy for most 

students (Slavin, 1987). One of the main assumptions behind grouping practices is that teachers 

will be able to teach material at a faster pace and at a higher level for higher ability students and 

to provide more slower-paced instruction for lower ability students (Slavin, 1987). Another 

assumption underlying this practice is that students will learn better if they are in a homogenous 

group in which instruction can be tailored to match their abilities (Kerckhoff, 1986; Oakes, 

2005). Based on these assumptions, researchers theorize that grouped students may learn at least 

as much as non grouped students and, on average, actually outperform students in non grouped 

classrooms (Gamoran, 1986; Hoffer, 1992; Kerckhoff, 1986;). 

Ability grouping is the practice of dividing students for instruction on the basis of their perceived 

capacities for learning. Ability grouping of students has a substantial history of use in elementary 
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and secondary schools. There are two commonly used types of ability grouping: between-class* 

and within-class* ability grouping. Between-class ability grouping is a school-level practice; it 

refers to forming classrooms so that students of similar ability are placed together. Within-class 

grouping is a teacher-level practice, where a teacher groups students of similar ability together 

within a single class. There has been an on-going debate in education about whether or not 

ability grouping helps or harms student achievement. 

In some places students are grouped using cluster grouping system. Some educators in their 

research works *have been found to appear that there is no benefit to ability grouping for any 

students. However, the work of many researchers (Allan, 1991; Feldhusen, 1989; Fiedler, Lange, 

& Winebrenner, 1993; Kulik and Kulik, 1990; Rogers, 1993) clearly documents the benefits of 

keeping gifted students together in their areas of greatest strength for at least part of the school 

day. Gifted students feel more comfortable when there are other students just like them in the 

class. They are more likely to choose more challenging tasks when other students will also be 

eligible. Teachers no longer have to deal with the strain of trying to meet the needs of just one 

precocious student in a class. Teachers are also much more likely to provide appropriate learning 

opportunities if more than one student will benefit. The school is able to provide a full-time, 

cost-effective program for gifted students, since their learning needs are being met every day. 

It also appears that all students, including average and below average students, may benefit when 

gifted students are placed in their own cluster (Gentry, 1999). 

The number of students that should be kept as a member in a working group depends up on the 

size of the classroom and condition of the learning environment. In small groups, the size of the 

group formed could be 2-7. For example, in a cluster group, three to six identified gifted 

students, usually those in the top 5% (as it is one to five identified; fast from the top 10%, 

medium and slow learners  in the Addis Ababa case) of ability in the grade level population, are 

clustered in a mixed-ability classroom. The teacher has had training in how to teach 

exceptionally capable students. If there are more than six gifted students, two or more clusters 

could be formed. 
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Others prefer tracking system in which all students are grouped by ability for much of the school 

day and students tend to remain in the same track throughout their school experience. Gifted 

students benefit from learning together, and need to be placed with similar students in their areas 

of strength (Hoover, Sayler, & Feldhusen, 1993; Kulik & Kulik, 1990; Rogers, 1993).  

However, according to Oakes (2005), students in the top tracks gain nothing from grouping and 

other students suffer clear and consistent disadvantages, including loss of academic ground, self-

esteem, and ambition. Oakes also believes that tracking is unfair to students because it denies 

them their right to a common curriculum. 

2.3.2 Heterogeneous/Mixed Grouping 

Heterogeneous/Mixed ability grouping is another way teachers group their students. Results of 

research works indicate that students, when grouped by mixed-ability, learn better and success 

when they are presented with a variety of teaching methods and are presented with different 

types of learning experiences that encourage them to take their strengths and challenge 

themselves to go further. Interaction between students and the teacher and interaction between 

students with other students gives them all the opportunity to discuss and share ideas. Teachers 

also believe that they are able to encourage mixed ability students to stretch their abilities and go 

beyond their comfort zone, but still keep them from becoming frustrated. Gardner (2001) 

characterizes mixed-ability grouping as being the best for all students. As to him, in a mixed 

ability grouping, students bring experience and different abilities to class. Gardner also feels that 

all students can be involved in purposeful, valued learning activities and the learning process can 

be accomplished with a variety of materials. Teachers can also present a variety of ways to 

present information as well as the students sharing their own learning styles.  

Heterogeneous or non graded education is the practice of teaching children of different ages and 

ability levels together in the same classroom, without dividing them or the curriculum into steps 

labeled by "grade" designations(Donna Mc Avoy:1998).Heterogeneous grouping is also known 

as; ungraded education, multi-age grouping, mixed age grouping, open education, vertical 

grouping and family grouping. 
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Research showed that mixed-ability grouping allows students the opportunity to work with 

students of different abilities. Research shows that moderate gains occur in student’s academic 

achievement when students are grouped by ability (Becker, 2003).   

Becker (2003) further describes that, in a mixed ability group, children progress at their own 

rates, making continuous progress rather than being "promoted" to the next grade. This 

eliminates the necessity of retaining students and the stigma many low performing children face. 

Students move from group to group, classroom to classroom, based on their individual needs and 

interests. School becomes a fluid environment, where coursework may change weekly, even 

daily, depending on a student’s progress. The structure for play and projects is more closely 

linked to real life in which children spontaneously group themselves. Individuals are allowed to 

learn at their own pace in their own ways. The approach is child-centered, with an emphasis on 

recognition and honoring of individual differences. The approach to non graded groupings 

encourages spontaneity and better reflects naturalistic settings such as family groupings (2003). 

2.3.2.1 Types of Heterogeneous Grouping 

Studies conducted on students grouping reveal that there are a range of Configuring Students in 

the classroom to different groups. These range from the usual  basis on ability grouping, 

currently practiced in many schools in  the world and in some Private   schools of Addis Ababa 

to random grouping mostly exercised to accomplish given tasks (Brophy, 1983), 

(Evertson,1981), (Rosenboun,1980). The following are the most widely utilized by teachers; 

Learning cycle Groups: In this type of grouping students are assigned for additional support, 

time and practice in order to master the content and skills covered in a particular unit or lesson 

the teacher already has taught to the entire classroom group. 

Cooperative Groups: Under cooperative grouping, students with diverse ability and 

characteristics are combined together and learn from one another, to accomplish assigned 

learning goals or tasks. Ward (1987) explains that recent research has focused on three types of 

cooperative groups. 
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A) Group Investigation: A kind of cooperative grouping where a small group of four  to six 

diverse students is assigned a topic of study and group members share the task among the sub 

groups, group members play different roles and the groups’ collective product is evaluated. The 

group membership changes for different assignments and there is no group competition. 

 Peer Tutoring: A small group of four to six students with a cross section of characteristics is 

formed to teach information and skills. This approach includes: 

Team assisted individualization – Each student receives an individual assignment based on 

learning needs and the team goal is to help one another, complete assigned tasks successfully and 

to improve each student’s performance on a quiz measuring skills and content covered in the 

student’s individual assignment. Students receive individual scores.  

Teams and Games – this is the case when students are combined into tournament groups after 

learning the material in learning teams. 

Jig – saw: In here the material to be learned is broken into sections and each student is to learn a 

section and then teach it to other team members. Each student is tested and graded individually 

on entire set of material. 

Learning together: A small group is given one assignment sheet to be completed and evaluation 

is based on how well students work together to complete the assignment sheet and performance 

on completed sheet. 

C) Concept Development: This type of group is a temporary team where each group have 

divers characteristics and tasks assigned to groups are complex: dramatization of past events, 

instructional games, etc. Students plan what to do and assign subtasks, and evaluation is based on 

the final product of the group. 

