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ABSTRACT 

This study was intended to examine the main causes of the low primary school 

enrolment in the urban peripheries of Addis Ababa City Administration and to put 

forward possible recommendations in line with the major findings. The study 

used the Pragmatic Knowledge Claim Position to research design; which 

recommends the mixed methods research approach; where both quantitative and 

qualitative data are used to address the problem. The sampling technique used in 

the study was a non-random sampling technique called purposive sampling, in 

order to approach target groups and to identify the causes of low primary school 

enrolment in the urban peripheries of Addis Ababa City Administration. 

Accordingly, quantitative data were collected from a sample of 550 household 

heads residing in the target areas; and five focus group discussions were 

organized in five sub-cities for collecting qualitative data and for triangulation. 

The quantitative data were analysed to obtain percentages and the qualitative 

data were coded and organized in a narrative approach. According to this study, 

distance from home to school, language of instruction other than the main 

language spoken in the household/mother tongue, low family income, child 

labour, lack of government pre-primary schools or religious educational 

institutions in the communities, lack of parents’ awareness towards the value of 

education compared to other immediate income generating activities, extreme 

hunger, lack of parents’ involvement in school affairs, and cultural practices of 

early marriage and abduction were found to be the major impediments of primary 

school enrolment (among others). The study has also forwarded 

recommendations that require stakeholders’ (mainly Addis Ababa Education 

Bureau’s) attention to alleviate the problem. Other details are given in the 

remaining part of this document.         
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CHAPTER ONE 

INTRODUCTION 

The Right to Education is a fundamental human right. It occupies a central 

place in Human Rights and is indispensable for the exercise of all other 

human rights as well as for development. As an empowerment right, 

education is the primary vehicle by which economically and socially 

marginalized adults and children can lift themselves out of poverty, and 

obtain the means to participate fully in their communities. None of the civil, 

political, economic and social privileges can be exercised by individuals 

unless they have received a certain minimum education. But in spite of all 

the commitments made by Governments and international communities for 

providing education for all, especially free and compulsory quality basic 

education, millions of children still remain deprived of educational 

opportunities, many of them on account of poverty. Achieving the right to 

quality basic education for all is therefore one of the biggest moral 

challenges of our times (UNESCO, 2006). 

The Government of Ethiopia developed and adopted the 1994 Education 

and Training Policy (ETP) with a major long term goal of achieving universal 

primary education by the year 2015. In addition, the Government has 

launched different programmes and projects with the objective of realizing 

the policy’s objectives and for ensuring quality education in the country. 

The Education Sector Development Programmes (ESDP I–III), and the 
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General Education Quality Improvement Programme (GEQIP) are two of the 

many initiatives in this regard. Notwithstanding all attempts being made at 

achieving universal primary education in Ethiopia, there are a lot of school 

age children who have not yet obtained educational opportunities. This 

problem is prevalent even in Addis Ababa City Administration (mainly in the 

peripheries), which is the most relatively urbanized city of the country. This 

situation calls for a strong effort to bring all school age children to school.  

Addis Ababa City Administration Education Bureau is cognizant of the 

situation and is determined to know the causes of low primary education 

enrolment; so that it can devise mechanisms to address the problem.  

This study was intended to examine the main causes of the low primary 

school enrolment in the urban peripheries of Addis Ababa City 

Administration and to put forward possible recommendations in line with 

the major findings.  

This study document is organized in five chapters. The first chapter deals 

with the introduction which comprises of the background of the study, 

statement of the problem, research questions, objectives of the study, 

significance of the study, delimitation and limitation of the study, and 

definition of terms. 

Chapter two is the review of related literature. It consists of the basic 

concepts, explanations, and research findings on primary school enrolment 

contributed by various authors and researchers. 
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Chapter three presents highlights of the type of research design and 

methodology used, source and type of data, sampling method and sample 

size, instruments and method of data collection as well as methods of data 

analysis.  

Chapter four presents the results and discussion. Chapter five provides the 

summary, conclusions and recommendations of the study. Finally, a list of 

references used in this study and relevant appendices are attached. 

1.1. Background 

Located at the geographical coordinates 9° 2' 0" North, 38° 42' 0" East,  

Addis Ababa has been serving as the capital of Ethiopia since its 

foundation in 1886 during the reign of Emperor Menelik II and as a 

capital of Africa since the foundation of the Organization of African Unity.  

Currently Addis Ababa has a population of about 2.7 million (Federal 

Republic of Ethiopia Population Census Commission, 2008) and is 

subdivided into ten sub cities (namely Addis Ketema, Arada, Akaki Kaliti, 

Bole, Gullelie, Kirkos, Kolfe Keranio, Lideta, Nifas Silk Lafto, and Yeka); six 

of which (Akaki-Kaliti, Bole, Gullelie, Kolfe-Keranio, Nifas-Silk-Lafto, and 

Yeka) are bordered with Oromiya National Regional State. Specifically, 23 

kebeles which are found in these six sub cities are taken as the urban 

peripheries of the city administration.  
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As of academic year 2000 E.C., there were 655 primary and 145 

secondary governmental and nongovernmental schools in the city. 111 of 

the primary schools and 42 of the secondary schools are governmental 

schools (Addis Ababa City Administration Education Bureau, 2008).    

1.2. Statement of the Problem 

Education indicators are tools for planning, monitoring and evaluating the 

development of the education system and they help to understand how well 

the sector performs (Berhan, 2009). Access is one such major indicator of 

an education system which is measured in terms of Net Intake Rate (NIR), 

Apparent Intake Rate (AIR), Net Enrolment Rate (NER), and Gross 

Enrolment Rate (GER) among others.  

Although Addis Ababa is the most urbanized city compared to other cities 

and towns of Ethiopia, the Net Enrolment Rate at primary level as of 2000 

E.C. was 77.5% (80% males and 75.6% females). The Net Enrolment Rate at 

1st Cycle primary level (Grade1-4) in 2000 E.C. was so low at 72% with 

68.6% for males, and 75.7% for females; which means about 28% (both 

sexes) of the school age children who should attend classes 1-4 did not yet 

get educational opportunity (Addis Ababa City Administration Education 

Bureau, 2008).  Furthermore, pre-assessment visits of our technical team to 

the sub cities and to their respective kebeles have revealed that the problem 

is more prevalent in the outskirts/urban peripheries of the city. This shows 

that there are a lot of school age children who did not obtain educational 
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opportunities. This situation has its own socioeconomic implications for the 

society of Addis Ababa City Administration and for the country at large. 

Thus, notwithstanding the Education Bureau’s commitments and efforts to 

improve the access, quality, equity and efficiency of education in the city 

administration, much has to be done to bring all children (school age 

population) to schools. In general, although the Ethiopian Education and 

Training Policy has put forward important opportunities, strategies, and 

programmes much more remains to put the policy statements, strategies 

and programs into action. 

The above situation calls for a research that can identify the causes of low 

primary enrolment in the urban peripheries of the city and that can propose 

possible solutions to address the problem. We also believe that this may be 

one of the reasons that instigated the City Administration Education Bureau 

to call for researchers in the area.  

1.3. Research Questions 

The following research questions have been examined in the course of the 

study in order to address the problem vis-à-vis the TOR prepared for the 

assignment: 

1. What is the extent of primary education enrolment in the urban 

peripheries of Addis Ababa City Administration? 
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2. What are the major factors/variables that affect primary education 

enrolment in the urban peripheries of Addis Ababa City 

Administration? 

• demographic, 

• socio-cultural,  

• economic, and  

• institutional. 

3. What roles should be played by the different stakeholders (at Federal, 

City Administration, Sub city, Kebele, and School levels), in providing 

primary education opportunities to school age children in the urban 

peripheries of Addis Ababa City Administration? 

1.4. Objectives of the Study 

1.4.1. General Objective 

The general objective of the proposed study was, to examine the different 

factors that lead to low enrolment rate in the urban peripheries of the city 

administration as well as to propose possible remedies to increase the 

enrolment rate in the study areas in particular and in the city 

administration in general.  

1.4.2. Specific Objectives 

i. To assess the extent of primary enrolment in the selected Kebeles of 

urban peripheries of Addis Ababa City Administration vis-à-vis the school 

age children. 
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ii. To identify the factors/variables that cause low enrolment rate in the 

urban peripheries of Addis Ababa City Administration. 

iii. To propose/develop a strategy for collaborative action with stakeholders 

(mainly with Oromiya Regional State and Addis Ababa City 

Administration Education Bureaus) for increasing the enrolment rate as 

one way of achieving the goals of Education for All and the Millennium 

Development Goals. 

1.5. Significance of the Study 

The current study is expected to be significant in identifying the major 

impediments for low primary education enrolment in the urban peripheries 

of Addis Ababa City Administration and in proposing strategies/remedies 

for improving access to primary education in the study area. It is also 

believed to serve as a foundation for further similar studies in all regions 

and hence to throw light on the issue and draw the attention of the different 

stakeholders. 

1.6. Delimitation/Scope of the Study 

Taking the associated time and financial implications into account, the 

study was carried out at 12 purposively selected Kebeles (out of 23) that 

are urban peripheries of Addis Ababa City administration. 
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1.7. Limitations of the Study 

As the study was conducted within less than a month, under tight 

conditions, with limited time and financial resources, it had some minor 

limitations. One of the limitations was lack of sample frame for selecting 

households, which dictated the researchers to use non-random (purposive) 

sampling technique. Secondly, lack of adequate and recent research works 

in similar areas and in the same topic. Thirdly, although it was finally 

possible to collect 100% of the distributed questionnaires, the data 

collection process was a challenge due to the scattered nature of the 

households and the type of occupation of the respondents who urged the 

data collectors to leave them free so that they would perform their 

respective activities as bread winners. Fourthly, the researchers found 

inconsistencies in the data/information generated by EMIS of the Ministry 

of Education and that of Addis Ababa City Administration Education 

Bureau. This inconsistency deterred the researchers from using the data 

exhaustively. 

However, regardless of the minor limitations indicated above, the 

researchers believe that the study has achieved its objectives and will draw 

the attention of the different stakeholders to alleviate the problem; and will 

serve as a ground work for similar studies. 
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1.8. Authoritative and Operational Definitions of Basic Terms 

The following are definitions of some key terms used in the current 

study. The definitions of basic terms given along with their respective 

references are authoritative and those with out reference are operational 

definitions used by the authors.  

Biological or Nuclear Family: consists of the husband, wife and their 

unmarried children (Lucas, D. et al. 1980). None-biological child 

therefore refers to a child not born to the husband and wife living in the 

household. 

Family: is defined as those members of a household who are related, to 

a specific degree, through blood, adoption, or marriage (UN, 1958). 

Head of Household: is a person who economically supports or manages 

the household or for reasons of age or respect, is considered as head by 

the household or declares himself as such or by members of the 

household. The head of household can be a male or a female (UN, 1958). 

Household: refers to a group of individuals who share living quarters 

and their principal meals (UN, 1958). Household size is defined as the 

number of members of a household.      

Kebele Education Office: This refers to the level of education 

management hierarchically below the Sub City Education Office. In the 
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context of Addis Ababa City Administration, kebeles are responsible for 

managing pre-primary, primary and secondary (grades 9-12) education. 

Knowledge: Knowledge is defined by the Oxford English Dictionary (cited in 

http://en.wikipedia.org/wiki/Knowledge#Defining_knowledge_.28philosophy.29) 

as (i) expertise, and skills acquired by a person through experience or 

education; the theoretical or practical understanding of a subject, (ii) what 

is known in a particular field or in total; facts and information or (iii) 

awareness or familiarity gained by experience of a fact or situation. 

Philosophical debates in general start with Plato's formulation of knowledge 

as "justified true belief". There is however no single agreed definition of 

knowledge presently nor any prospect of one, and there remain numerous 

competing theories.  

Literacy: According to UNESCO, the term literacy refers to the ability of 

an individual to read and write with understanding a simple short 

statement related to his/her everyday life. The concept of literacy has 

since evolved to embrace multiple skill domains, each conceived on a 

scale of different mastery levels and serving different purposes. Many 

today view literacy as the ability to identify, interpret, create, 

communicate and compute, using printed and written materials in 

various contexts. Literacy is a process of learning that enables 

individuals to achieve personal goals, develop their knowledge and 

potential, and participate fully in the community and wider society 

(UNESCO, 2008). 
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Parent Student Teacher Association (PSTA): This is a committee that 

comprises parents, students and teachers representatives and that was 

formed to strengthen the relationship of the school and the community 

as a mechanism of creating strong conducive education environment 

(MoE, 1999 E.C.).  

Pragmatic: This refers to a philosophical position about claims on 

knowledge; where a problem and its solution are important in 

undertaking research. Pragmatic knowledge claims believe in the use of 

both qualitative and quantitative data; and hence the mixed approaches 

to research design (Creswell, 2003).  

Primary Education: refers to schooling from grade 1-8. 

Sub-City Education Office: Education Management Structure in Addis 

Ababa immediately below the City Administration’s Education Bureau. 

Triangulation: Refers to qualitative cross-validation among multiple data 

sources, data collection strategies, time periods, and theoretical schemes 

(McMillan and Sally, 1993).  

Urban Peripheries: in the current study refer to Kebeles in the sub cities of 

Addis Ababa City Administration that are bordered with Oromiya National 

Regional State.    

 11



CHAPTER TWO 

 REVIEW OF RELATED LITERATURE 

2.1. Education and Development. 

If you are thinking a year, sow seed, 

If you are thinking ten years ahead, plant a tree. 

If you are thinking a century, educate people. 

By planting a tree; you will harvest tenfold, 

By educating people you will harvest hundred fold. 