2.4 Learning Group Strategies 

Jens (2011) indicates that grouping in classrooms positively affects learning outcomes if 

cooperative learning strategies are appropriately applied. Students can also discover new talents 
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and hidden skills when taking on unfamiliar roles while working in groups. Group learning can 

also free teachers to more adequately meet students' academic needs. One can enhance learning 

in the classroom by grouping students to work collaboratively rather than individually, providing 

an engaging and dynamic learning environment. Jens further summarizes Learning Group 

Strategies as follows; 

Table 1: Learning Group Strategies 

Three Learning Group Strategies 

 
Problem-Solving Partnerships Cooperative Teams Collaborative Groups 

1 Two to three students per group. Three to four students per 

group. 

Three to six students per 

group. 

2 The duration of group work is short (part of a 

class period to a few days). 

The duration of group work 

ranges from several days to 

several weeks. 

The duration of group work 

can be short (days) or longer 

(weeks or even months). 

3 The specific task or problem to solve is limited 

in scope (a single problem or question or a 

limited set) and is usually a challenge or 

practice activity for students to apply recent 

learning. 

The problem or task is clearly 

defined by the teacher. 

The task or problem is open-

ended and may cover large 

amounts of course content. 

4 Multiple approaches to solving the problem are 

encouraged. There is no single "right" way to 

solve most problems, and all reasonable 

solutions or answers to the problem are 

honored  

Individual students have an opportunity to 

explain and discuss their suggested solutions 

aw well as their misconceptions 

New understandings are developed by the 

individual, by the team, and, finally, by the 

whole class. 

Group and class discussions (and solutions) 

provide immediate feedback to the student. 

A team plan of operation and 

goals is specified, and teams 

are highly structured. Each 

student has a clearly defined 

role in the team such as 

recorder, questioner, and 

reporter. The teacher takes 

time to teach each student 

role.  

Team members share 

leadership within the 

framework of specific roles. 

All team members must 

contribute or the team cannot 

progress. (Teams "win or lose 

together.") The end product 

represents the entire team. 

Student roles are flexible and 

may change throughout the 

project or assignment. 

Students observe (and help 

with) other students' work, 

and critique, evaluate, 

explain, and suggest ways for 

improvement.  

Open communication and 

multiple approaches are 

emphasized. All students are 

involved in honest discussion 

about ideas, procedures, 

experimental results, 

gathered information, 

interpretations, resource 

materials, and their own or 

other students' work. 
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The team focus is on 

cooperation as well as on 

achievement of goals. 

Awareness of the group 

process is as important as 

completing the task. 

Students are constantly aware 

of the collaborative 

communication process, as 

well as the product or goals. 

They know they can change 

direction to meet goals. 

 

 

2.5 Ways of Classroom Grouping/Organizing 

According to Willis (1981), group work is not a teaching ‘method’, but ways of organizing the 

class. It can be used to achieve a range of teaching and learning goals (related to process and 

product). In some literatures, groups are identified in to three ways: informal learning groups, 

formal learning groups, and study groups (Davis, 1993). 

Informal groups 

 Informal groups are composed of ad hoc clusters of students who work in class to discuss an 

issue or test understanding.  

Formal groups 

Formal groups are established to complete a specific task in one class session or over many 

weeks, e.g. a laboratory experiment, musical performance or the compilation of an 

environmental impact report. The work of a formal group may or may not be assessed.  

Study teams 

Study teams are formed to provide support for members; usually for the duration of a course. 

These guidelines deal with the establishment, management and support of formal learning groups 

and associated assessment matters. 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

3.1 Design of the study 

The study is descriptive since it attempts to explain the implementation of the 1-to-5 

instructional grouping and the challenges face in the primary schools of Addis Ababa. 

The research used quantitative and qualitative that was conducted with selected 

government and public primary schools. 

3.2. SAMPLING TECHNIQUE  

Out of the 10 sub-cities in Addis Ababa, 5 of them (50) were randomly selected. From 

each sampled sub-cities one government and one public primary school were taken using 

simple random sampling method to make the coverage comprehensive. In order to 

determine the actual sample, the total populations of teachers and students in the five sub-

cities were considered. Accordingly, the total population of teachers in the five sub-cities 

in the ten selected schools is found 624, out of which 317 are males and 307 are females. 

Giving equal chance for both male and female teachers about 30 %( 200) of each 

school’s teachers were randomly selected. Similarly, considering the cost and time 

factors, a total of 100 (10 students (grade 7 & 8) each from the sampled schools) were 

taken to fill questionnaires. The details of the sampling are summarized in the following 

table: 

3.3 DATA GATHERING INSTRUMENTS 

Closed and Open ended Questionnaires were designed and distributed to all sample 

teachers and students in the selected schools to secure the necessary information for the 

study. In addition to this, Interview questions were developed for School principals and 

parents, while focus group discussion (FGD) items were designed for selected primary 

second cycle school students (7 & 8 grades) as these students are assumed to be able to 

express themselves clearly.  
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3.4 DATA GATHERING 

 A technical team was organized and oriented on how to administer the data gathering 

process from the sampled schools. On the bases of this, data were gathered from teachers 

and students. In addition, interview and FGD were conducted to get additional 

information from school principals, parents and students. 

 

Table 2: List of Sample Schools and Data Sources 

 

 

N

o 

 

Sub-

City 

 

Schools’ 

Name 

 

School 

Type 

Total 

Population of 

Teachers 

 

Sampling 

(30%) 

T/

Sa

mp

le 

Total 

Population 

of Students 

 

Sampling 

 

T/

Sa

mp

le 

Grand 

Sample 

M F M0

0 

F M F M F M F 

 

1 

 

Bole 

M.Ber 

No.2 

Gov. 13 38 3 12 15 122 197 5 5 10 8 17 

M.Dell Public 18 16 5 5 10 145 159 5 5 10 10 10 

 

2 

Addis 

Ketema 

Abissinia Gov. 34 35 10 11 21 200 268 5 5 10 15 16 

Edeget Public 10 9 5 5 10 68 93 5 5 10 10 10 

 

3 

 

Arada  

D.Minilik Gov. 42 66 13 20 33 253 298 5 5 10 18 25 

Africa 

Andenet 

Public 48 30 14 9 23 128 131 5 5 10 19 14 

 

4 

 

Kolfe 

Addis 

Tesfa 

Gov. 23 24 7 7 14 183 227 5 5 10 12 12 

Yemane 

Berhan 

Public 27 48 8 14 22 272 324 5 5 10 13 19 

 

5 

 

N.Silk 

S/Negasse Gov. 54 50 16 15 31 96 125 5 5 10 21 20 

A/ Fana Public 48 21 14 7 21 114 155 5 5 10 19 12 

Total 10  317 307 95 105 200 1121 1791 50 50 100 145 155 

Source: Addis Ababa City Gov. Administration Education Bureau Teacher Development Core Process. 

N.B. Rational numbers are rounded to the nearest whole numbers while samples are taken. 
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3.5 METHOD OF DATA ANALYSIS 

The data collected from teachers and students were coded, organized and tabulated using SPSS 

software by the major researchers. The tabulated data were analyzed and interpreted by using 

descriptive statistics (percents, figures, and graphs). Chi-square test was applied to check the 

significance level of the result obtained by using Statistical Package for Social Sciences (SPSS). 

Finally, both the data collected from students and parents through interview and FGD were 

carefully coded and analyzed qualitatively. 
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CHAPTER FOUR 

DATA PRESENTATION AND ANALYSIS 

 

Two major parts are included in this section of the study.  The first part presents the types of the 

respondents which have been utilized as data sources in the primary schools of Addis Ababa and 

the sample population involved (background). The second part deals with the analysis obtained 

from teachers and students. Besides, the data collected through interview from school principals 

and PTSAs, and FGD from students were integrated and analyzed together with the responses of 

the questionnaire.  

Part 1: Back ground information of Respondents/Teachers and Students/ 

Table 3:  Proportion of Respondents in Each Sub City 

Sub-City Frequency Percent Total 

  Students Teachers Students Teachers  

Arada  19 51 20.0 27.3 70 

Addis ketema  

 

18 29 18.9 15.5 47 

Bole  20 25 21.1 13.4 45 

       

N/silk  17 46 17.9 24.6 63 

Kolfe 

 

 

 

20 

 

36 21.1 

 

19.3 

 

56 

Total  94 187 100.0 100 281 

 

As shown in table 3 above, respondents were drawn from five sub cities using a random sample. 

A total of 100 questionnaires have been administered to secure pertinent data from two schools 

per Sub City (10student/school). All the questionnaires have been collected successfully. 

However, five of the questionnaires were excluded from analysis since most of the questions 

were not answered.  Besides, a respondent did not indicate his sub city and thus was considered 



18 

 

as missed. It is easy to observe from the data   that Bole and Kolfe Sub City students have 

correctly filled out all the questionnaires. On the whole, 94% of the questionnaire were properly 

responded to & were considered for analysis. In a similar manner, of the total 200 Primary 

school teachers sampled 93.5% of them completely filled out the questionnaire. On the whole 

93.75% completely filled, returned and considered for analysis. 

Table 4: Teachers and Students Response on their Background Information. 

   

Items 

 

Background 

 

Teachers 

 

Students 

Numbers % Numbers % 

 

1 

 

Sex 

Male 94 50.3 48 50.5 

Female 90 48.1 46 48.4 

Missing 3 1.6 1 0.1 

  Total 187 100 94 100 

 

 

2 

 

 

Qualification 

Certificate 11 5.9   

Diploma 117 62.6   

Degree 56 29.9   

Masters 1 0.5   

Missing 2 1.1   

  Total 185 100   

 

3 

 

Responsibility 

Principals 22 11.8   

V/principals 6 3.2   

Teachers 157 84.0   

Missing 0 0   

  Total 187 100   

 

4 

 

School type 

Government 112 59.9   

Public 68 36.4   

Missing 7 3.7   

  Total 187 100   

 

 

5 

 

 

Experience 

< 5 years 72 38.5   

6-10Years 47 25.1   

11-15years 10 5.3   

>15 Years 52 27.8   

Missing 6 3.2   

  Total 187 100   

 

 

6 

 

 

Student in a class 

<30 42 22.5   

30-40 67 35.8   

41-50 41 21.9   

51-60 32 17.1   

>60 5 2.7   

  Total 187 100   

 

7 

 

Age/Students 

<=15   76 80 

>15   16 16 

Missing   3 .03 

  Total   95 100 
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The above table refers to teachers and students response on their background information. In 

regards to this, among the total respondents of teachers 50.3% were male while 48.1% were 

females. Regarding their qualification a large number of teachers (62.6%), were found Diploma 

graduates, 29.9% degrees graduates, 5.9% have Certificate and only one teacher has MA. 

In terms of Work responsibility, majority of the participants (84%) were teachers (11.8%) were 

principals and few (3.2%) were vice principals. 

Among the total sampled respondents, majority of  

them (38.5%) have less than five years experience, (27.8%) have greater than fifteen years 

experience, (25.1%) have  6-10 years experience and few (5.3%) 11-15 years experience.  

Students were asked to write their age on the questionnaire. As usually expected in Addis Ababa, 

the majority of students in grades 7-8 are 15 years old or below (80%); while there are still few 

students (16%) more than 15 years old. This implies that some students join primary grades 

before or at the official school age in Addis Ababa. Thus; as most of the students appear to enter 

adult hood their responses were considered valid and taken for analysis. In a similar manner 

students from grade 7 and 8 Sampled schools filled out the questionnaire as this group of 

students were considered able to read and understand a questionnaire written in their mother 

tongue and respond correctly. As can be seen from table --- nearly equal number of students 

responded to the questionnaire (46% grade 7 and 54% grade 8). Moreover, a cross tabulation of 

school type and grade level indicates that equal number of students (50 students/school type) 

participated in the study where 46% were grade 7 students and the remaining 53% grade 8 

students (one student is missing). This implies that the study is based on data generated from 

divers’ sources and this justifies the dependability of the results obtained.  

One of the factors that can impact 1-5 students grouping is the size of the class. In this regard, 

the data in table 4 above shows that student classroom ratio is better in most of the sample 

schools although there are still some schools that do not meet the standard.  It appears that there 

are large classrooms in some of the schools with an average class size more than 50(19.1%). The 
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implication of this is that in a class where the number of students is more than 50, the grouping 

of students might be difficult. 

By observing the above characteristics and bio-data teachers and students, one can say that the 

respondents’ proportion was heterogeneous in terms of their sex, age category, qualification, 

work experience, school type and grade level attended. This in turn may help to make sound 

conclusions about the study, since their responses may signify the magnitude of the benefits, 

challenges and prospects of 1-5 student grouping strategy in the primary schools of Addis 

Ababa. 

Part 2: Analysis of Data Collected from Teachers and Students 

For this study two types of questionnaire were developed and administered to teachers and 

students. In addition, interview guides were designed for school principals and Parent Teacher 

Student Association (PTSA). Focus Group Discussion was also conducted with grade seven and 

eight students. On top of this, the information gathered from school principals, PTSA and 

students were utilized to triangulate the data obtained from teachers and students through 

questionnaire. The data obtained using the different instruments mentioned are organized and 

analyzed as follows: 

The first item presented to teachers referred to whether they have an awareness of 1-5 students 

grouping. The response given from teachers is clearly displayed in figure 1 below. 

Figure 1: Analysis of Data Obtained from Teachers  
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The above figure was aimed at assessing the opinions of participants as whether teachers have 

the awareness to 1-5 students grouping or not. As it is observed from the figure, most of the 

participants 122(65.3%) have answered ‘yes’, 54(28.8%) of them said ’NO’ and the others 

11(5.7%) were neutral. 

Figure 1.1: Teachers’ opinion on the awareness of the 1-5 grouping in percent (%) 
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Of all the items mentioned in the questionnaire, a large number (81.3%) of the participants 

responded as teachers have awareness about 1-5grouping and (68.9%) replayed as leaders create 

opportunities to aware teachers and students. Almost an equal number of participants (68.9%) 

responded as the 1-5 students grouping strategy was being implemented. There were also 

(42.2%) respondents who reacted as there were 1-5 grouping guidelines in their schools. 

However; ( 12.3%), (27.3%), (4.8%) and (55.1%) respondents who responded by saying ‘NO’ 

respectively. Very surprisingly, (6.4%), (27.3%), (4.8%) and (2.7%) participants were found 

neutral to respond anything.   

As it was explained by an interviewee the teachers’ awareness towards 1-5 grouping is quiet 

difficult one from each other. Some have better awareness, others have very less awareness and 

others are confused.  Those who are less aware have lack of interest and confidence. However, 

there are some teachers who run ups and downs for the implementation. 