(Kuan Tzu, Chinese Poet 500 BC, quoted in Assefa and Yohannes, 1995) 

The history of education clearly depicts the facts that education has been 

used as a means of extending priceless knowledge that a society has 

accumulated for long periods, starting from its roots of existence in this 

world. The education that a society teaches to its offspring is all the 

achievements and failures that it has encountered, attempts made to 

explore and know the environment it lives in and thereby strives of that 

society towards improvements of its way of life. The type of education that a 

society clings itself and transmits to its successors depends on the need and 

value that society has been holding. Many historical findings and resulting 

facts regarding the process of socialization by any society revealed attempts 

of making the transmission to be structured with relation to time, 

developmental stage of learners, relevance, organization and its 

management. 
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The turn towards a structured educational venture can be granted to any 

period that historians of education can agree. Nevertheless, in order for 

relinquishing the paucity in the transmission of valuable knowledge, at one 

time in the history of education societies took the initiative for the 

establishment of formal schooling. In this regard, in the development of 

education itself, the role played by different religious and secular 

institutions is of paramount importance.  

Educational processes were taking place aiming at the end result of 

improving practices of any given society or for the pursuit of knowledge by 

individuals. Giving emphasis to the first, but not undermining the later, 

countries have invested large sums of their capital and have been and are 

putting a concerted effort on providing education and meeting the demand 

for education.  

Development being a function of many variables, as claimed by United 

Nations Development Program (UNDP), has education as a criterion of being 

realized, which is one of the composites of Human Development Index (HDI). 

Moreover experiences of different developed countries have witnessed that 

education underpins every facet of their development. This may be why 

many countries are focusing on browsing experiences from their developed 

counterparts. In this connection, in the year 2000, world leaders at the 

United Nations Millennium Summit adopted eight Millennium Development 

Goals (MDGs) for assuring development at the global level. 
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Issues of development of a country greatly depend on the conversion of the 

human resource they possess into a capital that can utilize the other 

resources that the country is naturally endowed. This is more likely 

applicable to what education can do. Education is a cornerstone of any 

economic and social development. It improves the productive capacity of 

societies and their political, economic and scientific institutions. In line with 

this, Todaro (2000) elucidated that education of a nation, not its capital or 

its material resources, that ultimately determine the character and pace of 

its economic and social development. Furthermore, Dewey as sited in 

Aggarwal (1981) stated that “education is the development of all those 

capacities in the individual which will enable him to control his environment 

and fulfil his responsibilities” (P.6).   

Education as a means of emancipation from ignorance enables oneself and 

community to transpire out of the darkness. On the other hand, pursuing 

education is not only instrumentally valuable for development but it’s also 

important in its own right. Like being well nourished and healthy, being 

able to read and write is one of the primary capabilities as human beings 

(World Bank, 2005). Conversely, as revealed in the report of Education for 

All (EFA), by conventional measurement, some 771 million adults were 

illiterate, of which two thirds were women. Moreover the report also stressed 

that this huge amount of population constitutes a major impediment to the 

realization of human capabilities and the achievement of equity, and of 

economic and social development, particularly for women (UNESCO, 2005).  
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The above paragraph has highlighted that the problem of illiteracy is 

stronger for women. The value of educating women is not something to be 

questioned, but why is women’s education important? Is it simply a matter 

of gender equity and responsiveness? The educational discrimination 

against women hinders economic development in addition to reinforcing 

social inequality. Moreover, fostering women’s education by expanding 

educational opportunity and employment is economically desirable for two 

basic reasons.  

1. Increasing women’s education not only increases their 

productivity on farm and in the factory but also results in 

greater labor force participation, later marriage, lower fertility, 

and greatly improved child health and nutrition. 

2. Improved child health and nutrition and more educated 

mothers led to multiplier effects on the quality of nation’s 

human resources for many generations to come (Todaro, 2000).    

Therefore hesitating to invest on women’s education in particular and 

education in general is like ignoring on the quality of the nation’s human 

resources as well as the birth right of human beings. Moreover, a literate 

society is more than a society with high literacy rates; rather it is one in 

which important aspects of social life such as economics, law, science and 

government forms are put on higher level towards bringing universal 

satisfaction (Olson and Torrance, 2001, as cited in UNESCO, 2005). 
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The world summit on sustainable development, Article three of the EFA 

declaration stresses the need to eliminate disparities in access to education 

by focusing on underserved groups, in particular the poor, working children 

and rural and remote populations (FAO and UNESCO-IIEP, 2006). The 

second commitment of the summit is concerned with the development of 

human skills and capacities through basic education stressing the need to 

promote access for all, especially the poor and members of vulnerable and 

disadvantaged groups. This implies increasing the access and quality of 

educational provision to disadvantaged groups can accelerate the process of 

tracking development and addressing the issue of human right.  

2.2. Primary Education and Development 

Primary education generally refers to the education level, where basic 

knowledge and life skill are to be developed. Primary education makes 

people literate and numerate, thereby enabling them to effectively manage 

their domestic and occupational duties (Mulugeta & Amanuel, 2000). In 

addition large numbers of research results indicate that primary education 

has at least two major purposes: 

a) To produce a literate and numerate population that can deal with 

problems at home and work; and  

b) To serve as a foundation upon which further education is built (World 

Bank, 1990).  
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Authorities like Burns, Mingat & Rakotomalala (2003) indicated that 

primary education develops the capacity to learn, to read and use 

arithmetic, to acquire information, and to think critically about that 

information.  Primary education is also a gateway to all higher levels of 

education that train highly skilled professionals that every country, no 

matter how small or poor, requires. It is also absolutely critical to a nation’s 

development, providing on average the highest public returns to investment 

for the state, and the critical underpinning for economic growth (MoE, 

2008).  

The link between a nation’s development and primary education is greatly 

emphasized in that the rate of return for primary education is much higher 

than the other levels of education.  In this regard, an analysis made for Sub-

Saharan Africa, Asia, Latin America and the Developed nations, the private 

and social returns to investment in primary education were found 

fundamental as compared with those of secondary and tertiary levels 

(Psacharopoulos, 1993 as cited in Todaro & Smith, 2007). The table below 

depicts the above situation.  

Table 1. Rate of Return to Investment in Education by Level, Country, Type, and 
Region  

Social Rate of Return (%) Private Rate of Return (%) Country Type  

and Region Primary Secondary Higher Primary Secondary Higher 

 Sub-Saharan 

 Asia 

 Latin America 

24 

20 

18 

18 

13 

13 

11 

12 

12 

41 

39 

26 

27 

19 

17 

28 

20 

20 

Developed 14 10 9 22 12 12 

Source: Psacharopoulos, 1993 as cited in Todaro & Smith, 2007, p.405. 
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The discussion above the table and the table itself show the need for 

focusing on increasing access and equity for primary education is with a 

twofold benefit. This is to mean that investment in primary education will 

help the country in increasing both the rate of private return as well as 

social return. Moreover, primary education has a positive effect in each of 

the MDGs and HDI of a country directly or indirectly.  That is why the right 

of individuals to education is articulated in many international conventions 

and documents, including article 26 of the 1948 Universal Declaration of 

Human Rights which states everyone has the right to education and 

education shall be free at least in the elementary and fundamental stages. It 

further elaborates that elementary education shall be compulsory.  

In connection to this, Bishop (1989) stated that on the grounds of human 

justice and equity, the objective of Universal Primary Education (UPE) 

became a goal common to all nations. Despite this fact, vows made by many 

nations on different international summits to improve provision of primary 

education is challenged by many hindering factors that have not yet been 

fully addressed, especially in more disadvantaged areas like rural parts of 

many developing countries. Therefore, to reach the goal of UPE, countries 

which currently have insufficient capacity will need to expand their 

education systems to reach out these disadvantaged and marginalized 

groups. Here, it doesn’t ask one to contemplate deep that lack of education 

reduces productivity and earning capacity, and an increase vulnerability to 

hunger and extreme poverty. Besides, weakness of basic education services 
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are related to the fact that countries lack knowledge, trained people, 

experience, resources and infrastructure to plan and deliver effective basic 

education services to its people in need (FAO & UNESCO-IIEP, 2006). Hence, 

it will be logical that the development process and the life of the people in 

many developing countries are to roll back and forth on the quagmire of 

poverty and its related problems.  

2.3. Primary Education Enrolment in Some Developing Countries 

As discussed so far, education was declared internationally to be the birth 

right of every child and universal primary education was seen as an effective 

way to give all children, regardless of sex or family background, an equal 

start in life. However, there remains a lot to be done in letting every child get 

education. 

In order to create easy understanding through informative discussion of the 

problems and prospects of primary education, this part attempts to forward 

few exemplary cases of different countries based on the Net Enrolment Rate 

(NER) and Gross Enrolment Rate (GER) (major access/coverage indicators) 

from the internationally recognized publications.  

The United Republic of Tanzania reported a NER 90.5 percentage point in 

2004.  During the1970s and early 1980s the United Republic of Tanzania 

was exemplary in achieving Universal Primary Education (UPE). However, 

the stride to the fulfilment was stagnated and the dearth and decline of 
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achieving UPE are accounted to the under funding of education by the 

government, the poverty of Tanzanian families (making them unable to 

afford the costs involved in having all their children attend and complete 

school) and the low capacity of primary schools to enrol more children 

because of shortage of buildings (latrines included), water supply, 

classrooms and supply of teachers.   

Unlike Tanzania many countries in the Sub Sahara have not even reached 

some significant level in chasing UPE. In Madagascar, 56% of the children 

in rural areas are not schooled. In Mozambique the NER reached 70 

percentage points in 2003. Hence it can be claimed efforts to meet the 

demand of societies that need educational provision is under question. On 

the other hand, in the past few years these countries were said to have 

made a substantial progress towards widening access to primary education. 

However, enrolment had increased more rapidly in urban areas than in 

rural areas, and increasingly the majority of out of school children are rural 

children (FAO & UNESCO-IIEP, 2006).   

According to UNESCO (2008), the average NER for primary education in 

Sub-Saharan Africa in 2005 was 70 percentage points, of which Nigeria had 

NER of 68 percentage points whereas Kenya had 79. From the 

aforementioned exemplary countries, except Tanzania, one can deduce more 

than 20% of primary school aged children were, for one reason or another, 

inhibited from attending school.  
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The EFA Global Monitoring Report on overcoming inequality forwarded that 

recently the average Net Enrolment Ratios for developing countries have 

continued to increase despite the fact that they are working under all the 

hindering factors. In Sub Sahara Africa average enrolment ratio increased 

from 54% to 70% between 1999 and 2006. It is also reported that in 2006, 

some 75 million children, 55% girls, were not in school, almost half in Sub 

Saharan Africa. On current trends, it is forecasted that millions of children 

will still be out of school in 2015. Furthermore, it is asserted that children 

from poor households, rural areas, slums and other disadvantaged groups 

face major obstacles in access to a good quality education (UNESCO, 2008).  

2.4. Primary Education Enrolment in Ethiopia 

As reviewed by Arega (2009) and Berhan (2009), the Ethiopian modern 

education system, in its a century journey (1908- 2008), had been evaluated 

for its effectiveness in three major official assessment programs: (1) 

Education Sector Review (ESR) in 1971; (2) Evaluative Research of General 

Education System in Ethiopia (ERGESE) in 1983; (3) The current Education 

and Training Policy (ETP), in 1994. The findings of these official evaluations 

showed that the Ethiopian Education System was twisted by a variety of 

educational crises. To change these deep rooted crises for the better, the 

current Education and Training Policy has set challenging target in terms of 

access (coverage), equity, quality and relevance.  

 21



Recently, Ethiopia has also embraced the principles of Millennium 

Development Goals (MDGs) as part of poverty reduction strategy.  The 

MDGs constitute eight broad development goals. One among these goals is 

achieving universal primary education by 2015 (MoFED, 2004). 

With the introduction of the Ethiopian Education and Training Policy in 

1994, the educational structure has been divided into three levels:  Primary 

(1-4 & 5-8); Secondary (9- 10 &11-12) and Tertiary. Primary education lasts 

for 8 years (age 7-14) and the primary education has two cycles.  The first 

cycle is from grades 1-4 and the second cycle is from grades 5-8.  The 

medium of instruction at the primary level is in the mother tongue of the 

student. The whole objective of primary education in Ethiopia is similar to 

what has been presented earlier as the prime goals of primary education in 

general. 

In spite of the release of different declarations, signing of protocols, and 

efforts to reach at universal access to primary education, the reality seems 

to be highly full of many challenging situations. However, it is reported to 

have some success stories in the push towards UPE. The year 1997 is 

marked as a starting point/benchmark with the adoption of the first 

Education Sector Development Plan (ESDP I), which prioritized increasing 

access, greater equity   and improving quality. Through the subsequent 

ESDP II and ESDP III, overall enrolment has increased from 3.7 million in 

2002 to 12 million in 2007 (UNESCO, 2008,). Through ESDP III the 
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government of Ethiopia has intended to make primary education as a 

stepping stone to achieve the government’s strategic objectives and an 

important exit from poverty by raising enrolment, improving equity and 

quality, reducing dropout and repetition rates (Oxfam GB, 2006).  

ESDP III has set different targets to increase the primary (grade1-8) GER to 

100.2% but the data on the current report of MoE’s Annual Education 

Abstract of the year 2007/08 shows that the national GER level is 95.6% 

(MoE, 2009). This might lead one to believe the two reasons as stated by 

Oxfam (2006), which are shortage of the required funding; and 

implementation capacity; assumed to challenge the realization of ESDP III 

and the achievement of UPE by 2015. 

Ethiopia through time has witnessed improvements in increasing enrolment 

and expanding educational opportunities for children. However, the country 

still remains to have one of the world’s least educated people. The education 

system still faces serious challenges including low access to education 

(Oxfam, 2006). By looking the national Net Enrolment Rate (NER) of 

Ethiopia, one can understand the low level of provision of basic education. 

From the primary school age children, only 83.4% were enrolled in 2007/08 

(MoE, 2009). This shows the existence of a gap that is challenging Ethiopia 

in its effort to achieve the target of UPE by 2015. It is also claimed that old 

problems are still there and success has also brought new challenges.  
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Ethiopia’s struggle towards realizing UPE is challenged by many factors. The 

main factors include, among others, gender, disparity between urban and 

rural, rich and poor households, cultural factors, and school factors and out 

of school factors. The effect of the hindrances can be seen in the disparities 

between regions of Ethiopia and gender of students. Concerning regional 

disparities, in 2007/08 the lower Gross Enrolment Ratio (GER) was 

observed in Afar and Somali which accounted 26.2% and 32.7% 

respectively, while the higher GER was calculated for Gambella (121.4%) 

and Benishangul-Gumuz (112.3%). Whereas the gender disparity remains 

higher in Gambella (131.8 % for male but 97.1 % for girls) and Benishangul-

Gumuz (127.1% for male while 97.1 % for girls) (MoE, 2009). Thus, Ethiopia 

needs to avoid such problems to let every child have access to education 

and completion so that the development wished can be converted in to 

reality. 

2.5. The State of Primary Education Enrolment in Addis Ababa 

City Administration: An Overview 

Addis Ababa is a city founded by His Majesty Emperor Menelik the II in 

1886 when he moved to the present location from the heights of Mount 

Entoto (Andargachew, 1992). The city has the highest proportion of the 

people who are not indigenous to it. Many ethnic groups comprising the 

population of the city arrived there due to many historical, economic, 

political and cultural forces (Getahun, 2007). They have come to the city  to 
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continue their education as Getahun himself has witnessed in his book, or 

to seek for white collar jobs based on their little education in the country 

side or to live  the so called a ‘modern life’. Similarly the study conducted by 

Comhaire-Syuluvian (1960, as cited in Andargachew, 1992) revealed that 

15.7% of the sampled (600 household heads) population were born in the 

city while the remaining 84.3% were in-migrants from different parts of the 

country.  

The Addis Ababa City Administration (AACA) strategic plan document states 

that the city’s population growth is accounted to two major reasons: 1) In 

migration which accounts 57.8% and; 2) Gross-birth rate and the gross 

death rate which accounts 22.3% and 7.3% respectively. The big number for 

the birth rate shows the existence of a fast growing population size. The 

total area of the city has also increased from 223.6 square kilometres in 

1992 to 540 square kilometres in 2001 and this shows the rapid expansion 

of the city in terms of land holding (AACA, 2008). The location of Addis 

Ababa is surrounded by the Oromia Region. Among the ten Sub Cities of 

Addis Ababa, the six have urban periphery kebeles that are adjacent with 

Oromia Region.  

So far, a lot has been discussed regarding education and primary education 

in previous parts of this study.  Regarding primary education of Addis 

Ababa, efforts have been made to increase access to basic education to all 

dwellers. In 2007/08, in Addis Ababa, there were 655 primary schools (1-8) 
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and 145 secondary schools (9-12). From the 655 primary schools the 

government owns 111, while 355 were owned by private owners and 119 are 

public schools. The rest 70 are possessed by religious groups, foreign 

communities and NGOs (Addis Ababa Education Bureau (AAEB), 2008).   

In the same academic year, the total number of students attending in the 

mentioned primary schools was 521,506 (232,654 were boys while 288,852 

were girls) MoE (2009) and AAEB (2008). The gross enrolment rate of first 

cycle (1-4) is 127.8% (112.9% and 142.4% for boys and girls respectively). 

This level of gross enrolment shows the achievement of the target set by 

ESDP III, which is reaching 127.8% of gross enrolment. This achievement or 

big number might have been possible due to the nature of gross enrolment 

rate which is not concerned about the age group of students.   

But when we consider the net enrolment rate for Addis Ababa it is one of 

the least achievements observed in the country. In the year 2007/08, the 

NER for Addis Ababa was 77.5% (80% and 75.6% for boys and girls 

respectively) whereas the national NER was 83.4% (86.0% for boys and 

80.7% for girls) MoE (2009, p. 25). Nevertheless for the same academic year 

the Educational Statistics Annual Abstract of AAEB has reported NER 

93.0% (87.3% for boys and 98.5% for females) for primary schools (1-8) 

AAEB (2008, p.21).  

Just looking the two numbers from the two abstracts for the same place, 

academic year and level gives different values and this creates an ambiguity 
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in understanding the issue of enrolment in Addis Ababa. Moreover, the 

numbers show that there remains a group of school age children that are 

not attending school; which calls for a concerted effort in having all school 

age children in class rooms.  

However, based on some observations of the data reported by the Annual 

Abstracts of AAEB 2008 and Federal MoE 2009 primary education 

participation in the City is low as compared to what was expected. 

2.6. Factors Affecting Primary Education Enrolment 

Countries are working towards increasing access to basic education with 

the hope of educating their citizen and building manpower that can act as 

major agent in the development of that country. The main goal of primary 

education has been discussed above and an attempt has been made to look 

in to experiences of different countries and Ethiopia as well. The discussion 

in general has shown the existence of an effort and an accompanying 

challenge in making basic education available to all children at international 

and national levels. The experiences discussed so far have revealed that the 

strive in increasing access to basic education is faced with many difficulties 

and factors that cause the problem of low enrolment and tackling the issue 

of universal primary education. 

According to the World Bank Policy Paper (1990), out of school children in 

developing countries came vastly from disadvantaged groups in the society 
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of rural, female and poor. School age children in the rural and urban 

peripheries are less likely to enrol in complete primary school than urban 

children. The major impediments of low enrolment for these groups found 

by the study of World Bank (1990) were: lack of schools, lack of recourses 

(teachers, materials facilities and equipments), lack of reinforcement for 

education in the local environment, differences between the language of 

instruction and local language, household and farm chores. This study also 

revealed that the most significant obstacles to female students were: lack of 

role model of female teachers in the isolated rural/periphery areas 

irrelevance school curricula for female empowerment opportunities, demand 

for girls’ household labour, restrictions placed upon girls’ physical mobility, 

increasing the likelihood of pregnancy and/or preparation for marriage. The 

research done by Amina (2009) on affecting factors of female primary 

education enrolment also came up with similar findings.  

Regarding children of poor family, they are less apt to enrol in and more apt 

to dropout than children of better off families. These families incur both 

direct cost (school fees, uniform, school supplies, and transportation) and 

indirect cost (household labour or earned income of children in school).  

To alleviate the problem of low enrolment, the document proposed the 

following three strategies:  
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1. Increasing the supply of school places includes school facilities, 

private schools, multiple shifts multi grade classes, single sex schools, 

nontraditional schooling,             

2. Increasing demand for schooling includes improving primary schools, 

reducing direct and indirect costs to families, and mobilizing 

community support, 

3. Equalizing the treatment of those in schools like boys and girls, urban 

and rural, language of instruction, curriculum relevance (World Bank, 

1990). 

The theme of the explanation given by Hinzen (2000) and Jica (2001) as 

cited in Amarech (2007) attributes the common reasons for low enrolment to 

some factors, which the authorities have claimed to be comprehensive are 

economic, socio-cultural, demographic and topographic, and school 

inefficiency related factors.  Economic factors challenge enrolment from two 

sides. The first one is the inability of the government to supply the 

necessary financial, human and material inputs, which is related to the 

weak economic situation of a country. And the second goes to low-income 

background of families to support schooling of their children’s education.  

On the other side, socio-cultural determinants like religious sanctions on 

female education and language of instruction in the countries comprising 

many ethnic groups are found to place significant pressure on efforts toward 

increasing enrolment. The problem of rapid population growth, size of the 

country and topography coupled with scattered settlement has also its own 
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impact on having all children attend school. The last but not the least factor 

that is taken as a hindrance of enrolment is considered to be school 

inefficiency. Inefficient schools that cannot address the real need of the 

population will fall into lack of attraction and holding power.  

In the process of discussing the factors that result in low enrolment, World 

Bank (2004) has grouped them in to two major sides. These are supply side 

related factors (availability and quality of schools) and demand side related 

factors (house hold income, house hold need for child labour, parental 

awareness and appreciation of the benefit of education). Similarly the SNNP-

REB training manual of 2008 on School Mapping/School Area Planning has 

developed how to balance the need and supply side of education.  

To illuminate the discussion with observed practical factors, forwarding 

some more points might be important. A study conducted in India has come 

with two main reasons for children never enrolling in schools. The first is 

poverty and the cost of attending school; this refers to the large proportion 

of students who opted working either at home or outside to support their 

life.  The second major reason for non enrolment was found to be lack of 

children’s interest in education which is attributed to the irrelevancy of the 

education delivered.  And this could reflect both individual and parental 

perceptions of education (Govinda, 2008).  

In Burkina Faso children in rural areas and more specifically girls are the 

most disadvantaged. Among the main factors the impact of socio cultural 
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traditions, the scarcity of schools   in rural areas, and the lack of a second 

opportunity for children excluded very early from schooling system are the 

main ones. In line with this, the enrolment rates in rural Niger in primary 

education were low. The reasons why enrolment is low in rural and urban 

periphery areas include; the long distance children have to travel to reach 

school, the incomplete cycles offered by many schools and high opportunity 

costs. In Madagascar 56% of the children in rural areas were not schooled. 

The constraints include a high degree of geographic isolation, high levels of 

poverty and parents with little or no education. The factors mentioned have 

proved to be practical in hindering students from stepping the thresholds of 

elementary school (FAO & UNESCO-IIEP, 2006).  

Furthermore, due to the unequal socio- economic and gender bias 

constraints in most African societies, the scale of disadvantage is tipped 

against girls and women. The factors behind gender inequalities include; 

negative cultural values, attitudes and practices that foster teenage 

pregnancy, early marriage, sexual harassments, excessive domestic chores 

and the disregard of the importance girls’ education. In general house hold 

decisions to send children to school are interconnected with economic, 

social and cultural contexts (FAO & UNESCO-IIEP, 2006).  

Therefore, from the above discussion one can understand that the causes of 

low enrolment are subject to the status, orientations and the perspective 

held by the government, community, family, and the one that needs to be 
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enrolled. Hence, the factors are either diminished to some points or are 

enriched by what is done by these groups.  In general, from what has been 

presented, the above factors can be categorized into the following four major 

groups: demographic, economic, socio-cultural and school related factors. 

A. Demographic Related Factors 

This category consists of sex of household head, family size (composition), 

area of residence, early marriage, abduction, migration (movement to 

another place), divorce of parents, death of parents and the like.  

B. Economic Related Factors 

With respect to economic related factors there may be many factors that 

deter primary education enrolment; but the following are only some: low 

household/family income, lack of money for covering school related costs 

(text books, stationary items, uniform etc), engaging in income generating 

activities, child labour, and others. 

C. Socio-Cultural Related Factors 

In this category parental perception and awareness towards the relevance of 

education for their children and the family are important points that need to 

be considered. Moreover, language, ethnicity, religion, custom and 

traditional practices, belief, disability, health related problems, lack of local 

community or parental involvement and others are found in this category. 
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D. School Related Factors 

According to Teshome (2002, as cited in Effa, 2006), which the writers also 

share, school related factors affecting enrolment can be listed as follows: 

school environment, distance to school, teachers attitude and teachers 

practice, classroom environment, location of schools, availability of school 

facilities (such as potable water, sanitation facilities, etc), quality of 

teachers, quality of education, curriculum relevance, availability of other 

infrastructure and the like. Even in the cities, theoretically it is assumed 

that there is a school within a walking distance of one kilometre for every 

child but in the reality it is found to be far behind from the theory (Govinda, 

1995).  

2.7. Conceptual Framework 

On the basis of the above related literature of the demographic, socio-

cultural, economic, and institutional/school related factors, the figure below 

was developed as the conceptual framework used for conducting the study. 

At the centre is the problem, which is low primary school enrolment in the 

urban peripheries of Addis Ababa City Administration. That is, four major 

perceived categories of causes of low primary education enrolment are 

indicated in the picture on the basis of experience and literature. The study 

has attempted to investigate if these are really causes for primary school 

enrolment in the city administration. As it can be seen from the figure, the 

demographic, economic, socio-cultural, and institutional/school related 
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factors are interrelated to each other. In-fact other factors such as 

traditional beliefs against sending a child to school, and other attitudes 

were also considered. 

Economic Factors 
 Low Household Income 
 Child labour 
 Low Nutritional Status 

(Poverty/hunger) 
 Unable to cover costs of Education 
  Preference of alternative means of 

immediate income 

Demographic Factors 
 Sex  of Household head 
 Early Marriage of children 
 Divorce of Parents 
 Death of  Parents 
 Abduction 
 Rape/violence 
 Large Family Size 

Socio-cultural Factors 
 Parents’ lack of awareness 

towards the benefits of 
education 

 Health related problems 
 Illiterate household head 
 Traditional beliefs 
 Disability problem 

Institutional Factors 
• Lack of kindergartens and religious 

schools in the community 
• Lack of schools near the 

community/Long distance of schools 
• Language of instruction is different 

from child’s mother tongue 
•  Low participation of parents in 

school affairs 
• Lack of adequate 

infrastructure/facilities in schools   
• Low quality of education 

 

 

 

 

 

 

 

 

 

 

 
 

 
 

 
 

 
 
 

 
 

Figure 1: Conceptual Framework (source: modified from Berhan, 2001) 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

3.1. Design of the Study 

In order to address the basic research questions, the mixed methods 

descriptive research design, which comprises both quantitative and 

qualitative approaches, has been used. Mixed methods research approach 

provides more comprehensive evidence for studying a research problem 

than either quantitative or qualitative research alone; because it helps 

answer questions that cannot be answered by either of them alone (Creswell 

and Plano Clark, 2007). Mixed methods research is a design linked to the 

pragmatic knowledge claim, which strives to find solutions to existing 

problems.  

Thus, the researchers based the inquiry on the assumption that collecting 

diverse types of data best provides an understanding of the problem and 

have began the study with a broad survey in order to obtain quantitative 

data/information and then focussed in a second phase, on detailed 

qualitative data collection through focus group discussions accompanied by 

photographing as well as video and tape recording of the discussions to 

capture all important aspects of the discussions to facilitate triangulation. 
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3.2. Sampling Method and Sample Size 

In order to achieve the objectives of the study, primary and secondary 

sources were used for collecting both qualitative and quantitative 

data/information. 