Regarding to this, a principal from one school said the following; 

Orientation was given from sub-city. Accordingly, awareness was created for 

homeroom teachers, teachers and students, although, 1-5 grouping does not need 

any training. It is not as such difficult to understand and implement. Howe ever, 

there are some home room teachers who were complaining to take responsibilities 

due to its additional work load. For this reason, they have been paid 50 birr per 

month to execute 1-5 grouping. 

In addition another principal interviewee acknowledged the implementation of 1-5 grouping in 

his school as follows; 

Guide line plan for 1-5 grouping is taken from its sub-city and adopted to the 

context of the school. Students have also adapted their own plan. In addition, 

awareness is created to homeroom teachers, teachers and students through the sub 

city. This helped the school community to implement the 1-5 grouping in a parallel 

fashion throughout----basically, it is not necessary to take any training since it is 

as simple as anything else. 

From all the above information, one can think that there is no common guide line, rule and 

regulation that guided schools to have common understanding and implement the 1-5grouping as 

needed. On the other hand, it is not possible to say 1-5 grouping is functional throughout the 

schools with the same pace. This shows that some schools who have concepts about the issue try 

to take their initiatives to use and implement, while others  who said ‘No’ together with those 

teachers who remained neutral appear to imply that they have no any awareness about  1-5 
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grouping. The reflection is that there is no much work done and left to be done by the respective 

Sub-Cities and even the Education Bureau 

2.1 Teachers responses about how they got awareness about 1-5 grouping 

As shown in figure 3; the majority of the respondents 65(34.8%) indicated as they got the 

awareness from discussions, while 53(28.3%) received the awareness through meetings. The 

figure4 further shows that there others 23(12.3%), 16(8.6%) who got the understanding from 

trainings and others. This implies that although the mechanism varies, a large number of teachers 

have got the awareness to 1-5 student grouping. 

 

 

Figure 2: Source of Teachers Awareness about 1-5 Grouping 

 

In order to know on what basis the 1-5 students grouping was launched in schools, teachers were 

asked to answer the question; on what basis did they launch 1-5 grouping in your school and the 

following responses were given; 
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Figure 3: Teachers responses on what basis they launch 1-5 grouping in their school 

 

As it is clearly indicated in figure 4, majority of the respondents (38.5%) indicated that ‘students 

learning ability’ was considered as a basis for launching 1-5 students grouping, where a limited 

number of respondents (32.1%) confirmed that the launching of the 1-5 students groping was 

based on the ‘guide lines’ given from the bureau while still a very small number (19.8%) 

considered the strategy as ‘an alternative teaching method’.  There are also others (8.5%) who 

used research findings and others unknown alternatives. It could be assumed that there is no 

commonly agreed benchmarking for launching 1-5 grouping. 
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Figure 4: Time chosen to implement the 1-5 grouping 

 

Regarding the time chosen 47.1% responded as many of the schools have chosen ‘throughout the 

learning times’ to implement 1-5grouping. On the other hand, 22.5% of the respondents replied 

that schools have been implementing ‘after the class times’. According to some participants 

(16%), the implementation took place ‘morning before class time’ and insignificant number of 

respondents(10.1%) indicated that there are also other times such as;’ morning class hours’ and 

‘break times’ for implementation. This was also reflected by different interviewee during 

discussion. As it is depicted from interview results, schools have implemented 1-5grouping 

depending upon their own specific schools’ real situation. In this line, one of the interviewee 

principal from one school substantiated the above data as follows; 

In the context of our school 1-5 grouping is implemented morning before the 

learning time. We prefer this time because we assume that students can come 

early for their actual learning. So it could be more manageable than the other 

times. 

In the interview held with another principal from samples on the same issue….said; 

We implement the 1-5grouping before the learning time, assuming that the 

weather is more comfortable and can be a bridge to continue the normal 

classroom. 

Thus, the responses given from the above principals depicts that implementing 1-5 grouping 

before the learning time is preferable than the others. 
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In relation to this issue, different reactions were given from participants during interviewee. For 

instance one principal said; 

In our school, 1-5grouping is implemented in all the learning times. The 

classrooms are arranged in the way to implement the 1-5 grouping as the usual 

classroom situation. All subject teachers are trying to run their lessons by 

arranging students in groups of ‘five’ with one head leader.  

There were also some participants of the interview who said; 

The implementation of 1-5 grouping lies ‘after the actual learning time’. This is 

due to the fact that this time is free to implement the system. Students can help 

each without any interruption. However, most teachers are not willing to stay and 

support students after class. 

Responses from Focus Group (FGD) strengthen the above information. Accordingly, as FGD 

results shown different schools implement 1-5 grouping at different learning times. Part of some 

schools use ‘before the actual learning times’ in the morning shift. Some other schools 

implement ‘in all the learning times’, others ‘after the actual learning times and the rest during 

learning times only. 

As it is seen the information collected from different angles as shown above, what is surprising is 

that there is no common conceptual framework and source of awareness among the different 

schools, even though they are within the same organization. As a result, there is no similar time 

usage among the different government and public primary schools to implement 1-5grouping. 

Therefore, it is possible to conclude that there is no manageable time distribution in all the 

schools. Unless schools have similar time consumption for a common issue, it is difficult to 

monitor, follow up and evaluate how much students’ grouping is implemented and functioned. 
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Figure 5: Schools Conducive Environment 

 

Participants were asked whether the environment in their schools were conducive (libraries, 

laboratories, study rooms, etc.) for the implementation of 1-5 grouping.  As one can see from 

figure 5 on the average 71.1% agreed that there is 1:1 student textbook ratio, 67.9% confirmed 

that there is guideline for the implementation of 1-5 grouping while the rest not.  

Regarding to the Schools conducive environment for the implementation of 1-5 grouping, 

information obtained from interview of one school principal indicated that; 

Grades 5-8 are implementing out of the regular teaching time. Thus, teachers 

who got chance to implement primarily disarranged the chairs and tables. The 

students create noises while re-arranging the chairs and tables to the coming 

class. This disturbs while the regular classroom appears to begin and it 

consumes time too. With this, it is not possible to say that there is conducive 

environment for the implementation of the 1-5 grouping. 
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Figure 6: Factors that challenged the implementation of 1-5 grouping 

 

A number of factors can challenge when any new system is implemented. In relation to the 

implementation of 1-5 grouping among government and public primary schools, four major 

categories of factors were considered. These are factors related to the school leaders, teachers, 

students and parents.  

Among all the participants who answered the questionnaire, (38.5%), (44.4%),(48.7%) and 

(41.2%) replied that the leaders low awareness, low initiative, negative attitude and low capacity 

towards 1-5 grouping have low influence on the implementation. On the other hand, (25.2%), 

(19.4%), (30.5%) and (21.4%) participants responded as these factors have high influence.  

This implies that although there are positive factors, there are also challenges (26.9% on the 

average) related to the school leadership regarding the implementation of 1-5 students grouping 

in schools. 
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Figure 7 :Challenges Related to Teachers 

 

In connection with the challenging factors related to teachers, (39%), (21.2%), (26.8%) and 

(34.6%) agree that teachers as factors challenged the implementation of 1-5 students grouping. 

However, considerable number of participants (41.2%) disagreed to this argument. Therefore, 

like that of the school leader ship, there are still challenging factors associated to teachers while 

1-5 students grouping was implemented. 

In a similar manner, responses from principals’ interview indicate that; 

The 1-5 grouping is a new trained /paradise system that is tasted to be 

practical in health and farm sectors. There, it could be productive. But in 

the education sector even teachers are not trained for 1-5 grouping and it 

doesn’t work as the health and farm.  

In addition a report from FGD showed that; 

…all teachers do not equally accept the idea of 1-5grouping. Some 

teachers specially those who are teaching in grades 9 and above work 

much on it while others complained as they are not comfortable and 

unable to move here and there due to the arrangement of chairs and 

tables, the largeness of the class room size and the improperness sitting 

arrangement of students. Even students are tensioned when they sit back 

and front).Moreover, some teachers are not interested to remain in schools 

after class because they consider as it is extra load for them.  
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The question as to whether teachers are willing to help/support students after school programs 

while 1-5 grouping is conducted was reflected during interview and FGD. Accordingly, 

participants said that most of the teachers are not willing to stay and help students after school, 

because they could have other economic and social lives. Of course, there are very few teachers 

who are cooperative to do it, even though those teachers have been paid some pocket money for 

transportation.  

Figure 8: Challenges Related to Students 

 

Challenges related to students are found as one factor in the study. In this 

regard, a large number of participants (47.3%) agreed that the challenges 

related to students have high effect on the implementation while small number 

of respondents (25.6%) indicates that this is not the case. Of all the factors that 

challenge the implementation of 1-5 grouping the students ‘low interest 

(50.3%), and low ‘academic achievement’(49.2%) appear to be dominant. 
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Figure 9: Challenges Related to Parents  

 

Regarding the challenging factors related to parents for the implementation of 1-5 grouping, 

almost half of the participants (50.3%) replied that parents low awareness towards 1-5 grouping 

has affected the implementation at high risk, while (40.7%) of them agreed that low follow up & 

support of supervisors highly affect and (36.3%) indicate the negative attitude has remarkable 

influence. Interestingly, (on the average 35.8%) of the respondents agreed that the above 

mentioned factors related to parents have low impact on the implementation. This shows that 

although there are some participants (36.7%)who agree that challenges related to parents have 

low impact on the implementation of 1-5 students grouping, majority of them response (on the 

average 46.2%) as parents have high influence. 

In relation to parents awareness, participants through (FGD) indicated, that they did not get any 

information about 1-5 grouping from their children’s school and yet they don’t have any 

awareness.  Further, they discussed as they had disagreements among their children when they 

stayed after school. They continued saying that in some cases also Parents of brilliant students 

were not happy when their children took much time among their groups. Similarly, an individual 
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parent who took part in the discussion has said the following for the question as to whether she 

has the awareness about 1-5 grouping; 

…I don’t have any awareness about 1-5 grouping. I heard the idea from my 

child. However, I didn’t let my child to stay at school after the regular time 

because I was afraid to be sure that the system could be practical. 

In the same way another parent through discussion reflected his idea by saying; 

… The concept of 1-5 grouping was not clearly stated by the school community 

for parents. However, after my child has started studying in the groups, I found 

the information from him. He usually came home late. His behavior in using 

his study time is not as such as usual. He sometimes does not want to study at 

home assuming that his study among his groups `members is sufficient. With 

this I’m not happy…(2004) 

Table 5: Benefits accrued to Students 

Benefits  Low Medium High 

% % % 
Students become active participants. 25.6 67 38 
Students’ increase their relationship with their teachers. 20.3 55 49.2 

Students improve their achievement  27.8 60 39.5 
Students develop support & help each other. 25.7 56 42.8 

Students’ behavior improved than before. 38.5 58 29.4 
Students respect on carrying duties & responsibilities improved. 33.2 60 36.9 

Fast learners improved their knowledge than before. 19.8 52 51.9 

Consume fast learner’s time. 37.5 63 28.9 
Add more responsibilities on great achieved students. 29.9 52 42.2 

Low achieved students developed their self. Confidence. 36.3 57 40.2 

Average 36.8 72.5 49.9 

 

The above table was developed to assess the benefits accrued to students’ as a result of 1-5 

grouping. In replying this, majority of the participants about 50% confirm that the students have 

benefited from the implementation of 1-5 grouping. When the responses given under medium 

considered together with the value indicated under high show the benefit of statements is 

extremely high. However, the data in the table also show that there are a considerable number of 

respondents (36.8%) who refute the benefit of students from the 1-5 grouping.  
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Regarding to the items in table 7 which refers to the benefits accrued to students’ as a result of 1-

5, considerable number of school principal and parents interviewee reported the following; 

…create confidence for students who were not able to work previously. Many of 

them achieved best results after the implementation of 1-5 grouping and become 

top rewarded. Even the number of students who scored 50 and above increased 

in the first semester. Specially, the system is more fruitful in the self contained 

classrooms (1-4)...  

Similarly another principal from a school said students showed behavioral changes as a result of 

1-5 grouping, They followed flag sermonic attentively, develop self confidence and in some 

cases late comers reduced.  

On the other hand a principal from another school explained; 

…Some brilliant students complain that they become overloaded and could not 

give time for them as a result of 1-5 grouping. They consider as if they are under 

prison... On the other hand, some students who are slow learners feel 

dependency. They don’t want to accept their group leaders, especially when they 

are females. 

Table 6: Benefits accrued to Teachers 

Benefits Teacher’s Response 

 

 
Low Medium High 

% % % 
Reduce the teachers work load. 38.5 32.6 28.3 

Help teachers to develop more interaction among students 21.9 27.3 49.8 

Help teachers to develop sharing responsibilities to their 

students. 

19.3 31.6 48.7 

Increase teachers work load 38.5 28.3 31 

Shares teachers’ lesson preparation 42.8 25.1 30.5 

Help teachers to prepare and work more. 29.4 27.3 42.8 

Average 31.7 28.6 38.5 

 

As shown in the table, some participants (38.5 %) indicate that teachers benefit considerable 

advantages as a result of 1-5 students grouping, while a few numbers of respondents (31.7%) do 
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not support this idea. As a whole from the information obtained it is possible to say teachers who 

are actively participate in the implementation are better benefited while those who are not 

involved are less benefited as a result of 1-5 grouping. 

Expressing their feelings regarding the benefits of the grouping strategy, principals and parents 

seem to have different perceptions.  Accordingly, most principals believe that the system benefits 

the teaching learning process if implemented properly, although it is tiresome (tedious). some of 

them feel that it could not be functional in the education sector as it is used to be in the 

agriculture sector (according to the some of the principals 1-5 grouping is adopted from 

agriculture extension) due to the facts that the presence of large class size, the improper sitting 

arrangements, its additional work load on brilliant students and teachers, lack of parallelism in 

rules and regulations to all schools, etc.  

Students also seem to have different perceptions like that of the principals and parents. For 

instance, students who participated in the FGD said although working in groups is good, 1-

5grouping benefits the slow learners while the fast learners are much affected due to the 

additional coaching load they bear. They further suggest that it would be better to group brilliant-

to-brilliant students together and create special groups who can coach and lead the others. 

2.2 Analysis of Data Obtained from Students Response 

In order to examine whether or not orientation on 1-5 student grouping was given or not   the 

research team designed and asked a relevant question. Figure 10 revealed the situation as shown 

below. 
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Figure 10: Orientation on 1-5 grouping 

 

Better awareness and understanding of the essence and benefits of 1-5 students grouping together 

with greater concern and commitment of the beneficiaries and strong leadership capacity can add 

to the proper implementation of the strategy. Concerning this, 82 % of the respondents indicated 

that orientations on 1-5 grouping have been given before the implementation and a considerable 

number (15%) still disagree with these assertions.  

 Table 7: Orientation given on 1-5 grouping  

Item  Responses     % 

 

By whom was orientation on 1-5 grouping given? 