Sub-cities considered as urban peripheries of Addis Ababa city 

administration are those six sub-cities bordered with Oromiya National 

Regional State. Specifically, these sub-cities are: Akaki- Kaliti, Bole, Gulelie, 

Kolfe-Keranyo, Nefas-Silk-Lafto, and Yeka.  There are twenty three kebeles 

(seven in Akaki-Kaliti, two in Bole, three in Gullelie, six in Kolfe-Keranyo, 

one in Nefas-Silk-Lafto, and four in Yeka) that are considered as urban 

peripheries (bordered with Oromiya National Regional State) in all of the 

above indicated six sub cities. The distribution of Kebeles in each sub-city is 

given in Table 2 below. Since Nefas-Silk-Lafto Sub-City has only one Kebele 

considered as urban periphery, it was used as a pilot site for testing the 

instruments.   

Eleven sample kebeles were selected purposively out of the twenty three 

Kebeles from the five sub cities, for the main study and one Kebele from 

Nefas Silk Lafto Sub-City for pilot study as also specified earlier. This means 

that 50% of the Kebeles taken as urban peripheries were covered as 

members of the sample selected for the study. The selection/inclusion of the 

number of Kebeles from each sub-city was done proportional to the total 

number of kebeles in the respective sub cities. Accordingly, three Kebeles 
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each, from Akaki-Kaliti and Kolfe-Keranyo Sub-Cities; two kebeles each, 

from Gullelie and Yeka Sub-Cities; and one kebele from Bole Sub City were 

selected using non random purposive sampling.  

The selection of the sample individual Kebeles covered by the study was 

done on the basis of pre-assessment made by the technical team at the sub-

city and kebele levels as well as on the basis of suggestions given by the 

sub-city education offices based on their previous experience of the issue.  

Considering the large population size in the target Kebeles and lack of 

sample frame as well as the financial constraints and limited time allocated 

for the study, a purposive sampling method was used ensuring 

representation of the different demographic, socio-cultural, economic and 

institutional/school aspects in the study area; and hence attainment of the 

objectives of the study. The samples were drawn from the selected kebeles 

with the assumption that households within one target kebele have similar 

characteristics in terms of low enrolment and the factors affecting it. To this 

end, a total of 550 households (50 households from each sample kebele) 

were considered purposefully for data collection using structured 

instruments. Furthermore, five focus group discussions comprising 10 

members in each sub city (with kebeles at the urban peripheries) were 

organized and direct observations were conducted to facilitate triangulation 

and validation of the reliability of the data/information obtained using 

questionnaires.  
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The distribution of sample Kebeles, selected number of households and the 

members of focus group discussions who participated from each sub-city 

are also given in Table 2. 

Table 2. Distribution of Kebeles and Number of Households (by sub city) Selected for 
the study  

Sub City Kebeles considered as 

urban peripheries 

Sample Kebeles 

Selected for the 

study  

Estimated 

Number of 

Households  

Number of 

Households 

selected for 

data collection 

using 

structured 

questionnaires 

Number of 

participants 

selected for 

Focus group 

Discussion 

Akaki Kaliti 1. Gelan Gura 

2. Kilinto 

3. 02/04 

4. 01/03 

5. 05/06 

6. 10/11 (Siriti) 

1.Gelan Gura 

2. Kilinto 

7. 07/08/09 (Salehu 

Gora) 

3. 02/04 

1,029 

1,358 

11,687 

 

50 

50 

50 

 

10 

Bole 1. 17/19 

2. 16/18/21/22 
 

1. 16/18/21/22 2,851 50 10 

Gulelie 1. 13/14 (Shegole) 

2. 9/15 (Gojam Ber) 

3. 19/20/21 (Entoto) 
 

1. 9/15 (Gojam Ber) 

2. 19/20/21 (Entoto) 7,691  

 
8,428 
 

 

50 

50 

10 

 

Kolfe Keranyo 1. 04 (Karakore) 

2. 02/03 (Ayertena) 

3. 01/05 (Zenebework) 

4. 15/16 (Asko) 

5. 06  

6. 07 (Keranyo M.Alem) 
 

1. 02/03 

(Ayertena) 

2. 01/05 

(Zenebework) 

3. 15/16 (Asko) 

 

8,527 

 

19,740 

11,950 

50  

 

10 50 

50 

Nefas-Silk 

Lafto 

1. 01 (Lebu) 1. 01 (lebu)  Used for pilot 

test 

 

 1. 01/02 1. 16/17/18/An

korcha 

9,401 50 10 

2. 03/04 (Ferensay)   

Yeka 3. 16/17/18, Ankorcha 2. 20/21/Yeka 

Taffo 

10,710 50 

4. 20/21/, Yeka Taffo 

550 Total 23 11 93,372 50 
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Although, heads of Kebele education offices have participated in rare cases, 

every focus group discussion (FGD) organized in each sub-city comprised 

the following members: 

• Two Principals (from two schools),  

• Six members of Parent, Student, Teacher Associations (PSTA) of one 

school,   

•  Two household heads that have not send their children to school (one 

male and one female). 

The next pictures also show some of the focus group discussions conducted 

for collecting qualitative data and for the purpose of triangulation.   

 
Picture 1: Some of the participants of the FGD organized in Kebele 02/03 (Zenebework 

area) of Kolfe-Keranyo Sub-City 
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Picture 2. FGD organized in Kebele 19/20/21 of Gullellie Sub-City 

 
Picture 3. FGD organized in Yeka Sub-City (Venue: Salaysh Primary School) 
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Picture 4. FGD organized in Bole Sub-City (Venue: Meri Primary School) 

3.3. Data Gathering Instruments 

 In order to get adequate and complementary information for the study, 

diverse set of data gathering instruments were employed. Hence, 

questionnaire, focus group discussion (FGD), interview, direct observation 

and document analysis were used as major data gathering instruments. 

Questionnaire 

The questionnaire was adapted and developed from review of literatures. 

This instrument was used to collect data from heads of households since it 

is the most appropriate means to gather the necessary information from 

larger sample size within a short time frame. The questionnaire comprised 
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three parts. The first part consisted of 20 data items related to the 

households’ and their families personal data/information.  The second part 

contained 29 structured items under the four major groups of variables. The 

last part was open ended items to give opportunity for the heads of 

households to express their feelings, experiences, perceptions, and problems 

about the pertinent causes of low enrolment.  This enabled the researchers 

to get detailed information about the issues raised in the study. 

 Focus Group Discussion (FGD) 

Following households’ questionnaire administration, five different FGD 

interviews were held with one from each sampled sub-cities. This 

instrument was chosen, since it gives insight for the study about the group 

feelings, reasons, and explanations for attitude (Sarantakos, 2005).  Having 

in mind this, the interview guidelines of the FGD consisted of key 

stakeholders’ perception and experience about the existing conditions, 

major causes and possible actions for low enrolment. All FGDs were taped 

and photographed with participants’ approval and then transcribed. The 

participants’ names were coded from P1 to P50.  

Document Analysis: To examine the major trends of AAEB and MoE in 

terms of NER, GER, and other related access indicators, document analysis 

was used as data collection instrument.  For this reason, an attempt was 

made to examine and compare in summaries factual information and official 
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reports, especially EMIS publications of the Federal MoE and the AAEB were 

thoroughly consulted and used as a point of reference for the study.   

3.4. Procedure of Data Collection  

The instruments were carefully reviewed and translated into Amharic 

language by the four researchers undertaking the current study. Then the 

questionnaire was pilot-tested for its reliability on a small group of 

respondents selected from one of the kebeles considered as urban 

peripheries. The sample kebele was taken from Nefas Silk Lafto, where there 

is only one kebele bordered with Oromiya National Regional State in that 

sub-city, as explained earlier. After conducting a pilot-test, the instrument 

was revised on the basis of reliability analysis results and keen observations 

of the pitfalls encountered during administering the pilot test.    

Prior to testing the instruments, thirteen qualified data collectors were 

recruited and trained on how to approach respondent household heads and 

collect data using the structured questionnaires. The data collectors were 

also trained on how to record direct observations (observer’s comments) of 

related issues on a separate notebook. The data collection process was also 

carefully supervised by the core members of the team undertaking the 

study. The English and Amharic versions of the data collection instruments 

are attached as annex to this document.  
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Pilot Study: After the questionnaire had been developed and tested for its 

relevance, clarity simplicity for compliance with basic rules of questionnaire 

construction (Sarantakos, 2005), the first draft was given to the experts of 

Addis Ababa City Administration Education Bureau, for comments and 

suggestions. After approval, the instrument was tried out for its suitability, 

reliability, and validity in Lebu (01 Kebele of Nefas-Silk-Lafto Sub City) 

before the actual data collection commenced. Twenty household heads were 

selected purposively for the pilot study. After collection the questionnaire, 

refinements were made on five items based on the hints obtained from the 

pilot study. The item analysis was computed by Crombach alpha. The 

reliability coefficients of demographic, socio-cultural, economic and 

institutional (school-related) items were 0.84; 0.86; 0.92; and 0.82 

respectively. Thus, the instrument was found reliable to use for the main 

data collection. Then, it was administered as scheduled. 

3.5. Methods of Analysis 

A computer system (hardware and software) was applied for coding, design, 

entry and analysis of data/information as well as for report writing.  

Qualitative data collected through focus group discussions were also 

transcribed and presented through narrative approach supported by 

pictures in the findings. Descriptive statistical methods such as percentages 

have also been used.   
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CHAPTER FOUR 

 DATA PRESENTATION AND DISCUSSION  

In this chapter, characteristics of respondents, analysis of the data, results 

and discussion are presented in terms of the factors categorized under the 

conceptual framework (as demographic, socio-cultural, economic, and 

institutional/school related).   

4.1. Characteristics of Respondents and Response Rate 

As it was explained earlier, the respondents were selected purposively in 

such a way that households in the extremes of the city administration and 

both female and male household heads who did not send their children to 

school are addressed as much as possible.  

Among the 550 respondents who took part in the study, 342 (62.2%) and 

208 (37.8%) were males and females respectively. Akaki Kality and Kolfe 

Keranyo, each, accounted for 27.2% of the total selected 550 respondents. 

Gullelie and Yeka were represented by 18.2% each; while Bole was 

represented by 9.1%. As it was indicated earlier in Table 2, the percentages 

given here were dependent on the number of kebeles defined as urban 

peripheries in each sub-city. The larger the number of kebeles defined as 

urban peripheries in a sub city, the greater was the number of kebeles 

included in the sample.  
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The next figure (Figure 2) represents the percentage of participant 

household heads selected from each sub city by sex. 
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Figure 2. Percentage of respondents by Sub-City and Sex 
 

All questionnaires were completed by respondents (with the assistance of 

the data collectors) and were returned; making the response rate 100% (see 

Table 3). 
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Table 3.  Distributed Number of Questionnaires and Response rates (by sub city and 
Kebele) 

The major language spoken in 53.3% of the households was Oromifa 

followed by 40% Amharic and the remaining small portion (6.7%) languages 

of other nationalities that include, Tigrigna, Guragigna, Gamogna, Siltigna, 

Agewgna, Hadiyagna, Wolaytigna, and Dorzigna. Participants of the focus 

group discussions explained that the Oromifa speaking households consist 

of natives of the places; while the others consist of people who moved for 

different economic reasons, including cheaper house rents and daily labour.  

Number of 

Collected 

Questionnaires and 

Sex of the 

Respondent Head of 

Household 

  Sub City 

 

 

Kebele 

Number of 

Distributed   

Questionnaires 

  Female Male Total 
Response 

 Rate 

1.  Kilinto 50 10 40 50 100% 

2.  Gellan Gura 50 8 42 50 100% 

3.  02/04 50 13 37 50 100% 

1.  Akaki-Kaliti Total 150 31 119 150 100% 

1.  16/18/20/21 50 5 45 50 100% 

2. Bole Total 50 5 45 50 100% 

1. 19/20/21 50 29 21 50 100% 

2. 09/15 50 22 28 50 100% 

3. Gulelie Total 100 51 49 100 100% 

1.  01/05 50 43 7 50 100% 

2.  02/03 50 17 33 50 100% 

3.  15/16 50 25 25 50 100% 4. Kolfe-

Keranyo Total 150 85 65 150 100% 

1. 16/17/18/Ankorcha 50 9 41 50 100% 

2. 20/21/Yeka Tafo 50 27 23 50 100% 

5. Yeka Total 100 36 64 100 100% 

Grand Total 550 208 342 550 100% 
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The main occupations and means of income of 34.5%, 29.1%, and 17.1% of 

the 550 households considered for the study were also found to be 

agriculture, daily labour, and small private business respectively.  The 

remaining 19.3% comprised other occupations such as office work including 

teaching, begging, guarding/gate keeping, and those living on retirement 

pension. Figure 3 shows the occupations   of the respondents covered by the 

study. 
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Figure 3. Occupations of Respondents by Sex 

With reference to the literacy status of the sampled households, it was 

found that 50% of the household heads (23.3% females and 26.7% males of 
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the total) were illiterate and 50% of the remaining (14.5% female and 35.5% 

males of the total) literate. Similarly, it was found that literate household 

heads are more likely to send their children to school compared to illiterate 

household heads (see Annex 2.4).  

It was also observed that 38.7% of the heads of households pointed out that 

it takes 30 minutes or less to travel from their respective households to the 

nearest school; while the remaining 61.3% explained that it takes more than 

30 minutes.  

A summary of the major household characteristics is given in the next table 

(Table 4). 

 Table 4. Characteristics of households covered by the study 
 

 

 

 

 

 

 

Household Characteristics Count % 
Female 208 37.8 
Male 342 62.2 Household head’s sex 
Total 550 100.0  
30 Minutes or less 213 38.7 
More than 30 Minutes 337 61.3 

Time needed to travel to the 
nearest School 
 Total 550 100.0 

Literate 275 50 
Illiterate 275 50 

Household head’s literacy 
status 

Total  550 100.0 
Farming 190 34.5 
Daily Labour 160 29.1 
Private Business  94 17.1 
Other 106 19.3 

Household head’s occupation 
 
 Total 550 100.0 

Oromifa 293 53.3 
Amharic 220 40.0 
Other 13 6.7 

Main language spoken in the 
household 
 Total 550 100 
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4.2. Demographic Factors 

In order to investigate whether demographic factors contribute to the low 

primary enrolment in the urban peripheries of the City Administration, the 

demographic variables, sex of the head of the household, early marriage of 

children, divorce of parents, death of parents, fear of abduction, fear of rape, 

and large family size were considered.  

As it was explained earlier, about 38% of the 550 heads of the households 

covered by the study were found to be females and the remaining 62%, were 

males. Among these 550 household heads included in this study, 226 

(41.1%) of them have never sent their children to school. Furthermore, 169 

of them (close to 31%) indicated that they have children aged 7-14 who have 

never been enrolled in schools. Out of these 169 households, 68% of them 

are headed by males compared to 32% of those headed by females (see 

Annex 2.1).  

Concerning the other demographic factors 77.6% of the respondents believe 

large family size as a cause of low primary school enrolment. Similarly, 71% 

of the respondents reported death of either or both parents as a cause of low 

primary education enrolment. Fear of rape (64.2%), fear of abduction (60%), 

and divorce of parents (52.9%) were also believed by the respondents as 

causes of the problem. 
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Results of the focus group discussions also revealed that many of the 

families have many children and it is usual that they do not send all of their 

children to school. P7 can be a good case in point. He has seven children 

and none of them could get the chance to go to school. As he stated bitterly, 

eating twice in a day could be considered as an achievement for his family.  

The problem of not going to school is also more prevalent in female children 

compared to males, as per explanations given by participants of the FGDs. 

For instance, an observation in one household in Tafo kebele of Yeka sub 

city revealed that a girl was keeping a house while her younger brother went 

to school. 

Focus group discussions held in the four of the sub cities also pointed out 

that rape and abduction are serious problems that have to be addressed. 

One FGD participant from Gullelie sub city (P11) explained that recently a 

girl was raped by four men in the wooded area of Entoto; and another girl 

was arrested by some men for several days in the same area. Similarly, FGD 

participants from Bole Sub city (P23) explained that two small girl students 

were abducted recently. This shows that, the problems of rape and 

abduction might have contributed to student dropout and low primary 

school enrolment in the urban peripheries. In this regard, the researchers 

experienced unexpected event during one of the FGDs. The event happened 

like this. A teenager female student, whose age was nearly fourteen, was one 

of the FGD participants (P3) since she is student parliament representative 

in one of the remotest urban periphery school.  
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Due to the hot discussion, the FGD session took two hours and half (12:30-

3:00 P.M). All her family especially her mother, came to the school with 

tears, sweat and great anger from a distance of about four kilometres to find 

her and to know why she was late to go home. After the Kebele’s Vice 

Chairman and the director cooled her down, the mother told us that many 

teenager female students suffered from being raped. From this single 

incident, one can deduce and learn that fear of abduction and being raped 

(sexual harassment) is one of the major causes for low enrolment and high 

dropout rate for female students in the urban peripheries of Addis Ababa.          

Table 5 shows a summary of the responses for the selected demographic 

variables/factors to see if they are perceived by respondents as causes of 

low primary school enrolment in the target areas.    

  Table 5. Response Rates for Demographic Factors (N=550) 

Yes 

Undecided/ 

Do Not Know No 

S.N. 

Variable Count % Count % Count % Total (%) 

1. Large Family Size 427 77.6 33 6.0 90 16.4 100.0 

2. Death of Parents 391 71.1 51 9.3 108 19.6 100.0 

3. Early Marriage 375 68.2 30 5.5 145 26.4 100.0 

4. Fear of Rape 353 64.2 43 7.8 154 28.0 100.0 

5. Fear of Abduction 330 60.0 58 10.5 162 29.5 100.0 

6. Divorce of parents 291 52.9 137 24.9 122 22.2 100.0 

Aggregated Average 361 65.67 59 10.07 130 23.67 100 

Looking into the aggregate average response rate from Table 5 above, we can 

see that about 66% of the respondents perceive/believe that the indicated 

demographic factors/variables are causes for low primary school enrolment 
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in their respective Kebeles, compared to about 24% of those who stated ‘No’ 

and about 10% who did not decide/do not know the case. Although 52.9% 

of the respondents indicated that the variable ‘divorce of parents’ is a 

cause for low enrolment, 24.9% of them stated ‘Do not Know/Undecided’. 

Thus it may not be worth considering the variables for this analysis. This 

increases the aggregate average response for the above group of 

demographic variables contributing to low enrolment to 68.22%.    

Another demographic variable obtained from the background information of 

respondents and worth noting is that in many of the households, there were 

non-biological children (adopted or employed and serving in the households) 

who never go to school. Subsequently, the study has revealed that 74 of the 

households (13.5%) have non-biological children living with them but not 

going to school (see Annex 2.3). According to informants who participated in 

the focus group discussions, many of the non-biological children are taking 

care of the biological children of the households they live in. Such 

household heads do not consider these non-biological children as family 

members. Others are also engaged in economic activities, as will be 

explained further in the part that deals with economic variables of this 

study.     
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4.3. Socio-Cultural Factors 

Lack of parents’ awareness of the importance of education, health related 

problems, traditional beliefs/fears, and disability were the major socio-

cultural variables taken into account in the study.   

Table 6 shows the exhaustive list of the socio-cultural variables used in the 

study; and respondents’ perceptions of whether these variables contribute 

to low primary school enrolment or not; as represented by their response 

rates.   

As can be seen from the table (Table 6), except the variable labelled ‘Lack of 

parents' awareness of the benefits of education’ for which 80.55% of the 

household heads indicated that it contributes to low primary school 

enrolment, all other variables seem to have less contribution. In fact, all of 

these variables have greater than 15% ‘undecided/do not know’ responses 

and were omitted from the analysis.  The reason for incorporating these 

variables in the instruments was that they were raised in some target 

kebeles, mainly in Kebele 02/03 (Zenebework) area of Kolfe Keranyo sub-

city.  Actually, the problems are prevalent in those areas, as participants of 

the focus group discussion also emphasized.   
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Table 6. Response Rates on Assumed Socio-Cultural Factors 

Yes 

Undecided/ 

Do Not Know No 

S.N. Variable Count % Count % Count % 

Total 

(%) 

1. 

Lack of parents' 

awareness of the benefits 

of education 443 80.55 10 1.82 97 17.64 100.00 

2. 

Other types of disability 

problems on the child 246 44.73 130 23.64 174 31.64 100.00 

3. 

Health Problem/child 

lives with HIV/AIDS 220 40.00 155 28.18 175 31.82 100.00 

4. 

Belief that own children 

will get infected with 

diseases from other 

students 201 36.55 89 16.18 260 47.27 100.00 

5. 

Child helps Parents 

Living with HIV/AIDS 173 31.45 146 26.55 231 42.00 100.00 

6. 

Traditional belief that 

own children may be 

exposed to evil eyes 152 27.64 84 15.27 314 57.09 100.00 

7. 

Child's fear of insult for 

being leper 146 26.55 144 26.18 260 47.27 100.00 

Aggregated Average 226 41.1 108 19.7 216 39.2 100 

 

4.4. Economic Factors 

Respondent household heads were asked if the interrelated economic 

variables: low family income, child labor, hunger/lack of food, and lack of 

money for covering school related costs (such as, uniforms, stationery items, 

etc) are causes for low primary enrolment. Accordingly, as the percentage 

response rates indicate, this group of variables show a major contribution to 

low primary school enrolment with an overall aggregate average of about 

86%. 
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Table 7. Response Rates to Economic Causes of Low Primary School Enrolement as 
Perceived by Respondent Household heads 

Yes 

Undecided/Do 

Not Know No 

 

S.N. 

 Variable Count % Count % Count % 

Total 

(%) 

1. Low Family Income 478 86.9 13 2.4 59 10.7 100.0 

2. Child Labor 488 88.7 13 2.4 49 8.9 100.0 

3. Hunger/lack of food 458 83.3 30 5.5 62 11.3 100.0 

4. Lack of money for 

covering school related 

costs (uniforms, 

stationery items, etc) 463 84.2 36 6.5 51 9.3 100.0 

Aggregated Average  472 85.77 23.00 4.18 55.25 10.05 100.00 

About 87% of the respondents have indicated that low family income 

contributes to low primary education enrolment. Associated with low family 

income, many children are needed for child labour as about 89% of the 

respondents have indicated.  

Similarly, as also indicated by about 83% of the respondents, many children 

do not go to school because of hunger; and they choose to go to some places 

where they can obtain food to eat.  

Focus group discussion held in Kolfe Keranyo sub city has revealed that 

many school age children go to the dirtiest place in Addis Ababa that is 

called “Koshe Sefer” to look for dirty food thrown as garbage in that place. 

The two children in the picture below reveal a good example of the above 

statement. 
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Picture 5. School age children sorting waste materials to sell somewhere and to get food  

Direct observation has also attested this situation, in the sense that, we 

observed many school age children grabbing waste materials (such as fruits 

to eat, sacks, metals and other disposed things to sell and buy food and 

drink). Many children including those attending school in the nearby also 

get seriously sick due to the polluted air in that place.  The next pictures are 

a witness to that situation. 

 57



 
Picture 6. Children and adults at Koshe, sharing disposed things with vultures.   

Focus group discussions held in Gullelle and Yeka Sub-Cities also revealed 

that many non-biological children are being exposed to harsh child labour, 

mainly in making ‘shema’ throughout the night. Due to this reason, they 

sleep in classrooms and dropout after sometimes; as they cannot shoulder 
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the hardship. In households where the main economic activity is 

agriculture, many school age children are involved in cattle keeping and 

doing other economic activities beyond their age limit. This problem is more 

serious in Kilinto and Gellan-Gura Kebeles in Akaki Kaliti Sub-City. The 

picture below, which was taken while the research team was travelling to 

one of the sites that is Gellan-Gura Kebele shows a young boy watching over 

cattle and sheep that he confessed are not his family’s. 

 
Picture 7. A young out of school boy (a shepherd) having a conversation with one of the 

research technical staff near Gellan-Gura Kebele. 

Moreover, many children are involved in income generating activities by 

selling chewing gums, kolo (roasted cereal) and the like, instead of going to 

school. It is a typical example of 02/04 Kebele in Akaki Kaliti Sub-City.  
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Lack of money for covering school related costs is another economic related 

factor impeding primary education enrolment with a response rate of about 

84% as can be seen from Table 7. Figure 4, shows the relative contribution 

of the economic factors to low primary education enrolment in the urban 

peripheries of Addis Ababa City Administration.      
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Figure 4. Response Rates of Economic Factors as Contributors to Low Primary Education Enrolment 

4.5. Institutional/School Related Factors 

Of the institutional or school factors considered for the study, distance from 

home to school (90.4%), language of instruction different from the main 

language spoken in the household (82.2%), lack of pre-primary education 

institutions (kindergartens) or religious education institutions in the 
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community that motivate children and parents for next higher/primary level 

(79.8%), and lack of parents’ involvement in school affairs (62.9%) emerged 

as the major impediments of primary school enrolment in this order. Table 8 

shows the details of the contributions of the institutional variables as 

observed in terms of percentage responses. 

Table 8. Institutional Factors that Cause Low Primary School Enrolment as Perceived 
by Respondents 

Yes 

Undecided/ 

Do Not Know No 

S.N.  

Variable Count % Count % Count % 

Total 

(%) 

1.  

 

Lack of Parents' Involvement 

in School Affairs 346 62.9 54 9.8 150 27.3 100.0 

2.  Lack of Preprimary or 

Religious Schools in the 

Community that motivate 

students to continue formal 

schooling 439 79.8 20 3.6 91 16.5 100.0 

3.  Distance of School (Lack of 

school near the Community) 497 90.4 13 2.4 40 7.3 100.0 

4.   Language of instruction is 

different from mother tongue 452 82.2 22 4.0 76 13.8 100.0 

Aggregated Average 433.5 78.82 27.25 4.95 89.25 16.23 100.00 

 

With relation to school related factors and also across all the variables 

distance was found to be the major hindrance of primary school enrolment. 

The nearest school demands the children to travel for an average of one 

hour to arrive at the nearest school from home and another one hour to go 

back home. According to participants of the focus group discussions, 

besides tiresome journey to school and hunger, they are exposed to different 

problems including harassments and violence against girls.  
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Participants such as P14, P32, P40, and P48 also explained that students who 

come from long distances, especially the younger ones in lower grades have 

become wilted and sleepy after the first break. Similarly, P7 also stated that 

his school was forced to release students after 12:00 P.M (noon) since there 

is no drinking water and food for small children (students) in the school. As 

Govinda (1995) mentioned, it is expected that every urban child can get 

school at a walking distance of one kilometre. Furthermore, the SNNPR-EB 

(2008) training manual stresses that the distribution, size and school 

distance (School Mapping or School Area Planning) should meet the need 

and aspiration of the community in the given area even though scattered 

settlement might be a challenge.  

In this study, the presence of language difference between the medium of 

instruction of the school and the mother tongue of the student was found to 

be one of the causes of low enrolment that accounted for 82.2% of the 

respondents’ agreement as the major institutional factor. However, many 

focus group discussion participants seemed hesitating and reluctant to 

discuss on this issue except P1, P13, P27, P30, and P41. The first participant 

(P1) argued strongly that a child should learn in his own mother tongue. To 

borrow from his words, “Look! … I am an illiterate 40 years old man … if the 

medium of instruction of the nearby schools were mother tongue; I would go 

to school to learn let alone my children….” On the other hand, P12, P17, P21, 

P19, P47, and P48, argued against. In fact some of the directors explained that 

there are even some students coming from the surrounding communities 

 62



such as Burayo of Oromiya Region to learn in Ahmaric language. 