School heads 40 42.1 

Homeroom 

teachers 

36 37.1 

Teachers 8 8.4 

Missed values 11 11.4 

Total 95 100 

 

As shown in table 7, School heads (42.1%) and the homeroom teachers (37.1%) played the major 

role in creating awareness about 1-5 student grouping in the class. However a few number 
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(8.4%) refuted this assumption. In relation to this, the data obtained through focus group 

discussions from grade 7 & 8 students indicate that they got awareness on 1-5 grouping through 

teachers & principals. Orientations and discussions about the benefits of 1-5 grouping is always 

given  by homeroom teachers , school directors and classroom teachers while in other schools 

only the home room teachers in the beginning  introduced  the strategy and this has not been 

followed by subsequent  follow up and support. 

 In order to own a given innovative instructional strategy its appreciation by all concerned is 

earnestly essential. To this end, 65% of the respondents (Figure 11) indicated that 1-5 student 

grouping was launched in the primary schools on common agreement with all stakeholders in the 

schools. In fact, the rest of the respondents  agree that implementation of the program has not 

been made on the basis of consensus, but  attuned  to the interest of either  the teacher, the 

principals, or the students(16%,10%, 8% respectively). This implies that before launching   

Figure 11: Consensus on 1-5 Launching 

 

1-5 students grouping in the primary schools of Addis Ababa the necessary orientation on the 

importance of the strategy was not acknowledged by all stakeholders in the schools. 
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Table 8: Benchmarking on Grouping 

Item Options Responses Percent 

 

Was 1-5 grouping based on academic 

performance 

Yes 72 76 

No 20 21 

Missed values 3   3 

Total 95 100 

 

Responding to the item “whether 1-5 student classroom grouping has been done on the basis of 

Academics’’, 76 % of the respondents confirm that academic performance has been bench 

marked  to separate students into groups in the classrooms. On the other hand, other than those 

whose responses are missed, 21% of the students support the argument that grouping has not 

been made on the basis of academic performance, and these groups of students could be either 

those who failed to attend orientation programs or those who are not interested in the strategy. 

Nevertheless, the majority of the responses confirm that grouping has been made on the basis of 

academic performance. 

Table 9: Group Formation 

 Options Frequenc

y 

Perc

ent 

 

 

If your response to the above item is yes, how 

was the mix of the group? 

All clever students mixed 7   7 

Clever & poor students 

mixed 

20 21 

Clever, medium & poor 

mixed 

55 59 

All poor students mixed 5   5 

Missed values 8   8 

Total 95 100 
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With regard to the formation of the groups in each class room, the majority of the students agree 

(59%) that the combination of the group is such that a clever, medium, and low performing 

students are combined together. However, the data in table 9 clearly indicates that in some cases, 

clever students are grouped together (7%); in others, clever and poor students (21%) or poor 

students have been combined to form a group.  On top of this, classroom observations carried out 

during Focus Group Discussions indicated that the size of the groups vary depending up on the 

type of the schools and the class. Such a stance indicates that grouping practices vary from class 

to class and lack dependable benchmarks. 

Figure 12: Time Chosen for 1-5 Implementations 

 

In order to know the actual time during which 1-5 grouping strategy is being implemented, 

students were asked the question “Which time of the day is selected as a convenient time for 

implementation?” In response to this question, 49% of the students confirm that 1-5 grouping 

strategy is practiced after school programs while the remaining assert that the strategy is 

practiced during class hours throughout (24%), during morning class hours (8%), and morning 

before class hours (14%). In connection with this, the data obtained from focus group discussions 

reveal that in some of the school’s 1-5 grouping strategy is implemented during class hours and 
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after school programs particularly from 9:30-10:30while in the other schools, there are no 

formally set programs for 1-5 implementation except the tutorial programs that are provided by 

some teachers on Sun days and after school hours (9:30 on). On the other hand, in some schools 

Tuesdays and Thursdays are utilized as permanent implementation days where the Top 10 

students support other members in their respective groups from 9:30-10:30. The implication is 

that the practice of 1-5 grouping strategy varies from school to school. 

Students were also asked the challenges observed during the implementation of 1-5 grouping in 

schools. The responses obtained are presented below. 

Figure13: Challenges Related to School Leadership 

 

As shown in figure  13, it is easy to observe that most of the leadership in the primary schools 

have low negative attitude towards the grouping strategy (48%), however most of them are not 

initiated to implement 1-5 grouping (only 28%). In relation to continuous monitoring and support 

(33%) of the respondents consider it affects the 1-5 grouping implementation. Although the 
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school leaders have the necessary awareness and understanding (33%) of the benefits of 1-5 

students grouping a considerable number of the leadership in the schools are still reported to 

have low capacity (44%)).  This implies that the prevailing challenges to implement 1-5 

grouping are accrued to some leaders in the primary schools.  

Teachers play a pivotal role in executing the strategy on the basis of the guidelines developed to 

make the attainment of quality education possoble. To this end, students were asked to indicate 

the challenges observed on the part of teachers.  

Figure 14:Challenges Affecting the Implementationof 1-5 Grouping 

 

Figure14 Shows that the proportion of teachers with the necessary awareness is found to be 

considerable (38%). However, the prevalence of teachers low awareness is reported to be 

moderately high (34%) and this appears to be the cause for teachers low initiative to contribute 

their part to the grouping strategy (35%). Moreover, the responses clearly reveal that some of 

them lack initiative (40%) and because of this, fail to provide the necessary coaching and support 

to students in 1-5 groups (39%). Concomitant to these assertions, the data obtained from focus 
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group discussions with grade 7 and grade 8 students confirms that some teachers are not initiated 

in implementing 1-5 grouping because it is driven by political motive, is not applicable to teach 

the hard sciences and impedes portion coverage and others try to avoid the strategy since it is 

time consuming and tire some. 

Literature on quality teaching and learning stresses that students are the main actors of their 

learning. In this regard, students indicated the challenges relating to them in the following figure. 

Figure15: Challenges related to Students  

 

As can be seen from figure 15, large number of students (50%), are reported to be academically 

poor and appear to have minimum awareness about the benefits of 1-5 grouping strategy (33%), 

their interest in attending 1-5 groups seems to be low (20%) and thus, some of the students are 

said they have negative inclination towards the grouping practices in the classrooms.  On the 

other hand, the number of students who have good awareness of 1-5 grouping is found 

considerable (29%). This implies that not all students are interested in and have good awareness 

about 1-5 grouping.  

The data obtained from focus group discussions revealed that some students are not interested in 

the grouping strategy and because of this they fail to attend group works. The group leaders (top 
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10 students) complained that coaching students in the 1-5 groups (in all subjects) creates 

additional load for them and, as a result of this, their academic performance is declining. In 

addition, most of the group leaders confirm that, although they achieve good scores in some of 

the subjects, they cannot be equally effective in coaching the group by keeping the learning pace 

of all students. Similarly, students in some schools argued that “Top Ten are not Top in all the 

subjects”, and they should not be allowed to coach all the subjects. They further said that being a 

group leader in a 1-5 classrooms discourages individual learning. On top of this, students 

underlined that some parents are not well informed about 1-5 grouping in schools and are not 

willing to stay in schools for 1-5 group activities. 

Students were asked to indicate whether or not there are challenges created because of their 

parents. Two major challenges were identified. Consequently, parents understanding about the 

purpose of 1-5 students grouping is reported to be minimal, and some parents are not interested 

in the strategy as a whole partly because they might have been misinformed about the purpose of 

the strategy or could not get the usual labor support from their children after school hours 

(9:30Pm on).  

Figure 16: Challenges related to Parents  
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Students were asked to indicate whether or not there are challenges created because of their 

parents. Two major challenges were identified. Consequently, parents understanding about the 

purpose of 1-5 students grouping is reported to be minimal, and some parents are not interested 

in the strategy as a whole partly because they might have been misinformed about the purpose of 

the strategy or could not get the usual labor support from their children during after school hours 

(9:30Pm on).  

The data gathered from parents through interview revealed that some have limited knowledge 

about the benefits of the strategy while others complain they were misinformed that 1-5 grouping 

is a strategy designed to organize students for political motive in schools, and because of this 

resisted the study programs launched in some schools during after school hours. Moreover, the 

data gathered from Key informant interviews (School leaders) indicated that teachers don’t have 

positive attitude to1-5 grouping strategy. In addition, some students consider the strategy as an 

additional load brought to them to relive teachers from the everyday routines of classroom 

teaching. The data further made clear that lack of understanding by teachers, students, and 

parents are the major challenges impeding the actualization of 1-5 grouping. In order for any 

innovative instructional strategy to be effectively implemented the required and relevant 

resources need to be put in place. These resources, depending on the nature of the strategy, range 

from material to human resource. In this regard, students were asked to indicate the prevalence 

of relevant resources to implement 1-5 grouping in their schools.  
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Figure 17: Availability of Resources  

 

The data contained in the pie chart above shows that 60% of the classrooms are reported to have 

appropriate class size, while 54% of the students confirm the comfort of the sitting arrangements. 

In a similar manner, 57% of the respondents confirm that there is 1:1 student text book ratio while 

40% of students involve in the program of support. Resources like meeting rooms with seats are 

available in some of the schools (39%) and libraries are available and utilized for group activities 

by 1-5 groups (44%). Moreover, in some of the schools it appears that there are students assigned 

to follow and report the progress of 1-5 practice).  

The interviews conducted with the school heads revealed that in some of the schools there are 

shortage of materials and human resources. Some of them reported that there is shortage of 

stationary materials to prepare worksheets for group activities, in some of the classes 1-5 

grouping is not implemented due to largeness’ of the number of students in the class (81, 76, 92, 

etc, in some schools), rectangular sitting arrangements have become inconvenient in all the grades 

because the desks not movable  in all directions  and flexible as required, and students complained 

that they cannot get back- support during 1-5 group activities in the classroom. Other schools 

reported that manpower like data officers, guidance and counseling officers and office assistants 

are not yet made available in some of the schools to support the implementation of 1-5.  
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Table 10: Benefits Accrued to Students 

                Benefits        High Medium  Low 

Students become active 

participants 

     33% 41% 26% 

Interaction with students 

improved 

      33% 27% 38% 

Improved student results       33% 36% 31% 

Improved student discipline       43% 28% 27% 

Began to learn responsibility       42% 31% 26% 

Students confidence improved       39% 21% 40% 

Improved culture of mutual 

support 

      42% 29% 27% 

 

Regarding the benefits obtained from 1-5 classroom grouping table10, respondents are of the 

view that working in a group of 1-5 is increasing the momentom of student participation in the 

classes(33%), and thus, interaction with their teachers has improved(33%). By the same talken, 

student behaviour is reported to be improving(43%), peer support and self confidence of poor 

performing students appear to be increasing(42% and 39% respectively). On the other hand, the 

proportion of the respondents who refuted the benefities of 1-5 grouping range from 26%-40% 

and this is highly considered by the research team. The implication of this is that  some students 

seem to endorse the benefits acrued to them as a result of the implementation of 1-5 grouping 

strategy while the others are not. 

In addition to the students responses, the data obtained from the Directors’ interview revealed that  

the performance of students (as compared to that of the 2003 academic year) is improving since 

the students help each other, and some teachers also provide regular support to the students. The 

data from parents interview is found to support this. A parent from a school in Arada Sub City 

said that;  
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“my son has become competitive with his supporting classmates as a 

result of the 1-5 grouping since he completely stopped playing games 

which he used to do, but studies every day during afterschool hours. His 

academic rank improved from 10th (2003) to 4th this year(1st Semester, 

2004)”.  

However, another parent from the same school indicated that his  daughter deos not support 1-5 

grouping  but, rather likes to study individually at home.   

5. CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATION  

5.1. Summary  

This research was conducted to investigate the implementation and challenges of 1-5 grouping in 

some selected primary schools of the ten sub-cities in Addis Ababa. The research was guided by 

the following basic questions 

1. How do the school community (particularly; principals, teachers, students and parents) 

perceive the 1-5 instructional grouping strategy in the primary schools of Addis Ababa? 

2. To what extent is the schools environment welcoming for the implementation of the 1-5 

instructional grouping in the primary levels in Addis Ababa? 

3. What are the benefits that the students are getting from the practice of the 1-5 instructional 

grouping in the primary schools of Addis Ababa? 

4. What are the benefits that the teachers are getting from the practice of the 1-5 instructional 

grouping? 

5. What are the challenges that are affecting the implementation of the 1-5 instructional 

grouping in the primary schools of Addis Ababa? 

The study utilized both quantitative and qualitative data obtained from teachers and students 

sampled from government and public primary schools. In order to determine the actual sample, 

the total populations of teachers and students in the five sub-cities were equally considered by 

giving equal chance for both male and female. Closed and Open ended Questionnaires, 

Interview and Focus Group Discussion (FGD) were employed to secure the necessary data. 

The data obtained was organized, analyzed and triangulated to generate the following major 

findings. 
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5.2. Major findings  

1. The implementation of 1-5 grouping in the Addis Ababa Primary Schools commenced with 

awareness creation among the concerned stakeholders (65.3% Teachers, 82 %).  However, this 

is not found to be true for all schools. This was triangulated with evidences collected through 

interview and FGD from school principals, students and parents.  Lack of equal awareness 

among the stakeholders resulted in lack of understanding, interest and confidence in properly 

supporting and implementing the grouping strategy by teachers and the leadership. Besides, 

most of the students and their parents are found to have no interest, motivation and initiatives 

to fully participate in the system. 

On the part of the leadership, the management of the grouping strategy as it is related to the 

provision of the necessary resources and timing has been found different among schools. Some 

schools implement 1-5 grouping ‘before the actual learning times’ (before 2Am), others in the 

morning shift (2-6Am), and still some others ‘in all the learning times’ (2Am-9:30Pm), and the 

rest ‘after the actual learning times (after 9:30Pm).  
 

2. Regarding the situation of conducive school environment to implement 1-5grouping teachers 

in the primary levels are qualified and meet the standards (certificate (5.9%), Diploma (62.6%), 

Degree (29.9%) and 1 MA). In most of the schools, one-one student text book ratio is 

maintained (on the average 71.1%). But the availability of guide lines to implement 1-5 

grouping is found minimal (33.1%). In addition, rectangular sitting arrangements have become 

inconvenient in all the grades because the desks are not movable in all directions and flexible 

as required, and students complained that they cannot get back- support during 1-5 group 

activities in the classroom. On the other hand, It appears that there are large classrooms in 

some of the schools with an average class size more than 50 (19.1%) and due to this largeness’ 

size of students in the class (81, 76, 92, etc, in some schools) the implementation of the 

grouping strategy was not successful as wanted. This affects the sitting arrangements of 

students and creates noises and disturbances when re-arranging to the coming class and 

consumes time, discomfort and affect the regular classroom. In a similar manner, resources like 

meeting rooms with seats (44%) and libraries (39%) are available and utilized by students 

during group works in some of the schools. However, the study found out that resources like; 
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stationary materials for group works and human manpower requirements like office assistants, 

guidance and counseling services scares.   