Nevertheless, this does not mean that learning with mother tongue is not 

the cause of low enrolment, especially, in remote urban peripheries of Addis 

Ababa.  

When we look at the number of schools in the sample target kebeles the 

average number of government schools per kebele is not more than two; 

while all of the kebeles are geographically very wide that comprise three or 

four former kebeles merged together to form one. Thus, there is a serious 

mismatch between the number of   government schools with the population 

size and geographical area of the kebele. The cumulative effect of these 

consequences is that many children prefer not to go to schools.  

Generally, when we look at the aggregate average response rates obtained 

for the demographic, socio-cultural, and institutional/school factors, we 

observe that economic, institutional/school, and demographic factors have 

emerged, in this order, as the most influential factors for low primary 

education enrolment in the urban peripheries of the city administration.  

Socio-cultural variables were not considered by respondents to affect 

primary education enrolment; with 41.1% aggregate average response rate 

(see Figure 5). 
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Figure 5. Summary of Aggregate Average Response Rates of Demographic, Socio-Cultural, Economic and 
Institutional Variables 

Respondents were also asked to give their suggestions what they think was 

worthwhile to improve the problem of low primary school enrolment in the 

urban peripheries of Addis Ababa City Administration. Their responses can 

be summarized as follows:  

• The Addis Ababa Education Bureau and the Oromia Region 

Education Bureau must discuss and work jointly to address the 

educational needs and aspiration of the communities in the urban 

peripheries of Addis Ababa City Aadministration. 
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• Schools which use mother tongue as the medium of instruction 

should be constructed at the walking distance at least for the first 

cycle (1-4) primary school age children.  

• The two Educational Bureaus, AAEB and OEB, and/or Non-

Governmental Organizations (NGOs) that worked in the area of 

education like UNICEF, religious and community organizations 

should construct pre-primary schools in the vicinity and organize the 

necessary school facilities. Besides, these concerned bodies should 

also provide feeding services for children of poor family, as 

respondents suggested. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION 

5.1. Summary  

The study was initiated by Addis Ababa City Administration Education 

Bureau with the main purpose of investigating the major causes of low 

primary school enrolment in the urban peripheries of the City. The research 

was specifically targeted at assessing the extent of primary enrolment and 

identifying the factors/variables that cause low enrolment in the selected 

Kebeles of urban peripheries of Addis Ababa City Administration vis-à-vis 

the school age children. Moreover, this study was intended for proposing a 

strategy for stakeholders (mainly Oromia Regional State and Addis Ababa 

City Administration Education Bureau) on the way of making a concerted 

effort on increasing primary school enrolment. 

After the research team took the responsibility of conducting the study, the 

team reviewed relevant literatures on the issues of low primary enrolment, 

focusing on experiences of different countries. Consequently, to address the 

objectives of the research, the following basic questions were formulated. 

1. What is the extent of primary education enrolment in the urban 

peripheries of Addis Ababa City Administration? 
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2. What are the major factors/variables that affect primary education 

enrolment in the urban peripheries of Addis Ababa City 

Administration? 

• Demographic, 

• Socio-cultural,  

• Economic, and  

• Institutional. 

3. What roles should be played by the different stakeholders (at Federal, 

City Administration, Sub-City, Kebele, and School levels), in providing 

primary education opportunities to school age children in the urban 

peripheries of Addis Ababa City Administration? 

In order to find out answers for these basic questions and to provide a 

substantive conspectus of the research setting, a variety of data gathering 

instruments such as questionnaire, focus group discussion guideline, direct 

observation checklist and document analysis were employed. To this effect, 

both quantitative and qualitative approaches were used for data collection 

and analysis.  Before the actual data were collected, the questionnaire was 

piloted with twenty purposively selected household heads in Lebu (01 kebele 

in Nefassilk Lafto Sub-City).  The Cronbach alpha test for item reliability 

asserted that the items piloted were reliable for conducting the main data 

collection. Then, the questionnaire was distributed to 550 household heads 

of the eleven kebeles in five Sub-Cities as scheduled and the return rate was 

100 %. To analyze numerical data, descriptive statistics mainly percentages 
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were computed. The qualitative data were also thematically analyzed and 

categorized into similar core ideas.   

Based on the results of the quantitative and qualitative data analysis, the 

major findings were summarised as follows:  

From the total of 550 sampled household heads, 62.2% and 37.8% were 

found to be males and females respectively. The main language spoken in 

53.3% of the 550 households was Oromifa followed by 40% Amharic. The 

main occupations and means of income of 34.5%, 29.1%, and 17.1% of the 

550 households sampled for the study were also found to be agriculture, 

daily labour and small private business respectively. On the other hand, 

majority of the respondents (61.3% of them) have indicated that it takes 

more than 30 minutes to travel to the nearest school.  

Among the 550 household heads included in this study 226 (41.1%) of have 

never sent their children to school. 56.2% of these household heads who did 

not send their children to school were also found to be illiterate. 

Furthermore, 47.8% of them were farmers followed by 27.9% daily 

labourers. Surprisingly, 64.6% of the household heads who did not send 

their children to school were found to be males, while the heads of the 

remaining 35.4% were females. 
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Demographic Factors 

About 66% of the respondents perceived/believed that the indicated 

demographic factors/variables are causes for low primary school enrolment 

in their respective Kebeles. Concerning the other demographic factors 77.6% 

of the respondents explained that large family size can cause low primary 

school enrolment. Similarly, 71% of the respondents indicated that death of 

either or both parents can cause low primary education enrolment. Fear of 

rape (64.2%), fear of abduction (60%), and divorce of parents (52.9%) were 

also believed by the respondents as causes for the problem. 

The qualitative findings also confirmed that fear of abduction and being 

raped (sexual harassment) were found to be considered as the major causes 

for low enrolment and high dropout rate for female students in the urban 

peripheries of Addis Ababa. 

Socio-Cultural Factors 

The vast majority of the respondents (80.6%) believed that lack of parents' 

awareness about the relevance of education’ was one of the major causes for 

low primary school enrolment in the urban peripheries of Addis Ababa. 

However, health problem, traditional beliefs/fears, and disability were found 

to affect enrolment only in some of the kebeles, mainly in kebele 02/03 

(Zenebework) area of Kolfe-Keranyo Sub-City.   
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Economic Factors 

Economic variables, in general, were found to be the major contributors to 

low primary school enrolment which accounted to about 86% aggregate 

average. This shows that low family income, child labour, hunger/lack of 

food and lack of money for school expenses were considered as the most 

crucial factors that determine primary school enrolment in the urban 

peripheries of Addis Ababa.. 

Institutional/School Related Factors 

Among the institutional factors that affect school enrolment, distance/lack 

of schools in the vicinity of the community was chosen by 90.4% of the 

respondents as the most serious impediments. Besides, the differences 

between mother tongue and language of instruction, lack of pre-primary 

schools in the community, and lack of parents’ involvement in school affairs 

were indicated by the respondents’ agreement of 82.2%, 79.8% and 62.9% 

respectively.      
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5.2. Conclusions 

The summary given above highlights the findings of the different causes of 

low primary school enrolment in the urban peripheries of Addis Ababa City 

Administration.  

On the basis of the analysis and results, the following conclusions were 

made:  

There are many school age children who did not get educational 

opportunities, indicating the existence of persistent problem of low primary 

school enrolment in the urban peripheries of the city administration that 

requires an attention and immediate action.  

The factors such as large family size, fear of abduction, lack of parents’ 

awareness about the benefit of education, low family income, seeking child’s 

labour, lack of money for school expenses, school distance, difference 

between mother tongue and medium of instruction and lack of pre-primary 

schools were identified as the major causes of low primary school enrolment 

in the urban peripheries of Addis Ababa City Administration.    

The average time needed by children to travel from their home to the nearest 

school was found to be about an hour, indicating that there are no enough 

primary schools near the communities. The number of available government 

schools and the population size of the Kebeles are not proportional. Even 

then, the language of instruction in the schools is different from the main 

 71



language spoken by the children. In fact many of the children are from 

Oromifa speaking families and they face difficulty to learn in Amharic 

language at their early stage of education.   

Most of the families have low income and abuse children’s labour for 

generating income. Many children are hit by extreme hunger and cannot 

attend schooling without eating food for their daily substance.  

Many parents are not aware of the benefits that can be gained from 

educating their children, and some of them are conservative towards 

preserving the culture/tradition of early marriage and abduction. All of the 

above and other factors identified in the study seriously and negatively 

affect primary school enrolment.    
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5.3. Recommendations 

On the basis of the findings and conclusions drawn, of the current study, 

the following recommendations have been forwarded:  

• There is a strong need for constructing government schools near the 

communities, by conducting an assessment on the exact site/location 

of the buildings vis-à-vis school age population distribution and other 

infrastructure requirements. 

• At their early/primary stages, children have the right to learn in their 

mother tongue, and this issue has to be addressed as early as 

possible. Thus, the Addis Ababa City Administration Education 

Bureau and the Oromia Regional State Education Bureau should 

work jointly to address the educational needs and aspirations of the 

communities in the urban peripheries of Addis Ababa. 

• Establishment of government pre-primary education institutions/ 

kindergartens is an important issue that needs due attention by the 

City Administration Education Bureau. Because pre-primary level is 

the foundation of all other levels, where children start an important 

part of their personality development during their formative ages. 

• The existing Alternative Basic Education (ABE) Centers have to be 

strengthened; and new ones should be constructed in remote kebeles 

with the necessary facilities, so that children can learn near their 

communities. This can also contribute to the improvement of the 
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literacy status of the community members and to increase their 

productivity as well as their positive attitude towards the benefits of 

education.   

• There is Women’s and Children’s Affairs in the structure of 

government organizations. As it was also stressed during the focus 

group discussions, efforts have to be made by this structure to 

practically address children’s rights as much as possible. Rules and 

regulations have to be developed by the Federal Government to secure 

the child’s right to get education for adopted children, including 

relatives. Otherwise, the country will be at risk of losing many non-

biological children exposed to different types of child labour and 

exploitation. Thus, this issue has to be taken seriously and has to be 

scrutinized by the City Education Bureau.    

• The educational echelons of the City Education Bureau and its lower 

levels should devise mechanisms to make all educational stakeholders 

participate actively   for feeding poor children at school; as well as for 

providing uniforms, exercise books and other school facilities; so that 

children can go and stay at school rather than being abused of child 

labour and roaming from place to place including dangerous place to 

seek food for survival. The consequence is also that the children grow 

in that way may become very dangerous citizens for the society. Even 

now, hungry children have started snatching other children’s food for 
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their survival, as some informants indicated during two of our focus 

group discussions in the urban peripheries of the City Administration.   

• Continuous awareness raising activity has to be made by the different 

levels of educational structure for enhancing positive attitude of 

urban periphery communities of Addis Ababa towards the relevance of 

education and its future benefits.  

• The communities and the nearby schools in collaboration with local 

security forces should take action to combat the harmful traditional 

practices such as early marriage, abduction and rape. It is actually an 

embarrassment that girls are raped under the shade of trees in side 

this big city, where it is assumed that there is law and order.  

• Due consideration has to be made with regard to ‘Koshe’ where 

school age children are exposed to the danger of pollution. The City 

Education Bureau should take action in collaboration with the 

different sector Bureaus of the City Administration and NGOs that 

work on environmental protection to change the damping place of the 

Municipality. Since the presence of the damping place (Koshe) can 

cause health problem in the nearby schools and that leads to low 

enrolment and dropout rate.                         
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Annex 1.1. Structured Questionnaire (English Version) 

 

 

 

ADDIS ABABA CITY ADMINISTRATION EDUCATION BUREAU 

Questionnaire Prepared for Collecting Relevant Data/Information on the causes for low primary 

school Enrolment in the Urban Peripheries of Addis Ababa City Administration 

Household Questionnaire 
Questionnaire’s Serial No. _________ 

 

 

General Introduction 

The Ethiopian government has been working strongly to increase access to primary education and to 

enhance its quality. In this connection, although many remarkable achievements have been recorded in 

the last 18 years, much more remains to be done to bring all school age children to school and to further 

ensure the enhancement of the quality of education in general and that of primary level in particular. 

This questionnaire is designed to collect relevant data/information for the study on the causes of low 

primary school Enrolment in the Urban Peripheries of Addis Ababa City Administration. The study is 

being conducted to help the City Administration Education Bureau to devise mechanisms of providing 

educational opportunities to all citizens in the city and to improve the quality of education at the primary 

level, which is the foundation of all other higher levels. Thus, your genuine, frank and timely responses 

are vital to determine the success of this study and you are kindly requested to contribute in filling the 

questionnaire honestly and responsibly.  

 

Note:  

Dear respondents,  

• There is no need of writing your name. 

• All information you provide will be strictly kept confidential. 

• All data will be aggregated and will not personalize individual responses.  

Thank you very much for your cooperation 
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Name of Data Collector: ___________________________ 
Date of Visit:___________________ Time: _____  

PART I. Basic Household Information 
1.1.Sub City ___________________,  

1.2.Kebele ____________________, 

1.3.Household ID __________________ 

1.4.Major language spoken in the household: ____________ 

1.5.Sex of the head of the household:  (1) □ Female (2) □ Male 

1.6.Age of the head of household in completed years _________ 

1.7.Literacy status of the household head  

   (1) □ literate (can read and write)  (2) □ Illiterate (GO to 1.9) 

1.8. Educational level of the household head _______  

1.9. Household head’s Occupation: _______________ 

1.10. Household’s main means of income: _______________ 

1.11. Approximate yearly household income in Eth. Birr _________ 

1.12. Household size (number of persons living in the household): 

  1.12.1. Male: _____   1.12.2. Female ____ 

1.13. Number of children aged 5-6:       1.13.1. Male: _____  1.13.2. Female ____ 

1.14. Number of children aged 7-14 years: 1.14.1. Male: _____  1.14.2. Female ____ 

1.15. Is there any child in your household who has never been enrolled? (1) □ Yes (2) □ No  

1.16. If your answer to Q1.15 above is ‘Yes’, please list the age and sex of the children who have never 
been to school in the table below. How many children aged 7-14 years have never been enrolled 
in school? 