3.  Teachers who are actively participating in the implementation are better benefited (49.8% 

and 48.7%) by way of interacting with students and sharing responsibilities. Similarly, working 

in a group of 1-5 increased the momentom of student participation in the classes(33%), and 

thus, interaction with their teachers has improved(33%). By the same talken, student behaviour 

peer support and self confidence of poor performing students has improved (43%).  However, 

the proportion of the respondents who refuted the benefities of 1-5 grouping range from  26%-

40% ( both teachers and students)and this is highly considered by the research team. Students 

(in the FGD) feel that although working in groups is good, 1-5grouping benefits only the slow 

learners  other large number of students (50%)are found academically poor and appear to have 

minimum awareness about the benefits of 1-5 grouping. This shows that  some students seem 

to endorse the benefits acrued to them as a result of the implementation of 1-5 grouping 

strategy while the others are not. 

4.  The study found out numerous challenges relating to 1-5grouping.  Of all the challenges the 

leaders negative attitude towards the grouping strategy (48%) and their low initiative (28%) to 

implement 1-5 grouping appear to be the most dominant since, school leaders play a leading 

role for the success of any new programs that run in schools.   

Teachers’ low interest and initiative towards the grouping strategy due to the fact that they 

assume that 1-5 grouping strategy is driven by political motive is strongly challenging their 

will to fully involve in the implementation. Moreover, some teachers have the feeling that the 

strategy is not applicable to teach the hard sciences as it required individual efforts and 

practices, time consuming, tiresome and this impedes portion coverage.  As depicted from 

FGD, lack of teachers’ willingness to stay and help/support students after school programs 

affected the schools to implement as planned, since some teachers wanted to fulfill their 

economic and social lives. Because of this, the study found out that some schools are forced to 

pay pocket money to keep teachers in schools. 
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Students ‘low interest 50.3% and low ‘academic achievement’49.2% were also found the 

major challenges in implementing the group strategy. Besides, some brilliant students complain 

that they become overloaded and could not give time for them as a result of 1-5 grouping. In 

addition, although they are top-students they are not top in all the subjects to coach and provide 

support for members of their group and they consider themselves as if they are imprisoned. On 

the other hand, some students who are slow learners feel dependency and don’t want to accept 

their group leaders, especially when they are females. 

Facts in the study further indicated that challenging factors related to parents like low 

awareness and negative attitude (50.3% and 44%) are found to impact the implementation.  

Moreover, most parents (40.7% and 36%) low follow up & support has remarkably influence d 

the strategy.  In addition, parents understanding about the purpose of 1-5 students grouping is 

reported to be minimal (44%), and some parents are not interested in the strategy(36%) as a 

whole  because they are misinformed about the purpose of the strategy and could not get the 

usual labor support from their children due to their  stay after school hours (9:30Pm on) to 

practice 1-5 grouping.  

 

 5.3 Conclusion 

 

This study resumed to investigate the newly introduced 1-5 classroom student grouping in the 

Addis Ababa Primary schools. In order to prevail over the whole process related literatures from 

different angles on classroom grouping were reviewed. Relevant primary and secondary data 

have been secured and analyzed carefully and major findings were presented. From the findings 

obtained the following conclusion was reached.  

 

The implementation of 1-5 classroom students grouping in Addis Ababa Primary schools has 

gone its own way. However, the implementation began differently in terms of time, school type 

and sub-city and lacks uniform implementation guidelines due to the fact that the pioneering 

institution is not well identified. Consequently, not all the stakeholders have awareness about the 

essence, benefiters and implementation procedures. Further, the assignment of top-ten students 
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as group leaders for 1-5 grouping is undependable since their performance in all the subjects 

need not be equally top. The school environment is not fully conducive in all the schools. 

Although the 1-5 students grouping benchmarked the experiences of agriculture and health 

extension programs, it could not fully materialize in the context of the education sector.  Some 

stakeholders’ consider it as having political motive behind and developed sense of negative 

attitude towards its full implementation. Eventually, although grouping as a whole is considered 

to be important for effective instruction, depending on only a single type of grouping strategy 

does not benefit in all the learning situations for all subjects. 

 

 

5.4 Recommendation 

Any study generates supportive solutions to problems identified in the form of recommendations. 

Therefore, based on the findings obtained from the study the research team suggests the following 

recommendations that could aid to effectively utilize grouping strategy in Addis Ababa Primary 

schools.  

1) It is evident that prior awareness creation programmed is required before launching any 

new innovative strategy is going to be implemented. This is also true in the education 

sector. In line with this, the findings of this study clearly indicated that the awareness 

creation activities provided to the concerned stakeholders (The leadership, Teachers, 

Students and Parents) on the 1-5student classroom grouping is inadequate. Thus, the 

study team recommends all inclusive awareness creation programs (Concepts, 

Procedures, Benefits, expected outcomes with measurement performance indicators, 

etc.) should be organized and conducted for the concerned stockholders.  

 

2) Literatures on grouping strategies for classroom instruction demands availability of the 

necessary resources physical; arrangement of the classroom to provide separate work 

areas for groups. Uniform implementation and transparent guideline that include 

written instructions for each instructional group, meeting rooms for after school 

activities, flexible seats (like arm chairs), more classrooms to reduce the large class 

sizes, stationary materials for group works and human manpower requirements like 

office assistants, guidance and counseling, etc(Beatrice A, 1987).. Therefore, these 
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basic resources must be available in all the schools to make quality grouping 

implementation possible.  

 

3) The findings of this research also indicated that 1-5grouping strategy benefited only 

some of the slow learners while other large numbers of similar students are still 

found academically poor and not benefited possibly due to lack of awareness. On 

the other hand, the top-ten group leaders complained that their individual study time 

is taken from them due to the additional coaching load and group leadership. Thus, 

all students have to be aware of the benefits and outcomes they can get from the 

grouping strategy.  Furthermore, the duties and responsibilities of the top-ten 

students in coaching the groups need to be shared by all the group members 

depending on their performance and interest in the individual subject. 

 

4) The study showed that most of the stockholders have negative perception towards 1-5 

grouping strategy. This highly challenged the implementation. Therefore, it is found 

needy to organize dependable and sustainable awareness creation programs that can 

bring change in the perception of all stakeholders (School leaders, Teachers, Students 

and Parents). 

 

This research investigation also revealed that some stakeholders fail to clearly identify 

the customary tutorial programs provided and 1-5 students grouping. This appears to 

stem from the workshop content dated November17, 2011 by the Education Bureau 

which states that 1-5 grouping can include 1-5 members or tutorial programs provided 

by teachers. Furthermore, the workshop document indicates the practice of 1-5grouping 

only during after school hours (after school study program, keeping the interest of 

students especially from 9:30-11:00). This confused the leadership and teachers to 

implement the grouping strategy properly. However, literature in the field of student 

grouping does not limit the number of members of small groups to 1-5 only. But pairs, 

1-3, 3-4, 3-6, 4-6  even 1-9 Sherri Jens(2011),( (Brookfield & Preskill, 1999), 

Habeshaw et al, (1984); Jaques,(2000) Silberman, (1996) Silberman, (1996);  

(Boud  1999; Millis and Cottell (1998). Therefore, there is an urgent need to reach 

consensus with all stakeholders regarding the organization of group members, 

clarity between tutorial and 1-5 grouping programs and the appropriate time for the 

practice of 1-5 grouping in schools. Finally, the implementation should accompany 

continues monitoring and support throughout the schools. 
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