     

 

 

 

   

 

 
 

1.17. Is there any child in your household who is not your biological child but adopted or working as a 

servant in your household and who has never been enrolled in school?  (1) □ Yes (2) □ No  

1.18. If your answer to Q1.17 above is ‘Yes’, please list the age and sex of the children in the table 

below.  

 

      

     

 

1.19. How many children/sons & daughters) have started schooling and dropped out before 
completing grade 4?  1.19.1. Male: _____   1.19.2. Female ____ 

1.20. What is the time needed to travel from your household  to the nearest school __________  

S.N.  Age Sex 
1.     
2.     
3.    
4.    
5.    

 S.N.  Age Sex 
6.     
7.    
8.    
9.    
10.    

S.N.  Age Sex 

1.     

2.     

S.N.  Age Sex 

3.     

4.     
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PART II. Causes/factors for Low Primary Enrolment in the urban peripheries of Addis Ababa City 

Administration 

Addis Ababa City Administration Education Bureau as well as the Sub-city and Kebele education offices 

believe that there is a low primary school enrolment in the urban peripheries of Addis Ababa City 

Administration. On the basis of your knowledge and personal experience including your household’s reality, 

please respond to the next factors/causes by putting an “X” mark below the number against each 

item to indicate your agreement or disagreement of the existence of the problem as a cause for low primary 

education enrolment; where 3= Yes, 2= Do Not Know/Undecided, 1= No.  

S.N. Indicators Rating Scale 
2.1. Demographic and related factors 3 2 1 
2.1.1 Early marriage    
2.1.2 Migration/movement to another places    
2.1.3 Divorce of parents     
2.1.4 Death of parents     
2.1.5 Fear of abduction    
2.1.6 Fear of rape    
2.1.7 Large family size    

2.2. Socio-Cultural factors    
2.2.1 Parents’ lack of awareness of the importance of education for future 

development/parents see less value in education 
   

2.2.2 Health problem/Children live with HIV/AIDS    
2.2.3 Caring parents living with HIV /AIDS    
2.2.4 Child’s fear of insult for being leper    
2.2.5 Belief that own children will get infected with diseases from other students     
2.2.6 Traditional belief that own children may be exposed to evil eyes    
2.2.7 Disability of the child (visual, hearing, etc impairments, )    

2.3. Economic factors    
2.3.1 Low household income    
2.3.2 Child labour    
2.3.3 Hunger/poverty (lack of subsistence food)    
2.3.4 Lack of money for covering school related costs (text books, stationery items, 

etc)  
   

2.3.5 Preference of immediate income generating activity (eg. begging, selling chewing 
gums, kolo, etc) rather than sending the child and wasting time at school 

   

2.4. Institutional (School related) factors    
2.4.1 Long distance of school/Lack/shortage of schools near the community    
2.4.2 Lack of preschool or religious schools in the community that motivate children 

to enrol for formal education 
   

2.4.3 Lack of involvement of parents in school affairs    
2.4.4    Poor quality of education 

   2.4.5 Language of instruction is different from mother tongue 
   2.4.6 Curriculum does not reflect local culture, value and language 
   2.4.7 Lack of safety in schools 
   2.4.8. Lack of potable water in schools 
   2.4.9. Lack of sanitation facilities in schools 

• Please indicate if there are other reasons that were not mentioned here. 
___________________________________________________________________________ 
Taking the above mentioned causes of low primary school enrolment into account, please indicate 
your suggested solutions including   the responsible body for taking an action. 
___________________________________________________________________________ 
___________________________________________________________________________ 
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Annex 1.2. Focus Group Discussion Interview Guide (English Version) 

Interview Guides Prepared for Collecting Relevant Data/Information on 

the causes of low primary enrolment in the urban peripheries of Addis 

Ababa City Administration 

Interview guide (School Directors, PSTAs and household heads). 

1. What is the existing condition of student enrolment in your Kebele? 

2. What do you think are the major reasons for the existing low primary enrolment 

in your Kebele?    

3. What does the community participation look like in alleviating the problem? 

4. What possible actions do you suggest to be undertaken at the different levels of 

the education system management? 

• Federal, 

• City Administration, 

• Sub city,  

• Kebele, and  

• School levels.  

5. What possible actions do you suggest to be undertaken by the community 

including your self? 

6. Are there any other related issues or concerns you may wish to mention? 
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በቤተሰብ ሃላፊዎች የሚሞላ

የቤት መለያ/ኮድ ____________  

የመጠይቅ ተ.ቁ. _________ 

 

 

Annex 1.3. Structured Questionnaire (Amharic Version) 

 

የAዲስ Aበባ ከተማ Aስተዳደር ት/ቢሮ 

በAዲስ Aበባ ከተማ የOሮሚያ ክልል Aዋሳኝ ቀበሌዎች ለሚታየው ዝቅተኛ የAንደኛ ደረጃ ት/ቤቶች 

ተሳትፎ ምክንያቶች ለመለየት  የሚካሀሄደውን የዳሰሳ ጥናት የሚረዳ Aግባብነት ያለው መረጃ 

ለመሰብሰብ የተዘጋጀ መጠይቅ 

መግቢያ 

የIትዮጵያ መንግሥት የትምህርትን ተሳትፎና ጥራት ለማሻሻል ጠንክሮ በመስራት ላይ ይገኛል፡፡ 

ከዚህ ጋር በተያያዘ ባለፉት 18 ዓመታት Aመርቂ ውጤት የተመዘገበ ቢሆንም  ለትምህርት የደረሱ 

ሁሉም ህፃናት የትምህርት Eድል Eንዲያገኙ ለማድረግና በAጠቃላይ የAገሪቱን ትምህርት በተለይ 

ደግሞ የሁሉም ደረጃዎች መሰረት የሆነውን የAንደኛ ደራጃ ትምህርት ጥራት  ለማሻሻል ብዙ መስራት 

ይጠበቃል፡፡       

ይህ መጠይቅም በAዲስ Aበባ ከተማ Aስተዳደር የOሮሚያ ክልል Aዋሳኝ ቀበሌዎች ለዝቅተኛ የAንደኛ 

ደረጃ ት/ቤቶች ተሳትፎ መንስኤ  የሆኑ ምክንያቶች  በመለየት የዳሰሳ ጥናት ለማካሄድ የሚረዳ 

Aግባብነት ያለው መረጃ ለመሰብሰብ የተዘጋጀ ነው፡፡   

ጥናቱ የሚካሄደው የAዲስ Aበባ ከተማ Aስተዳደር ት/ቢሮ ችግሩን በማቃለል ጥራቱን የጠበቀ የሁሉም 

ደረጃዎች መሰረት የሆነውን የAንደኛ ደራጃ ትምህርት ለሁሉም የከተማዋ ነዋሪዎች ለማዳረስ 

የሚያስችሉ Eርምጃዎች ለመውሰድ የሚረዱት ሁኔታዎች ለመቀየስ ነው፡፡   ስለዚህ  ለጥናቱ መሳካት 

ወሳኝነት ያለውን ግልፅና በሐቅ ላይ የተመሠረተ መረጃ Eንዲሰጡን በትሕትና Eንጠይቃለን፡፡ 

ማሳሰቢያ፡  

• በመጠይቁ ላይ ሥም መፃፍ Aያስፈልግም፡፡ 

• የሚሰጡት ማንኛውም መረጃ በምስጢርነት ይጠበቃል፡፡  

• መረጃው ሌሎች ተሳታፊዎች ከሚሰጡት መረጃ ጋር በመዋሀድ ስለሚተነተን በግለሰብ ላይ 

የተመሠረተ ውጤት Aይዘገብም፡፡ 

 

ስለ ተብብርዎ Eናመሰግናለን፡፡ 
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የAዲስ Aበባ ከተማ Aስተዳደር ት/ቢሮ 
በAዲስ Aበባ ከተማ የOሮሚያ ክልል Aዋሳኝ ቀበሌዎች ለሚታየው ዝቅተኛ የAንደኛ ደረጃ ት/ቤቶች ተሳትፎ 

ምክንያቶች ለመለየት  የሚካሄደውን የዳሰሳ ጥናት የሚረዳ Aግባብነት ያለው መረጃ ለመሰብሰብ የተዘጋጀ 

መጠይቅ 

 
የመረጃ ሰብሳቢ ስም: ___________________________ 

የጉብኝት ቀን:___________________ ሰዓት: _____  

ክፍል Aንድ. መሰረታዊ የቤተሰብ መረጃ 
1.1. ክፈለ ከተማ  ___________________,  
1.2. ቀበሌ ____________________, 
1.3. የቤት መለያ ቁ./ኮድ __________________ 
1.4. በቤተሰቡ ዘንድ የሚነገር ዋንኛ ቋንቋ ____________ 
1.5. የቤተሰብ ሃላፊ ፆታ  (1) □ ሴት (2) □ ወንድ 
1.6. የቤተሰብ ሃላፊ  Eድሜ  _________ 
1.7. የቤተሰብ ሃላፊ የመሰረተ ትምህርት ሁኔታ፡ (1) □ መፃፍና ማንበብ የሚችሉ  (2) □ መፃፍና ማንበብ የማይችሉ (ወደ ጥያቄ 

1.9 ይለፉ) 

1.8. የቤተሰብ ሃላፊ የትምህርት ደረጃ _______  
1.9. የቤተሰብ ሃላፊ  ሥራ  _________ 
1.10. የቤተሰብ ዋና የገቢ ምንጭ  _________ 
1.11. ዓመታዊ የቤተሰብ ገቢ (በትክክል የማይታወቅ ከሆነ በግምት ይቀመጥ) _______ 
1.12. የቤተሰብ ብዛት (በቤተሰቡ ውስጥ የሚኖሩ ሰዎች ብዛት) 1.12.1. ወንድ ____ 1.12.2. ሴት ____ 
1.13. EድሜAቸው ከ5-6 የሆኑ ህፃናት ብዛት        1.13.1. ወንድ: _____  1.13.2. ሴት ____ 
1.14. EድሜAቸው ከ7-14 የሆኑ ህፃናት ብዛት  1.14.1. ወንድ: _____  1.14.2. ሴት ____ 
1.15. በቤተሰብዎ ውስጥ  ለመማር  ት/ቤት በፍፁም ገብተው (ተምረው) የማያውቁ ልጆች Aሉ?  (1) □ Aዎ   (2) □ Aይ  
1.16. የጥያቄ 1.15 መልስዎ ‘Aዎ’ ከሆነ ለመማር  ት/ቤት በፍፁም ገብተው የማያውቁ ልጆች Eድሜና ፆታ ቢገልፁልን፡ 

ተ.ቁ.  Eድሜ ፆታ 
1.     
2.    
3.    
4.    
5.    

 

ተ.ቁ.  Eድሜ ፆታ 
6.    
7.   
8.   
9.   
10.   

1.17. በቤተሰብዎ ውስጥ EድሜAቸው 7 ዓመት ወይም ከዚያ በላይ ሆኖ በማደጎ ወይም በሠራተኛነት የሚኖሩና በፍፁም 

ት/ቤት ለመማር ያልገቡ ልጆች Aሉ?   (1) □ Aዎ (2) □ Aይ (ወደ ጥያቄ 1.19 ይለፉ) 

1.18. በቤተሰብዎ ውስጥ EድሜAቸው 7 ዓመት ወይም ከዚያ በላይ ሆኖ በማደጎ ወይም በሠራተኛነት የሚኖሩና በፍፁም 

ት/ቤት ለመማር ያልገቡ ልጆች ካሉ Eድሜና ፆታቸውን ቢገልፁልን፡ 

 
   

 

 

 

 

 

 

 

 

1.19. በቤተሰብዎ ውስጥ ለመማር ከተመዘገቡ በኋላ Aራተኛ ክፍል ሳያጠናቅቁ ስንት ልጆች ትምርታቸውን Aቋርጠዋል?   

  1.19.1. ወንድ _____   1.19.2. ሴት ____ 

1.20.    ከመኖሪያ ቤትዎ በAቅራቢያዎ ወደሚገኘው ት/ቤት በEግር ጉዞ ለመድረስ የሚያስፈልገው ጊዜ ምን ያህል 

ነው?______

ተ.ቁ.  Eድሜ ፆታ 
1.    
2.    
3.    
4.    
5.    

ተ.ቁ. Eድሜ ፆታ 
6.     
7.    
8.    
9.    
10.    
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ክፍል ሁለት፡ በAዲስ Aበባ ከተማ Aስተዳደር የOሮሚያ ክልል Aወሳኝ ቀበሌዎች ለዝቅተኛ የAንደኛ ደረጃ 

ትምህርት ተሳትፎ ምክንያት የሆኑ ችግሮች 

የAዲስ Aበባ ከተማ Aስተዳደር ት/ቢሮ Eንደዚሁም የክፍለ ከተማና የቀበሌ ትምህርት ጽ/ቤቶች የOሮሚያ ክልል Aዋሳኝ በሆኑ ቀበሌዎች 

ዝቅተኛ የAንደኛ ደረጃ ትምህርት ተሳትፎ Eንዳለ ያምናሉ፡፡ ስለዚህ Eውቀትዎንና የAከባቢው ልምድዎን Eንደዚሁም የቤተሰብዎ ሁኔታ 

መሰረት በማድረግ ለሚከተሉት የችግሩ መንስኤዎች ተብለው የቀረቡት ጠቋሚዎች ተፅEኖ Aስተያየትዎን በEያንዳንዱ ጠቋሚ Aንፃር ‘3’፣ ‘2’፣ 

ወይም ‘1’ በሚሉት ምርጫዎች ሥር የ“X” ምልክት በማስቀመጥ ይግለፁ፡፡ 3=Aዎን፣ 2=ኣላውቅም፣ 1=Aይደለም 

መልስ ተ.ቁ. ጠቋሚዎች/ ምክንያቶች 
3 2 1 

2.1. ዲሞግራፊያዊና ተዛማጅ ችግሮች    
2.1.1 ያለEድሜ ጋብቻ    
2.1.2 ስደት (ከሚኖሩበት ቦታ ወደሌላ መሄድ)    
2.1.3 የወላጆች ፍቺ  (መፋታት)    
2.1.4 የወላጆች በሞት መለየት     
2.1.5 ጠለፋ    
2.1.6 Aስገድዶ መደፈርን በመፍራት    
2.1.7 የቤተሰቡ Aባላት ብዙ በመሆናቸው    

2.2. ማህበራዊና ባህላዊ ችግሮች    
2.2.1 በወላጆች በኩል የሚታይ የትምህርትና የመማር ጥቅም ግንዛቤ ማነስ (ተጠያቂውን ልጆችን በማስተማር Aሁን 

የሚገኝ/ለወደፊቱ ሊገኝ የሚችል ጥቅም Eንዲገልፁ ይጠይቁ) 
   

2.2.2 የጤና ችግር (ህፃነቱ ከኤች.Aይ.ቪ/ኤድስ ጋር ስለሚኖሩ    
2.2.3 ከኤች.Aይ.ቪ./ኤድስ ጋር የሚኖሩ ወላጆች ለመርዳት    
2.2.4 የስጋ ደዌ በሽታ ተጠቂ የሆኑ ህፃናት ወደ ት/ቤት ለመማር ቢሄዱ በሌሎች ጤናማ ተማሪዎች Eንዳይሰደቡ 

በመፍራት 
   

2.2.5 ጤናማ የሆኑ ህፃናት የAንዳንድ በሽታዎች ተጠቂ ከሆኑ ሌሎች ህፃናት በሽታዎች 
Eንዳይተላለፉባቸው/Eንዳይጋቡባቸው በመፍራት 

   

2.2.6 ህፃናት በሰው ዓይን ይጎዳሉ/ይታመማሉ የሚል ባህላዊ Aመለካከት    
2.2.7 የAካል ጉዳተኝነት (ለምሳሌ የAEምሮ ዝግመት፣ ዓይነስዉርነት፣ መስማት የተሳናቸው ወዘተ)    

2.3. Iኮኖሚያዊ ችግሮች    
2.3.1 ዝቅተኛ የቤተሰብ ገቢ    
2.3.2 ህፃናትን ለጉልበት ስራ በመፈለግ    
2.3.3 ረሃብ/የምግብ Eጦት     
2.3.4 የት/ትና ተመሳሳይ ወጪዎች ለመሸፈን የሚያስችል የገንዘብ ዓቅም Eጦት    
2.3.5 ወደ ትምህርት ቤት ሄዶ በመማር ጊዜ ከማባከን በሌላ የገቢ ማስገኛ (በልመና፣ ማስቲካ በመሸጥ፣ ቆሎ 

በመሸጥ፣ ወዘተ) ሥራዎች መሰማራት 
   

2.4. ተቋማዊ (የት/ቤት ውስጥ) ችግሮች    
2.4.1 የትምህርት ቤት ርቀት/በAቅራቢያው ት/ቤቶች ስለሌሉ (የት/ቤቶች Eጥረት)    
2.4.2 የቅድመ Aንደኛ ደረጃ ት/ቤቶች ወይም ሃይማኖታዊ ትምህርት የሚሰጡና የህፃናት መደበኛ ትምህርት 

ፍላጎት የሚያነሳሱ ተቋማት በAከባቢው Aለመኖር 
   

2.4.3 በት/ቤት ነክ ጉዳዮች የማህበረሰቡ ኣባላት/የወላጆች ተሳትፎ ማነስ (ወላጆች በት/ቤት ጉዳዮች ያላቸውን 
ተሳትፎ ወይም ከት/ቤት ገጋር ግንኘኙነት ጋር የያለግንኙነት Eንዳላቸው Eንዲገልፁ ይጠይቁ) 

   

2.4.4 የትምህርት ጥራት ዝቅተኛ መሆን    
2.4.5 የመማሪያ ቋንቋ ከቤተሰብ ቋንቋ ጋር Aንድ ባለመሆኑ (የተለየ በመሆኑ)    
2.4.6 ስርዓተ ትምህርቱ የAከባቢውን ባህል፣ Eሴትና ቋንቋ ስለማያንፀባርቅ    
2.4.7 ህፃናት በት/ቤቶች የደህንነት ዋስትና ስለሌላቸው     
2.4.8 በት/ቤቶች የመጠጥ ውሃ ስለሌለ    
2.4.9 በት/ቤቶች የመፀዳጃ Aገልግሎቶች ስለሌሉ    
ሌሎች Eዚህ ያልተካተቱ ምክንያቶች ካሉ ቢገልፁልን? 
_________________________________________________________________ 
_________________________________________________________________ 
_________________________________________________________________ 
በEርስዎ Aስተያየት በAከባቢው/በቀበሌው ለሚታየው ዝቅተኛ የAንደኛ ደረጃ ተሳትፎ ከላይ የተጠቀሱትን ምክንያቶች/ችግሮች ከግምት 
በማስገባት መፍትሔ ይሆናሉ ብለው የሚያምኑባቸውን Eርምጃዎችና Eርምጃዎቹን መውሰድ ያለበት Aካል ጭምር ቢገልፁልን፡ 
_________________________________________________________________ 
_________________________________________________________________ 
_________________________________________________________________ 
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Annex 1.4. Focus Group Interview Guide (Amharic Version) 

የAዲስ Aበባ ከተማ Aስተዳደር ት/ቢሮ 

በAዲስ Aበባ ከተማ የOሮሚያ ክልል Aዋሳኝ ቀበሌዎች ለሚታየው ዝቅተኛ የAንደኛ ደረጃ ት/ቤቶች 

ተሳትፎ ምክንያቶች ለመለየት የሚካሀሄደውን የዳሰሳ ጥናት የሚረዳ Aግባብነት ያለው መረጃ 

ለመሰብሰብ የተዘጋጀ የቃለ መጠይቅ መመሪያ/መነሻ ሀሳቦች (Interview guide) 

ለርEሰ መምህራን፣ ለመመምህራን፤ ለተማሪዎች፣ ለወላጆችና መምህራን ህብረት Eና 

ለቤተሰብ ሃላፊዎች የቀረበ) 

1.  በቀበሌAችሁ ያለው የAንደኛ ደረጃ ትምህርት ተሳትፎ ሁኔታ (enrolment) ምን 

ይመስላል? 

2.  ለሚታየው ዝቅተኛ የAንደኛ ደረጃ ትምህርት ተሳትፎ ምክንያቶች ምንድን ናቸው?    

3.  ያለውን ዝቅተኛ የAንደኛ ደረጃ ትምህርት ተሳትፎ በማሻሻል ረገድ የማህበረሰቡ 

ተሳትፎ ምን ይመስላል? 

4.  በቀበሌAችሁ የAንደኛ ደረጃ ትምህርት ተሳትፎ Eንዲሻሻል በሚከተሉት የተለያዩ 

የትምርት ስርዓቱ ማኒጅመንት Eርከኖች  ምን Eርምጃ መወሰድ Aለበት? 

• በፌደራል ትምህርት ሚኒስቴር፣ 

• በAዲስ Aበባ ከተማ Aስተዳደር ት/ቢሮ፣ 

• በክፍለ ከተማ ትምህርት ጽ/ቤት፣ 

• በቀበሌ ትምህርት ጽ/ቤት፣ Eና 

• በትምህርት ቤት፡፡  

5.  በቀበሌኣችሁ የAንደኛ ደረጃ ትምህርት ተሳትፎ Eንዲሻሻል Eናንተን ጨምሮ 

ከማህበረሰቡ ምን ይጠበቃል? 

6. ሌሎች መነሳት ያለባቸው ተዛማጅ ጉዳዮች ካሉ? 

 

ውድ ግዜኣችሁን ሰውታችሁ በዚህ የAትኩሮት ውይይት በመሳተፍ ለሰጣችሁን ጠቃሚ 

ሃሳቦች/መረጃ ከልብ Eናመሰግናለን፡፡ በተመሳሳይ ጉዳይ ወይም ደግሞ በሌላ Aጋጣሚ 

Eስክንገናኝ ድረስ ደህና ሁኑልን፡፡   
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Annex 2. Frequency Distribution/SPSS Cross Tabulation Outputs 
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Annex 2.1. Sex of the head of household versus prevalence of children who 

have never been enrolled 

Q1_5_SEX  Sex of the Head of Household * Q1_15  Is there any child who has never been enrolled
Crosstabulation

80 128 208

38.5% 61.5% 100.0%

35.4% 39.5% 37.8%

14.5% 23.3% 37.8%
146 196 342

42.7% 57.3% 100.0%

64.6% 60.5% 62.2%

26.5% 35.6% 62.2%
226 324 550

41.1% 58.9% 100.0%

100.0% 100.0% 100.0%

41.1% 58.9% 100.0%

Count
% within Q1_5_SEX  Sex
of the Head of Household
% within Q1_15  Is there
any child who has never
been enrolled
% of Total
Count
% within Q1_5_SEX  Sex
of the Head of Household
% within Q1_15  Is there
any child who has never
been enrolled
% of Total
Count
% within Q1_5_SEX  Sex
of the Head of Household
% within Q1_15  Is there
any child who has never
been enrolled
% of Total

1  Female

2  Male

Q1_5_SEX  Sex of the
Head of Household

Total

1  Yes 2  No

Q1_15  Is there any
child who has never

been enrolled
Total
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Annex 2.2. Sex of the head of household versus prevalence of 7-14 years 

old children who have never been enrolled 

 

Q1_5_SEX  Sex of the Head of Household * N7_14  Is there any 7-14 years old child who has never
been enrolled Crosstabulation

54 154 208

26.0% 74.0% 100.0%

32.0% 40.4% 37.8%

9.8% 28.0% 37.8%
115 227 342

33.6% 66.4% 100.0%

68.0% 59.6% 62.2%

20.9% 41.3% 62.2%
169 381 550

30.7% 69.3% 100.0%

100.0% 100.0% 100.0%

30.7% 69.3% 100.0%

Count
% within Q1_5_SEX  Sex
of the Head of Household
% within N7_14  Is there
any 7-14 years old child
who has never been
enrolled
% of Total
Count
% within Q1_5_SEX  Sex
of the Head of Household
% within N7_14  Is there
any 7-14 years old child
who has never been
enrolled
% of Total
Count
% within Q1_5_SEX  Sex
of the Head of Household
% within N7_14  Is there
any 7-14 years old child
who has never been
enrolled
% of Total

1  Female

2  Male

Q1_5_SEX  Sex of the
Head of Household

Total

1  Yes 2  No

N7_14  Is there any
7-14 years old child
who has never been

enrolled
Total
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Annex 2.3. Sex of the head of household versus prevalence of 7-14 years 

old non-biological children who have never been enrolled 

Q1_5_SEX  Sex of the Head of Household * Q1_17  Is there any 7-14 years old non-biological child
who has never been enrolled Crosstabulation

22 186 208

10.6% 89.4% 100.0%

29.7% 39.1% 37.8%

4.0% 33.8% 37.8%
52 290 342

15.2% 84.8% 100.0%

70.3% 60.9% 62.2%

9.5% 52.7% 62.2%
74 476 550

13.5% 86.5% 100.0%

100.0% 100.0% 100.0%

13.5% 86.5% 100.0%

Count
% within Q1_5_SEX  Sex
of the Head of Household
% within Q1_17  Is there
any 7-14 years old
non-biological child who
has never been enrolled
% of Total
Count
% within Q1_5_SEX  Sex
of the Head of Household
% within Q1_17  Is there
any 7-14 years old
non-biological child who
has never been enrolled
% of Total
Count
% within Q1_5_SEX  Sex
of the Head of Household
% within Q1_17  Is there
any 7-14 years old
non-biological child who
has never been enrolled
% of Total

1  Female

2  Male

Q1_5_SEX  Sex of the
Head of Household

Total

1  Yes 2  No

Q1_17  Is there any
7-14 years old

non-biological child
who has never been

enrolled
Total
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Annex 2.4. Literacy Status of the head of household versus prevalence of 

7-14 years old children who have never been enrolled 

Q1_8_REC  Literacy Status of head of Household * N7_14  Is there any 7-14 years old child
who has never been enrolled Crosstabulation

93 182 275

33.8% 66.2% 100.0%

55.0% 47.8% 50.0%

16.9% 33.1% 50.0%
76 199 275

27.6% 72.4% 100.0%

45.0% 52.2% 50.0%

13.8% 36.2% 50.0%
169 381 550

30.7% 69.3% 100.0%

100.0% 100.0% 100.0%

30.7% 69.3% 100.0%

Count
% within Q1_8_REC
Literacy Status of
head of Household
% within N7_14  Is
there any 7-14 years
old child who has
never been enrolled
% of Total
Count
% within Q1_8_REC
Literacy Status of
head of Household
% within N7_14  Is
there any 7-14 years
old child who has
never been enrolled
% of Total
Count
% within Q1_8_REC
Literacy Status of
head of Household
% within N7_14  Is
there any 7-14 years
old child who has
never been enrolled
% of Total

1  Illiterate

2  Literate

Q1_8_REC 
Literacy Status of
head of Household

Total

1  Yes 2  No

N7_14  Is there any
7-14 years old child
who has never been

enrolled
Total
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